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ABSTRACT 
The field of intercultural communication emerged from demonstrated need in the public 
sector and has roots in cultural anthropology. There is continued need in academic and 
practitioner domains for improved ways to effectively engage across cultures. To do so, it 
is necessary to develop approaches that enable a person to take the emic perspective of an 
intercultural Other. Worldview is a promising concept in several fields, such as 
anthropology and cross-cultural psychology, but remains undeveloped in the field of 
intercultural competence. In addition, existing conceptualizations and approaches to 
identify worldviews are too comprehensive or ambiguous to be useful. The purpose of 
this project was to propose a novel worldview framework synthesizing existing literature. 
The resulting construct is constituted by the composite universals, morality, agency, and 
positionality (MAP). Worldview MAP was applied to intercultural interactions between 
members of two distinct sociocultural groups working together on a two-week global 
management project in a multinational organization in Japan. Three research questions 
focused on identifying intercultural difficulties, worldview assumptions of each party, 
and relationships between the difficulties and worldviews. Inter-rater reliability was 
calculated for three morality subdimensions most underdeveloped in the literature. 
Findings include worldview descriptions for both culture groups across MAP and ways in 
which worldviews are interconnected with and illuminate three complex intercultural 
difficulties. Further, five meta-level worldview findings show how implicit worldviews 
were indirectly revealed in narrative data. Limitations of the study and implications for 
future work are discussed.  
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CHAPTER 1 
INTRODUCTION 
Origin of the Field of Intercultural Communication 
 The field of intercultural communication arose from practical necessity in the 
public sector in the United States (Martin & Nakayama, 2013). Members of the U.S. 
Foreign Service and the Peace Corps were posted in environments that were solely 
intercultural. They found a lack of understanding and adaptation to cultural differences 
had a negative impact on their work. To solve cultural work-related issues, literature in 
cultural anthropology was consulted and developed, informing the emerging field of 
intercultural communication. Among the first scholars to address cultural understanding 
were Hall (1966), who focused on nonverbal communication and proximity in The 
Hidden Dimension, and Geertz (1973), who introduced his ethnographic research 
methods in The Interpretation of Cultures. Early intercultural communication efforts also 
emerged from linguistics scholarship, namely the Sapir-Whorf hypothesis of linguistic 
relativity, which examined how language influences perceptions of the world (Kay & 
Kempton, 1984). The field of intercultural communication includes ideas about 
intercultural competence, broadly understood as appropriate and effective communication 
and behavior in intercultural situations (Deardorff, 2009).  
Challenges in Intercultural Competence and Problem Statements 
To better understand, anticipate, and appropriately respond in different cultures, 
approaches to intercultural competence need to identify tacitly held assumptions about 
reality and the world that undergird cultural behavior and values (Barney, 1981; Hiebert, 
2008). Because of their implied nature, identifying such assumptions is challenging 
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(Tracy, 2013); however, the anthropological concept of worldview, largely overlooked in 
intercultural competence, is used in several fields to do so. Literature on intercultural 
competence includes concepts similar to worldview but lacks a unified worldview 
construct in which to situate, organize, and further describe related concepts. To this 
point, two main problems are addressed in this study. First, academic and practical 
application opportunities are missed in the intercultural competence field because the 
field lacks a developed worldview framework. The second problem focuses on resolving 
limitations of existing worldview approaches.  
Identifying implied assumptions about reality is highly challenging (Tracy, 2013). 
First, culture consists mostly of attitudes, beliefs, and values that are not directly 
observable. Second, observable cultural behaviors and communication represent a 
relatively small portion of all cultural elements. Scholars have depicted this conundrum 
through the analogy of culture as an iceberg (McGreal, 2013) or layers of an onion 
(Trompenaars & Hampden-Turner, 1998). The outer layers of the onion represent explicit 
artifacts and products, including language and nonverbal behaviors. Nonverbal 
communication, often more subtle than verbal communication, contributes much more to 
message meaning than does verbal communication (Hall, 1959; Leathers & Eaves, 2008). 
Middle layers of the onion represent norms and values, and the deepest core contains key 
beliefs. The norms, values, and key beliefs all contain elements that are tacitly understood 
(Trompenaars & Hampden-Turner, 1998). Because values and beliefs lay outside 
people’s awareness, identifying them is problematic. 
An additional difficulty in identifying tacitly held assumptions about reality and 
the world lies in the idea that any attempt to do so is itself bound by a worldview 
 3 
(Kearney, 1984; Kippenberg, Kuiper, & Sanders, 1990; Naugle, 2002). Attempts to 
develop worldview frameworks are bound by the perceptions and assumptions of the 
researcher or practitioner. Kearney (1984) argued the concept of worldview was formed 
within the context of American anthropology and a framework is needed that is not 
constrained by the inherent assumptions within that context. Essentially, Kearney called 
for a worldview construct that is worldview-free. Intercultural communication scholars 
have approached the field from three research stances, post-positivist, interpretive, and 
critical, to provide different so-called worldviews of the field (Martin & Nakayama, 
2013). Each research worldview is inherently bound by certain assumptions about 
knowledge and ways of knowing. 
The Potential of Worldview 
The concept of worldview, largely overlooked in intercultural competence, is used 
to address tacitly held assumptions about reality in several fields, such as psychology, 
anthropology, and missiology (the study of the methods and purposes missions). 
Although these various worldview constructs can be problematic, I first describe how it 
has been conceived and implemented. Examining how worldview has been used to 
approach tacit assumptions about reality in other fields can inform its development in the 
field of intercultural competence. 
The field of psychology and the sub-field of cross-cultural psychology include 
extensive examples of worldview, broadly defined as assumptions about physical and 
social reality that help explain how a person thinks and behaves (Koltko-Rivera, 2004). 
Seminal work in psychology has focused on the individual person’s particularist 
constructs to represent the world and reality, rather than just respond to it (Kelly, 1955). 
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Psychological conceptualizations of worldview are related to personalities, behavior, 
emotion, cognition, and culture and are implemented in counseling sessions in 
conjunction with an assessment instrument (Koltko-Rivera, 2000). Lastly, therapy 
perspectives have been developed with regard to ethnolinguistic and racial groups, as 
well as how cross-cultural counseling is approached by members of different cultures 
(Ibrahim & Kahn, 1987). The purpose is to answer the critical need of making culture a 
focal point in how psychology is theorized, researched, and practiced (Ibrahim & Kahn, 
1987; Koltko-Rivera, 2004; Pederson, 1987). 
The cultural and social anthropology literature includes value orientations and 
universal categories approaches to reveal and describe worldviews. Kluckhohn and 
Strodtbeck (1961) proposed six cultural value orientations addressing: human nature, 
relationships between humans, relationships between humans and nature, personality, 
orientation to time, and mutability. The values of shame and guilt were introduced and 
developed by anthropologists Mead (1937) and Benedict (2006). Shame was expanded to 
include honor, and guilt was expanded to include innocence to demonstrate correlated 
positive values (Muller, 2000). Hall (1959, 1966) proposed nonverbal communication 
values regarding proximity, or the use of space, and high and low context 
communication, or the degree to which meaning is found in explicit language or implied. 
Lastly, several anthropologists argued that every worldview contains a set of universal 
categories, such as concepts of self, non-self, relationship, time, values, birth and death, 
knowing, and classification (Burnett, 2002; Dicks, 2012; Kearney, 1984; Redfield, 1952). 
The value orientations and categorical approaches to worldview in anthropology greatly 
influenced thinking in the literature and practice of missiology. 
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The field of missiology, concerned with the purpose and methods of spreading 
religious faith, has produced religious conceptualizations and typologies of worldviews. 
Early writings described the importance of sociocultural value systems in missions work 
when anthropology was newly developing as a field (Warneck, 1883), and Christian 
anthropologists applied cultural understanding to their religious efforts (Barney, 1981). 
To illustrate the interconnectedness between missiology and anthropology, Hiebert 
(1978) argued, “In many ways, missions and anthropology have been like half-brothers—
sharing, in part, a common parentage, raised up in the setting, quarreling over the space 
and arguing the same issues” (p. 178). As mentioned, shame and guilt values were 
expanded to shame/honor and guilt/innocence-based cultures (Muller, 2000). Further, 
Muller (2000) added power/fear as a third type of worldview. Not surprisingly, 
missiologists have offered religious typologies to describe and compare so-called 
competing worldviews, such as Christianity, Islam, and Secular Humanism, among others 
(Noebel, 2006). 
Although the concept of worldview has been used to address tacitly held 
assumptions about reality in several disciplines, the concept remains underdeveloped in 
intercultural competence. The literature includes concepts related to worldview but does 
not place emphasis on a worldview construct or definition. Examples of worldview 
concepts and values in intercultural competence literature include a co-orientation model 
and particularist studies that focus on a single worldview category or a single 
sociocultural group. 
Co-orientation models, such as the worldviews convergence model (Fantini, 
1995), focus on the ways in which certain characteristics, such as flexibility, openness, 
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and empathy can facilitate communication between members of different cultures. These 
characteristics can increase a common language usage and denotative and connotative 
meanings. The result can be a co-orientation of perspectives, or worldviews. Although 
the worldviews convergence model proposes how perspectives, or worldviews, can be 
shared and understood through communication, no construct for worldview is provided in 
the model. 
Intercultural competence scholars have investigated tacit assumptions of reality, 
such as Ø. Dahl (1995), who crafted an analysis of time concepts, and Broome (1990), 
who conducted a study on interpersonal communication and conflict in Greece. In the 
first example, Ø. Dahl (1995) addressed conceptualizations of time, which is a universal 
worldview category proposed by several cultural anthropology scholars (Burnett, 2002; 
Kearney, 1984; Kraft, 1994; Redfield, 1952). Ø. Dahl (1995) described three main time 
concepts as linear, cyclical, and event-related, arguing that all three are present in every 
culture. Intercultural communication misunderstandings can easily result from 
assumptions made about which time concept is prominent in various contexts. A second 
particularist example concerns the Greek concepts of palevome (“we are struggling”) and 
philotimo (“love of honor”; Broome, 1990). These concepts describe assumptions about 
reality that guide behavior in interpersonal communication and conflict but are not 
situated in a broader worldview construct. 
Challenges of Incorporating Worldview 
Identifying assumptions about reality is highly challenging because of their 
largely unexpressed nature; however, the concept of worldview is successfully used to do 
so in several fields, such as psychology, anthropology, and missiology (Dicks, 2012; 
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Hiebert, 2008; Koltko-Rivera, 2004). The first of two main problems addressed in this 
study is as follows: The field of intercultural competence, which emerged from practical 
needs in the U.S. public sector, misses academic and practical application opportunities 
because it lacks a developed worldview framework in which to situate, organize, and 
further describe related concepts. Two implications for academic literature are deductive 
worldview inquiry and synthesis of particularist studies, such as those focused on one 
cultural value or worldview composite and those focused on a specific sociocultural 
group. In the practical domain, there is demonstrated need for methods to identify tacit 
worldview assumptions or gain an emic perspective of a cultural Other to improve 
intercultural competence.  
Worldview Implications for Intercultural Competence Scholarship 
Two main implications for academic literature in intercultural competence result 
from an insufficiently developed worldview framework. First, deductive inquiry into 
tacitly held worldview assumptions central to cultural understanding and competence is 
limited. Identifying and eliciting worldviews in various contexts and social groups is 
hindered without an integrated framework for guidance. Further, existing approaches to 
worldview aspects such as cultural values orientations lack an explanatory context. For 
example, individualism and collectivism (Hofstede, 2001) lack an explanation that 
includes categorical approaches such as concepts of self, other, and relationship, 
proposed by anthropologist (Kearney, 1984). Similarly, individualism and collectivism 
describe a relationship between actors but are not connected to the purpose for which the 
actors act. Values are undergirded by implied understandings about reality and human 
nature (Hiebert, Shaw, & Tiénou, 1999).  
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Second and relatedly, particularist studies create valuable and comprehensive 
culture knowledge but lack a broader context in which they can be situated. Such 
investigations cannot be easily compared within a more universal worldview construct. 
Likewise, studies that also seek to identify and explain tacitly held assumptions, or 
worldviews, cannot be as easily replicated. With an integrated worldview construct, 
research examples regarding time orientations (Ø. Dahl, 1995) and interpersonal conflict 
in Greece (Broome, 1990) can be more readily repeated with other cultural values, 
worldview categories, and specific social groups. 
Because intercultural competence scholarship and the practitioner domain are 
inextricably connected, limitations in academic literature have an impact on practical 
application. The field of intercultural competence emerged as a result of practical need 
demonstrated in the U.S. public sector (Martin & Nakayama, 2013). In addition, there is 
continued evidence of cooperation between academic institutions and the public and 
private sectors in the intercultural competence field (Deardorff, 2009; Van Dyne, Ang, & 
Livermore 2010). Lastly, clients in the practitioner domain may not be interested in 
theoretical constructs, but the content delivered should be informed by empirical 
academic scholarship to be effective. The very purpose of empirical research is to apply 
rigorous methods to create knowledge that can also be used to solve problems in practical 
contexts (Miller, 2005). Academic scholarship can provide credibility and consistency in 
the practical domain. Likewise, changing practical domain needs can inform future 
academic research in intercultural competence. 
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Worldview Implications in the Practical Domain 
As a result of the lack of a developed worldview theory, the practitioner domain 
also misses opportunities in intercultural competence. Evidence of missed opportunities 
in the public sector take the form of repeated requests for information and proposals. In 
the private and non-profit sectors, myriad culture frameworks and assessment tools have 
been and continue to be developed, and projects fail due to cultural differences, resulting 
in high cost and profit loss. Following, are several specific examples. 
Federal Business Opportunities (FBO) (https://www.fbo.gov) posts U.S. public 
sector broad agency announcements (BAAs), requests for information (RFIs), and 
requests for proposals (RFPs) that call for more nuanced ways to understand culture and 
apply intercultural skills. The U.S. Army Corps of Engineers Research and Development 
Center ([ERDC] 2015) issued a BAA seeking to assess and improve upon existing 
approaches such as Hofstede’s cultural dimensions (2001) and values orientation theory 
(Kluckhohn & Strodtbeck, 1961). The Intelligence Advanced Research Projects Activity 
(IARPA), an organization in the U.S. Office of the Director of National Intelligence, 
issued an RFI seeking to gain an emic view of a cultural Other to solve security 
challenges caused by cultural differences. The U.S. Department of Agriculture (USDA) 
issued an RFP for intercultural needs assessment and training recommendations for 
cultural security issues at the U.S. borders of Mexico and Canada. Lastly, municipal 
police training mandates for improving intercultural competence with community 
members are common. Numerous similar examples can be found outside of the United 
States. 
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The private and non-profit sectors are flooded with a wide variety of intercultural 
competence assessments, surveys, and tools to mitigate the costs of failed international 
ventures (Deardorff, 2009). High costs are associated with strained or canceled projects 
and unsuccessful expatriate assignments across all sectors as a result of underdeveloped 
intercultural competence. The existence of and demand for so many approaches speaks to 
the continued need for developing intercultural knowledge and skills at increasingly 
sophisticated levels. Despite this continued demonstrated need, there are currently no 
academically based worldview constructs or related assessments in the intercultural 
competence field.  
The lack of an integrated worldview framework in intercultural competence 
illuminates the second main problem addressed in this study: Although the use of 
worldview has resulted in positive scholarship (Alstott, 2007; Dicks, 2012; Fantini, 1995; 
Hiebert, 2008) and practice, current conceptualizations, typologies, sets of questions 
addressed by worldviews, and categorical approaches are too broad, ambiguous, and/or 
redundant to be useful. Definitions of worldview tend to encompass everything humans 
can conceive or imagine. Typologies can essentialize social groups. Worldview questions 
are exceedingly broad and attend to multiple concepts simultaneously. Lastly, categorical 
approaches also include multiple interrelated concepts and fail to include some 
worldview elements. 
Limitations in Worldview 
Current worldview conceptualizations are too broad, specific, or ambiguous to 
provide a useful way of identifying worldview assumptions. Philosophical constructs 
such as Weltanschauung and Weltansicht are exceedingly comprehensive, contested, 
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unclear, and often conflated with terms such as ideology and culture. Weltanschauung, or 
worldview, as conceived by German philosopher Kant in 1792, refers to the particular 
way in which a person conceptualizes reality (Naugle, 2002). Worldview is an ontology, 
or the fundamental cognitive assumptions held by an individual or a people group across 
the broad areas of nature, human nature, values, emotions, ethics, science, ideas, a 
spiritual world, and beliefs (Palmer, 1996). Lastly, worldview is described as “a 
commitment, a fundamental orientation of the heart, that can be expressed as a story or in 
a set of presuppositions held about the basic condition of reality, providing the foundation 
on which we live” (Sire, 2010, p. 141). 
Cultural anthropology conceptualizations of worldview are as broad as those 
found in philosophy. For example, worldview is a way of looking at reality that includes 
a set of coherent assumptions that provides a way of thinking about the world (Kearney, 
1984). Worldview is a framework of thinking that incorporates all thought and connects 
belief systems to each other (Hiebert et al., 1999). One definition that synthesizes work 
from several anthropology scholars is as follows:  
The basic and most complex assumptions that people hold about the constitution 
of reality, consisting of and being expressed in world-interpreting narratives, 
including symbols and rituals, which provide the foundation which underlies 
every thought and action, about and toward everything people think and do in life. 
(Dicks, 2012, p. 44) 
Literature in intercultural communication and anthropology contributes to the 
ambiguous nature of worldview. For example, worldview has been conflated with 
research paradigms such as social scientific, interpretive, and critical (Martin & 
Nakayama, 2013). Value orientations (Hofstede, 2001; Kluckhohn & Strodtbeck, 1961) 
are described as strongly held beliefs and perceptions of how the world is and ought to 
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be. The worldviews convergence model (Fantini, 1995) focuses on how systems of 
perception, worldviews, or cosmovision begin to merge through communicative 
interaction. 
Cross-cultural psychology approaches to worldview are highly focused on the 
particularist notions of the individual and limit the ability to understand a larger social 
group and build intercultural competence (Koltko-Rivera, 2004). Highly particularist or 
phenomenological views fail to take into account the sociocultural context of the 
individual (Craig, 1999). Craig (1999) argued about the limits of phenomenological 
approaches and the need for them to be combined with surrounding social and cultural 
information. Likewise, the sociocultural tradition is strengthened by phenomenological 
inquiry. 
Worldview typologies such as religious, political, or philosophical can be equated 
with a definition of worldview or be too inclusive or exclusive of reality assumptions. For 
instance, a religious Christian worldview and its description can be taken to mean the 
concept of worldview itself, rather than the specific tenets purported to be within the 
type. Additionally, several scholars argued social or religious groups are not 
homogeneous, such as African Americans (Kambon, 1998; Myers, 1988) or members of 
the Church of Jesus Christ of Latter-Day Saints (Leege & Kellstedt, 1993) or the Roman 
Catholic church (Fichter, 1952). Therefore, some worldview assumptions held by an 
individual who identifies with the typological group are go unnoticed because they are 
not part of the theoretical construct of the type. Likewise, typologies can be defined to 
include some worldview assumptions that are not held by a person who may otherwise 
self-identify with the group.  
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As an exception, one typological construct is composed of three main worldviews 
as motivation for behavior and supports more flexible ways to identify implied 
worldview assumptions (Muller, 2000; Shweder et al., 1997). Based on scholarship in 
anthropology (Benedict, 2006; Mead, 1937), Muller (2000) proposed that every culture 
contains three worldviews, shame/honor, guilt/righteousness, and power/fear. The 
prominence of each worldview varies from culture to culture and even according to 
different contexts, but all can be used to identify reality assumptions and the behaviors 
associated with them. Unlike religious, political, or philosophical typologies with fixed 
ideological tenets applied to heterogenous groups, shame/honor, guilt/righteousness, and 
power/fear allow for variation of individual worldview assumptions. 
Scholars have proposed sets of philosophical questions about the nature of 
humankind and the reality to which every worldview should attend (Aertz et al., 1994; 
Kluckhohn & Strodtbeck, 1961; Sire, 2010). Such questions are exceedingly broad, refer 
to every conceivable cognitive framework of reality, and redundant (Appendix A). A 
sample of such questions are: What is prime reality? How are we to act and to create in 
this world? What kind of global explanatory principles can we put forward? What is a 
human being? Some questions include multiple or overlapping concepts, making it 
difficult to parse out reality assumptions. The question of how we assess the role of our 
species in the world essentially engages two separate concepts; one is evaluative and the 
other is descriptive. Assessment is an ethical or moral judgment about something, and the 
role of our species describes a position in the world. The extensive, redundant, and 
overlapping nature of sets of philosophical worldview questions limits their utility for 
identifying individual worldview assumptions. 
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Categorical approaches to worldview are limited because the categories are 
interdependent, may fail to include some worldview aspects of worldview, and can be 
essentializing. For instance, the socio-logical worldview theory (Kearney, 1984) and 
similar approaches emerging from anthropology (Burnett, 2002; Dicks, 2012; Kraft, 
1994; Redfield, 1952) include the categories of self, non-self/other, relationship, 
causality, time, space, and classification. Categories may separate items that should be 
combined or combine elements that should be separated. Self, non-self/other, and 
relationship are examples of categories that should be combined because it is difficult, if 
not impossible, to conceive of or observe instances of any of them without also 
considering the others; self always exists in relationship with an Other (Heidegger, 1998). 
Relationship also include those between self and time or self and space. Classification 
systems inherently include concepts of relationship. Categories that are not mutually 
exclusive and can contain more than one instance of an object or event create problems in 
terms of the identification, description, and measuring of worldview elements.  
Universal categories of worldviews, as conceived in anthropology (Kearney, 
1984), do not attend to perceptions of what constitutes moral or good/right and 
bad/wrong behavior. Morality is a central element of worldview according to various sets 
of philosophical questions every worldview must answer. Specifically, questions such as, 
How are we to act and to create in this world? What is right and wrong? What are the 
general principles by which we should organize our actions? (Aerts et al., 1994) are 
evaluative in nature, rather than descriptive, and attend to acceptable and unacceptable 
behaviors. One anthropologist proposed values as a universal category that deals with 
moral behavior (Burnett, 2002); however, other scholars (Dicks, 2012) argued that values 
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could subsume all other categories and that all other categories could subsume the 
concept of values. Anthropological categories fail to directly focus on morality. 
In a review of worldview conceptualizations, psychology scholars argue in favor 
of a dimensional, rather than a categorical, approach to worldview (Koltko-Rivera, 2004). 
Whereas categories label individuals into groups that are qualitatively distinct, 
dimensional approaches allow for differentiating individuals along continua. An example 
in psychology is the categorical Diagnostic and Statistical Manual of Mental Disorders 
(DSM) and the dimensional Minnesota Multiphasic Personality Inventory. Dimensional 
models support measurement at the ordinal level, resulting in more nuanced analyses, 
whereas a categorical model yields only a nominal level of measurement. Dimensional 
measurement can mitigate the problem of essentializing categorical labels. 
Although positive worldview scholarship exists in several fields and holds 
potential for intercultural competence, there are complex challenges to incorporating 
worldview in the field. Current definitions and approaches to worldview are limited in 
several ways. Definitions and constructs are too broad and inclusive or ambiguous to be 
useful in identifying worldview assumptions and often fail to address the moral purpose 
that drives human behavior. This study seeks to resolve the limitations of current 
worldview approaches, show how worldviews are connected to observable cultural 
difficulties, and propose ways in which a worldview framework can inform improved 
intercultural competence. 
Study Overview, Research Questions, and Findings 
Ongoing challenges in intercultural competence are demonstrated in both 
academic literature and the practical domain (Problem 1). Worldview has been used in 
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several disciplines to reveal tacit assumptions about reality and has yielded promising 
scholarship but remains largely undeveloped in intercultural competence (Problem 2). 
The purpose of this study was to resolve the second problem by proposing a novel and 
parsimonious, yet comprehensive, worldview framework by synthesizing existing 
literature. Inductively, a review of the literature yielded a construct constituted by three 
composite universals: morality, agency, and positionality. By addressing limitations in 
current worldview approaches, challenges in intercultural competence could be 
addressed. 
To this end, worldview MAP was applied to field observations and narratives of 
intercultural interactions between members of two distinct sociocultural groups working 
together on a 2-week global management project in a multinational organization in Japan. 
The research questions were as follows: 
RQ1: What intercultural difficulties are observed (etic view) and reported (emic 
view) between members of two distinct sociocultural groups working together on 
a global management consulting project? 
RQ2: What are the worldview MAP assumptions held by members of two distinct 
sociocultural groups that underlie acceptable or expected behavior and 
perceptions of intercultural competence of self and other? 
RQ3: How do the worldview MAP assumptions of the groups relate to the 
intercultural competence difficulties? 
Findings include worldview descriptions for each culture group across the MAP 
construct and a description of the interconnectedness between the worldview and cultural 
difficulties. Specifically, three prevalent and complex cultural difficulties identified in 
field observations and participant-reported narrative data are described with respect to the 
morality, agency, and positionality orientations of each of the two culture groups. 
Further, iteratively comparing and contrasting patterns of reporting styles between the 
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two groups resulted in five meta-level analysis connections between cultural difficulties 
and worldviews. Lastly, inter-rater reliability was achieved for morality across three 
subdimensions. For this study, coder agreement was focused on morality because it 
includes the most underdeveloped constructs in worldview MAP. 
Two main limitations of the study were those inherent in the data set and issues of 
cultural validity. Results of the study are promising and suggest future implications in the 
areas of theoretical and methodological development and worldview analysis across 
multiple disciplines. Multiple quantitative and qualitative applications, such as the 
development of validated scales and transferability to other contexts, are discussed. For 
example, religiopolitical contexts in which worldviews are often hotly contested will 
likely provide rich analyses and results. Scholars and practitioners in organizational and 
strategic communication can benefit from understanding the worldviews of members who 
constitute organizations and audiences for whom strategic messages are intended.  
The following theoretical chapter begins with a detailed description of current 
weaknesses of worldview, followed by a theoretical proposal to resolve them. An 
argument is made for the connection between narratives and worldview and why analysis 
of narratives is an imperative for identifying worldview. The chapter ends with an 
overview of an empirical method to test the proposed theoretical construct.  
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CHAPTER 2 
THEORY 
The theoretical chapter contains a brief rationale for developing a worldview 
framework, an overview of current limitations to worldview, a description of three 
existing worldview approaches, and a proposed new conceptualization of worldview. The 
proposed worldview MAP conceptualization aims to resolve Problem 2: Current 
conceptualizations, typologies, sets of questions every worldview should answer, cultural 
values, and categorical approaches are too broad, ambiguous, and/or redundant to be 
useful. By resolving Problem 2, worldview MAP addresses Problem 1: The field of 
intercultural competence misses academic and practical application opportunities because 
it lacks a developed worldview framework. The chapter concludes with the 
interconnectedness between narrative, worldview, and organizations. Because of these 
connections, analysis of narratives in organizational settings is a useful way to identify 
worldview assumptions.  
The concept of worldview should be further developed because it deals with the 
very purpose of developing theories. Theory is used to identify patterns of behavior, 
describe and make sense of experience, state it concisely, and preserve that knowledge 
(Shoemaker, Tankard, & Lasorda, 2004). Worldview is a picture of how reality is 
(Geertz, 1957) and deals with explaining patterns of observable behavior and identifying 
perceptions across a social group (Kearney, 1984). Consequently, a clearly defined 
worldview construct can help identify and state patterns of behavior and perception 
concisely, preserve the knowledge, and support doing so reliably across different cultural 
groups, contexts, and organizations. 
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Current Limitations of Worldview 
Worldview has been defined across many disciplines in ways that are too broad to 
be theoretically useful to identify tacit assumptions of reality that underlie observable 
behaviors. Theology and philosophy scholar Sire (2010, p. 141) stated, “worldview is a 
commitment, a fundamental orientation of the heart, that can be expressed as a story or in 
a set of presuppositions held about the basic condition of reality, providing the foundation 
on which we live.” Linguistics scholar Palmer (1996) posited that worldview is an 
ontology, or the fundamental cognitive assumptions held by an individual or a social 
group across the broad areas of nature, human nature, values, emotions, ethics, science, 
ideas, a spiritual world, and beliefs. Worldview, with roots in anthropology, has been 
defined as a picture of how reality is (Geertz, 1957).  
Based on the literature and existing approaches to worldview, a more precise, yet 
still comprehensive definition, is the following: Worldview is a socially-learned, 
narrative-based cognitive framework of a person’s natural and supernatural environment 
that includes morality, or rationale for behavior, assumptions about agency in the 
environment, and positionality in relation to elements in the environment, including other 
people, groups, institutions, objects, nature, other living beings, and supernatural beings. 
Morality, agency, and positionality—the three proposed worldview universal 
composites—emerged inductively from a synthesis of worldview conceptualizations 
across several disciplines. Before describing the analysis process that led to the 
definition, I first distinguish between the terms of culture and worldview, followed by a 
description of three main existing approaches to worldview that informed the proposed 
definition. 
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Worldview is a part of culture but does not describe culture in its entirety; rather, 
worldview provides explanations for perceptions and assumptions that underlie 
observable cultural behavior. Culture has been depicted using the metaphor of onion 
layers (Barney, 1973; S. Dahl, 2004; Trompenaars & Hampden-Turner, 1998). Generally, 
outer layers consist of observable behaviors and sociocultural institutions, known as 
objective layers, while deeper layers consist of cultural values, worldview assumptions, 
implied beliefs, and internal, psychological constructs, known as subjective layers 
(Triandis, 2002). In the logico-structural model of worldview, Kearney (1984) asserted 
that worldview “affects cultural behavior” (p. 52) and “is the mental basis for acting 
within the total environment” (p. 120), thus distinguishing, albeit indirectly, between 
culture and worldview. In missiological scholarship (Hiebert et al., 1999), worldviews are 
differentiated from visible culture and described as absolute assumptions on which a 
culture is built; worldviews are distinct from the external, observable world.  
In related but separate scholarship in psychology (Koltko-Rivera, 2004), 
worldview is distinguished from similar concepts such as cognition, values, and 
schemata. Cognition and behavior are strongly influenced by worldview, or assumptions 
about reality and life. Values, often conflated with worldview (Kluckhohn & Strodtbeck, 
1961), are understood as goals and actions that are deemed acceptable, inappropriate, or 
even offensive (Koltko-Rivera, 2004). Lastly, schemata are concerned with concrete 
concepts and are relatively easy to disconfirm, whereas worldview is concerned with 
abstract, culturally transmitted assumptions that are extremely difficult to disconfirm 
because of their tacit nature (e.g., those regarding spirit beings or beliefs about the 
qualities of human nature). Worldview has been shown as conceptually distinct from 
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similar-sounding terms, described as a precursor to cultural behavior, and therefore not 
synonymous with culture. Following is a description of three main ways the concept of 
worldview has been approached across various disciplines, leading to the proposed 
worldview definition and its three composite universals: morality, agency, and 
positionality. 
Existing Approaches to Worldview 
Worldview has been approached in three main ways: Sets of philosophical 
questions about the nature of reality, cultural value orientations, or dimensions, and 
universal categories. Each way has distinct limitations. Sets of philosophical questions to 
which every worldview attends are often too broad and/or combine multiple concepts, 
making it difficult to parse out specific worldview assumptions. Cultural values exclude 
some elements of worldview and can be essentializing. Categorical approaches contain 
interrelated and interdependent elements and are of less analytic utility than dimensional 
approaches. 
Philosophical Questions Approach 
Sets of overarching questions that every worldview must answer are often 
exceedingly broad or combine multiple concepts and are, therefore, not effective for 
systematically identifying tacit assumptions across different groups and contexts. 
Philosophy and intercultural scholars (Aerts et al., 1994) proposed seven interdependent 
questions with multiple sub-questions resulting in 13 total items to which every 
worldview must attend (Appendix A). Examples include: What is the nature of our 
world? Why are we the way we are? How are we to act and to create in this world? 
Intercultural scholars (Kluckhohn & Strodtbeck, 1961) similarly posited that every 
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culture has a range of responses to six questions about reality (Appendix A). Philosophy 
and anthropology scholar Sire (2010) proposed eight broad questions to reveal worldview 
(e.g., What is a human being? How do we know what is right and wrong?; Appendix A). 
Such broad questions are intended to unveil deep understanding about the nature of 
reality, the world, and human nature, but multiple assumptions are combined into one 
question and are not useful for repeatedly and reliably identifying specific worldview 
assumptions across various contexts and cultural groups. 
Cultural Value Dimensions Approach 
Anthropologists and other scholars have proposed cultural value dimensions to 
explain tacit assumptions beneath observable cultural behavior, but value dimensions can 
be too static, binary, or limited in scope to address all the elements of worldview. 
Additionally, cultural values are often essentializing, for example, when used to describe 
national cultures as homogeneous (Adler & Aycan, 2018). Nevertheless, many examples 
in the literature show the interconnectedness between cultural value dimensions and 
worldview, suggesting that values are a necessary component of worldview. 
Ethos, or values and morality, is inextricably connected to worldview (Geertz, 
1957; Kluckhohn & Strodtbeck, 1961; Koltko-Rivera, 2004; Martin & Nakayama, 2013) 
and should, therefore, be integrated in any conceptualization of worldview. In applied 
psychology literature, Koltko-Rivera (2004) critically reviewed approaches to worldview 
and differentiated among values, beliefs, and worldview. Values refer to a certain type of 
belief—that is, beliefs about desirable or undesirable means or actions to achieve 
particular ends and are prescriptive or proscriptive. Two additional types of beliefs are 
noted as existential, that which can be true or false, and evaluative, that is, good or bad. 
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Because values only attend to desirable or undesirable means to an end, but worldviews 
can attend to all three types, cultural values are a necessary component of a worldview 
framework but are not sufficient.    
Value orientations theory (Kluckhohn & Strodtbeck, 1961) consists of a set of 
philosophical questions (Appendix A) that every cultural group seeks to answer, resulting 
in a range of cultural values, and thus bridging cultural values approaches and 
philosophical questions approaches to worldview. The resulting values deal with human 
nature, relationships between humans, relationships between humans and nature, 
personality, orientation to time, and orientation to space. Although this framework shows 
the interconnectedness between cultural values and worldview, each of these broad 
philosophical questions was assigned only three possible value responses. For example, 
for the question, what is the preferred personality, responses were limited to doing, 
growing, or being (Kluckhohn & Strodbeck, 1961).  
Similarly, early intercultural communication scholarship (Hall, 1959, 1966, 1976) 
includes proxemics, or the study of the use of space. Contact versus noncontact cultures 
and high- and low-context communication styles were proposed as cultural values to 
explain tacit assumptions beneath behavioral norms. Although these values are useful to 
explain some observable behaviors, they can result in a binary, reductionist approach to 
label cultural groups. Together, value orientation theory and the study of proxemics 
suggest that cultural values are a necessary and interconnected component of worldview, 
but too limited to identify or describe a worldview comprehensively. 
Relatedly, scholars have investigated value dimensions, which are especially 
focused on national cultures and cultural regions of the world (Chinese Culture 
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Connection, 1987; Hofstede, 2001; House, Hanges, Javidan, Dorfman, & Gupta, 2004; 
Schwartz, 1994). These cultures include power distance, uncertainty avoidance, 
individualism/collectivism, masculinity and femininity, and time orientation, among 
others (Appendix B). Attempts to identify national cultures are limited by the degree to 
which the population of a nation-state is homogeneous. The use of cultural values to 
describe any distinct cultural group can be reductionist and limiting when applied in a 
binary way, but that effect is exacerbated when applied to entire populations of a nation.  
Cultures have been described by anthropologists as shame- and honor-based or 
guilt- and innocence-based (Benedict, 2006; Mead, 1937). Missiology scholarship built 
upon shame and guilt, with the proposal of an all-inclusive typology of three worldviews: 
shame/honor, guilt/innocence, and the addition of power/fear (Muller, 2000; Shweder, 
Much, Mahapatra, & Park, 1997). Preliminary empirical research to validate a scale to 
measure the three so-called worldviews suggests ways to identify tacit assumptions about 
reality (James & McLeod, 20014). Although positive scholarship has resulted from 
understanding unobservable cultural values, their static nature, limited range, often 
expressed in binary oppositions, and essentializing basis in national culture fail to 
adequately reveal worldview assumptions. 
Universal Categories Approaches 
In an effort to develop a nomothetic worldview concept that applies to every 
culture, anthropologists have proposed and debated universal categories of worldview 
(Burnett, 2002; Kearney, 1984; Kraft, 1994; Redfield, 1957). Examples of universal 
worldview categories are self, other, relationship, causality, time, space, classification, 
community, cosmos, values, knowing, and birth/death (Appendix C). A review of 
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existing categories showed their interrelatedness and redundancy and resulted in yet 
another set of categories that replaced community and relationship with allegiance and 
eliminated cosmos, values, and knowing (Dicks, 2012). The review concluded no 
individual set of universal worldview categories is more useful than another. 
Categorical conceptualizations of worldview that have interrelated and 
interdependent elements can be problematic in terms of identifying, describing, and 
measuring the elements. First, categories may separate elements that should be together. 
For example, self, other, and relationship inherently belong together. It is difficult, if not 
impossible, to maintain or investigate the concept of self without the juxtaposition of the 
other and, therefore, relationship (Heidegger, 1998), whether that other is another human, 
animal, nature, spiritual being, space, or time.  
Second, categories may combine elements that should be separate. Cosmos, for 
example, is defined as reality, laws of the universe, and cause and effect (Dicks, 2012). 
Causality refers to the connection between a process and a resulting phenomenon, 
condition, or other action; it implies a relationship between two elements, namely, one 
that acts and one that is acted upon. In addition, each actor has different levels of power 
and perceived power available to cause or not cause a certain effect. The causal power of 
each actor should be considered outside the context of the relationship because both can 
vary independently. For example, a sense of position in a relationship (low or high, close 
or distant) and a sense of ability to cause an effect (low or high) can be positively or 
negatively correlated. For more accurate measurement, worldview categories should be 
orthogonal, or statistically independent. From a qualitative standpoint, elements of a 
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worldview should be conceptually distinct to avoid conflating assumptions about reality 
that may or may not be related.  
A third problem is categories may include elements that are not mutually 
exclusive and, therefore, the causes and effects of one element cannot be examined 
separately. For example, relationship and classification (Kearney, 1984) are challenging 
to separate because any classification system is founded on how elements are related. 
Items are divided according to features that are shared or not shared. A single element 
could be included in both of the categories of classification and relationship. A second 
example is the worldview category, values (Burnett, 2002). Values can subsume all other 
proposed categories or could also be considered a sub-category of each of the other 
categories (Dicks, 2012). For instance, assumptions about time and space could also be 
subsumed by values. Hall’s (1976) cultural values regarding proxemics, or the use of 
space and contact and associated values regarding their use, is such an example.  
Lastly, categories may fail to include elements that are inherent to the 
phenomenon of interest. Worldview is inherently concerned with how the world ought to 
be, or what is considered appropriate, acceptable, good and right, or wrong and bad 
behavior. Despite this focus, existing categorical approaches for worldview do not 
include a way to identify or explain morality orientations or to evaluate behavior as 
acceptable or unacceptable in a given context. Regardless of the benefits of any proposed 
set of categories, the approaches are generally limited. Categories lend themselves to only 
nominal measurement in which individuals can be placed into various groups, whereas 
dimensions, such as the cultural value dimensions, can be measured at the ordinal level, 
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can differentiate along a continuum of the construct of interest, and therefore provide 
more sophisticated analysis (Koltko-Rivera, 2004).  
Similar to categorical approaches, attempts to clarify or reduce broad constructs 
of worldview have resulted in various typologies, such as religious, political, economic, 
and philosophical worldviews (Koltko-Rivera, 2004; Sire, 2010). Typologies are 
problematic because the labels can be regarded as a definition of worldview or fail to 
account for individual worldview assumptions within them. A particular type of 
worldview, such as religious or Christian, can be conflated with the definition of 
worldview and fail to include the broader features or meanings in other types. Relatedly, 
typologies are constructed according to specific tenets that can be too rigid and 
essentializing. This notion excludes some worldview assumptions held by individuals or 
sub-groups who identify with the larger group the typology intends to describe. For 
instance, a so-called Christian worldview (Kim, Fisher, & McCalman, 2009) may not 
account for some assumptions about reality held by people who self-identify as Christian. 
Correspondingly, typologies and their tenets can include some worldview assumptions 
that are not held by an individual or sub-group who identify with the larger group the 
typology intends to describe (J. C. Fox, 2003). One may hold a worldview assumption 
that lies outside the construct of the type. Worldview assumptions are not homogeneous 
throughout a group, so typologies serve only as ideological labels.  
One typology in emerging literature attends to the weaknesses found in existing 
typological approaches. Scholars in intercultural communication and anthropology 
proposed shame/honor, guilt/innocence, and power/fear (James & McLeod, 2014; Muller, 
2000; Shweder et al., 1997). This typology is dimensional, more inclusive, and flexible 
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because it allows for variation within each type. Scholars argued (James & McLeod, 
2014; Muller, 2000) that each of the three types exist in every culture, to varying degrees, 
and are dependent on context. Additionally, shame/honor, guilt/innocence, and 
power/fear deal with morality orientations, which are neglected in categorical approaches 
and underdeveloped in cultural value approaches. Because a worldview contains 
evaluative beliefs about what constitutes good and bad or acceptable behavior (Rokeach, 
as cited in Koltko-Rivera, 2004), these three constructs address the omission of morality 
in other approaches to worldview. 
Relationship Between the Three Existing Worldview Approaches 
 The three main existing approaches to worldview, namely, philosophical 
questions about the nature of reality, cultural value orientations, and universal categories, 
have common elements, yet a single conceptualization synthesizing these three does not 
exist. Kluckhohn and Strodtbeck (1961) proposed five value orientations that attend to 
questions about human nature and the nature of reality. The value orientations theory, 
therefore, connects philosophical questions about reality to cultural values. In a similar 
way, anthropologist Burnett (2002) proposed cultural values as a universal worldview 
category, suggesting the interrelatedness between values and universal categorical 
approaches. Finally, the worldview typology of shame/honor, guilt/innocence, and 
power/fear (James & McLeod, 2014; Muller, 2000; Shweder et al., 1997) are based on 
the cultural values of shame and guilt introduced by anthropologists (Benedict, 2006; 
Mead, 1937). 
 Both the cultural values and categorical approaches to worldview attend to the 
very broad philosophical questions about the nature of reality. Cultural values provide 
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labels and explanations for behaviors that are related to worldview questions. For 
example, fate and control of the environment describe assumptions about the degree to 
which humans can influence and transform the world. In a similar way, universal 
categories provide components that are implied within worldview questions. That is, the 
self, non-self, and relationship categories can be used to answer questions about human 
nature, the structure of the world, and the meaning of human history. Although the three 
fundamental approaches to worldview are interrelated, a single conceptualization that 
includes all three does not exist. A parsimonious, yet still comprehensive construct with 
fewer, conceptually independent elements would reduce redundancy and be more useful.  
Proposing Worldview MAP 
 Synthesizing worldview philosophical questions, cultural value dimensions, and 
universal categories results in three universal composites: morality, agency, and 
positionality (MAP). MAP composites are conceptually distinct, yet together, they 
address existing philosophical questions and subsume both cultural value dimensions and 
worldview universal categories. They are universal because all three are found in every 
culture and can be used to describe every worldview. Conversely, every worldview 
contains these three composites.  
Morality is a system of values and principles regarding assumptions about the 
purpose of actions and acceptable behavior, or a rationale for behavior. Morality is a code 
of conduct (Shweder et al., 1997). Agency is defined as assumptions about acts or forces 
that produce a particular effect, one’s ability to cause or prevent a particular effect, and 
how change occurs or status quo is maintained. Positionality refers to the role or location 
of self and others in relation to elements in the environment, including other people, 
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sociocultural groups, organizations, city, state, nation, world, universe, nature, animals, 
and supernatural beings. For example, positionality can be described in terms of class, 
race, gender, and identity markers. Worldview can be defined concisely as a socially 
learned, narrative-based cognitive framework of a person’s natural and supernatural 
environment that includes morality, or rationale for behavior, agency in the environment, 
and positionality in relation to elements in the environment, including other people, 
groups, institutions, objects, nature, other living beings, and supernatural beings. 
Following is a detailed explanation of how existing worldview concepts are subsumed by 
MAP. 
 First, morality is concerned with several philosophical questions, such as, how are 
we to act in this world? What is right and wrong? What are the general principles by 
which we should organize our actions? Morality subsumes the cultural value dimensions 
of shame/honor, guilt/innocence, and power/fear (Muller, 2000; Shweder et al., 1997) 
because these three constructs are orientations toward what is acceptable and 
unacceptable behavior. Also, they prescribe how to make reparations for unacceptable 
behavior. Morality also subsumes the single universal category of values (Burnett, 2002) 
and is largely concerned with why one takes or should take a certain action or behave in a 
certain way.  
 Second in the MAP construct, agency is concerned with philosophical questions, 
such as, how can we influence and transform the world? Why is our world the way it is 
and not different? What future is open to us and our species in this world? Agency 
subsumes several cultural value dimensions: Power/fear, fate/control of the environment, 
uncertainty avoidance, masculinity/femininity (or compete/collaborate), high-/low-
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context communication styles, and doing/being. Agency also includes the single universal 
category of causality and is concerned with the means by which one can act and the 
power or ability of humans or spiritual beings to act or not act. 
 Third, positionality is concerned with philosophical questions, such as, what is the 
nature of the world? How is it constructed? What is a human being? What is the meaning 
of human history? Positionality influences a person’s knowledge about concrete and 
abstract things (Sánchez, 2010) and includes several cultural value dimensions that 
describe the nature of relationships. These dimensions are patron/client, 
hierarchy/egalitarianism, achieved/ascribed status, proxemics, contact/non-contact, 
individualism/collectivism, time orientation, and power distance. Positionality subsumes 
the universal categories of self, non-self/other, relationship, allegiance, space, time, and 
classification and is largely concerned with answering where and what events take place. 
 As a result of synthesizing three existing approaches to worldview, the definition 
of worldview can be stated as a socially learned, narrative-based cognitive framework of 
a person’s natural and supernatural environment that includes morality, or a rationale for 
behavior, assumptions about agency in the environment, and positionality in relation to 
elements in the environment, including other people, groups, institutions, things, nature, 
other living beings, and supernatural beings. Morality, agency, and positionality result 
from an integration of worldview approaches from philosophy, psychology (including 
social and cross-cultural psychology), anthropology, missiology, and intercultural 
communication. Table 1 is a summary how elements of existing approaches to worldview 
are organized under morality, agency, and positionality: 
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Worldview MAP Theoretical Construct Based on Three Existing Approaches 
Table 1 
 
Macro-Level Approach to Worldview MAP Theoretical Construct 
Code details Morality (why?) Agency (how?) 
Positionality (what? 
where? when?) 
Philosophical 
questions 
• How are we to 
act and to 
create in this 
world? 
• What is right 
and wrong? 
• What are life-
orienting core 
commitments? 
• What are the 
general 
principles by 
which we 
should 
organize our 
actions? 
• By what 
criteria are we 
to select 
possible 
futures? 
• How do we 
assess global 
reality and the 
role of our 
species in it? 
• Is human 
nature good, 
evil, or both? 
• Why is our world the 
way it is, and not 
different? 
• How does the world 
function? 
• We are we the way 
we are, and not 
different? 
• What kind of global 
explanatory 
principles can we put 
forward? 
• How can we 
influence and 
transform the world? 
• What future is open 
to us and our species 
in this world? 
• What happens to a 
person at death? 
• What is the preferred 
personality? Doing, 
growing, or being? 
• Why do we feel the 
way we feel in this 
world? 
• What is the nature of 
external reality? 
• How is it structured? 
• What is a human 
being? 
• What is the meaning 
of human history? 
• What is the 
relationship between 
humans and nature? 
• What is the 
relationship between 
humans? 
• What is the orientation 
toward time? 
• What is the orientation 
toward space? 
Cultural value 
dimensions 
Shame/honor 
Guilt/innocence 
Power/fear 
Fate/control of the 
environment 
Uncertainty avoidance 
Masculinity/femininity 
(gender role 
differentiation) 
High/low context 
communication styles 
Patron/client 
Hierarchy/egalitarianism 
Achieved/ascribed status 
Proxemics 
Contact/noncontact 
Individualism/ 
collectivism 
Time orientation 
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Code details Morality (why?) Agency (how?) 
Positionality (what? 
where? when?) 
Doing/being 
Task/relationship  
Power distance 
Worldview 
universal 
categories 
Values Causality Self, nonself/other, 
relationship, allegiance, 
space, time, and 
classification 
 
 Worldview MAP resolves Problem 2: Current conceptualizations, typologies, sets 
of questions every worldview should answer, cultural value dimensions, and categorical 
approaches are too broad, ambiguous, and/or redundant to be useful. Theoretically, 
worldview MAP composite universals are more parsimonious than existing approaches 
and yet still sufficiently comprehensive to address elements in existing 
conceptualizations. MAP reduces redundancy by integrating related concepts, improves 
clarity, and is therefore more memorable than approaches with multiple elements. 
Simultaneously, MAP synthesizes a wide range of worldview-based literature in 
anthropology, intercultural communication, psychology, and missiology. MAP 
incorporates expansive philosophical questions about the nature of reality and humanity, 
multiple cultural value dimensions, and universal categories.  
 Empirically, and regarding utility, worldview MAP universal composites can be 
used as a deductive coding scheme to more easily identify and elicit assumptions about 
reality. MAP composites are dimensional and flexible. Psychology scholars argue for 
dimensional, rather than categorical approaches to worldview (Koltko-Rivera, 2004). 
Dimensions resolve the limitations of categories, such as separating elements that should 
be combined, combining elements that should be separated, and sets of categories 
containing elements that are not mutually exclusive. MAP universals are conceptually 
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distinct and can be observed and described separately, whereas existing categorical 
approaches of worldview contain interrelated elements. Although MAP universals are 
conceptually distinct, correlations between them may exist. For example, someone with a 
sense of achieved status may also have a perception of high agency. However, because 
the categories are conceptually distinct, it is not a foregone conclusion that high status 
automatically implies high agency.  
Viewing worldview dimensionally also resolves the essentializing nature of 
worldview typologies and comparative culture approaches, both of which fail to account 
for heterogeneity within a group. In addition, comparative culture approaches tend to 
result in binary labeling of groups, reinforcing the flawed idea of a single national culture 
(Triandis, 1995) and resulting in stereotypes. MAP universals are flexible enough to 
accommodate myriad variations of tacit assumptions. For example, dimensional 
worldviews have been likened to the three primary colors, which can produce millions of 
different colors as a result of their various combinations (James & McLeod, 2014; 
Muller, 2000). Worldview MAP serves as a deductive heuristic that can better and more 
quickly identify and elicit tacit assumptions of reality because it is comprehensive, yet 
parsimonious, and is dimensional and, therefore, flexible. 
By resolving Problem 2, worldview MAP addresses Problem 1: The field of 
intercultural competence misses academic and practical application opportunities because 
it lacks a developed worldview framework. MAP provides an enhanced ability to 
deductively identify tacitly held assumptions about reality that are central to cultural 
understanding and, therefore, intercultural competence in both academic scholarship and 
the practical domain. There are two main academic implications of worldview MAP. 
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First, particularist studies such as time orientation (Ø. Dahl, 1995) and the study of 
struggle and conflict in Greece (Broome, 1990) can be situated into a more meaningful 
sociocultural context (Craig, 1999). Second, the dimensional and, therefore, flexible 
nature of MAP alleviates the common problem of essentializing sociocultural groups 
according to typologies and binary values. For example, a so-called Mormon worldview 
does not account for variation within groups who self-identify as Mormon (J. C. Fox, 
2003). Relatedly, MAP avoids labeling individuals and groups according to values. For 
instance, morality provides a more holistic context in which to understand shame, guilt, 
and power. Positionality provides a more holistic context in which to understand 
individualism and collectivism. Morality, agency, and positionality integrate more 
explanatory concepts found in categorical approaches and philosophical questions about 
worldview and can be used to better explain tacit assumptions about reality than existing 
approaches used alone. 
In the practical application domain, worldview MAP addresses the continued 
demonstrated need in public and private sectors. The Intelligence Advanced Research 
Project Agency (IARPA) in the United States issued a call for new methods to develop an 
emic view of other to better understand message traffic received by intelligence analysts. 
The U.S. Army ERDC (2015) issued a broad agency announcement for cultural 
competence models and concepts that are more useful than Hofstede’s value dimensions 
or Maslow’s hierarchy of values. MAP is a heuristic to reveal worldview assumptions, 
gain an emic view of other, and also provide a rich context for Hofstede’s and Maslow’s 
values. Lastly, MAP resolves the limitations of national and comparative culture 
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approaches to training and consulting because its flexible dimensional focus avoids 
essentializing and reductionist labeling.  
Academic and practical application developments in intercultural competence can 
have an impact on related sub-fields of communication in which intercultural competence 
is critical (e.g., organizational and strategic communication). For example, organizations 
can create strategic messages with the worldview assumptions of their intended audience 
taken into consideration. The following research questions emerged from the 
demonstrated need by multinational organizations to find new ways to improve 
intercultural competence. Globalization continues to increase, and all organizations and 
their target audiences are intercultural in nature.  
Research Questions 
RQ1: What intercultural difficulties are observed (etic view) and reported (emic 
view) between members of two distinct sociocultural groups working together on 
a global management consulting project? 
RQ2: What are the worldview MAP assumptions held by members of two distinct 
sociocultural groups that underlie acceptable or expected behavior and 
perceptions of intercultural competence of self and other? 
RQ3: How do the worldview MAP assumptions of the groups relate to the 
intercultural competence difficulties? 
Narrative as a Way of Knowing and Source of Worldview 
Narrative is a story-form means of communication and can be defined as “the 
representation of an event or a series of events” (Abbott, 2008, p. 13). Narrative has a 
beginning, a middle, and an end. Alternately, the beginning can be described as an 
introduction to conflict, the middle as events between actors in a place and time to reach 
an aspirational resolution, and the end as a conclusion to the conflict; these elements are 
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known collectively as a narrative arc (Burke, 1989). Narrative is a basic human 
mechanism for making sense of reality.  
Narrative is a way of knowing, “a meaning structure that organizes events and 
human actions into a whole” (Polkinghorne, 1988, p. 18). In the narrative paradigm 
(Fisher, 1984, 1995), fidelity refers to the degree to which a story is in accord with stories 
already known and believed to be true. Does a story ring true with a person’s view of 
reality? Additionally, coherence (Fisher, 1984, 1995) refers to narrative probability, or 
the degree to which the story is internally consistent and reliable. Do actors behave in a 
surprising or reliable way? Together, fidelity and coherence form narrative rationality, 
which, in turn, informs decision making and communication. The dramatistic pentad, 
posited by Burke (1989), describes the following narrative elements: scene where action 
takes place, agents involved in the action, the act (or events), agency, or how the acts 
took place, and lastly, the purpose, or why the acts were carried out. Scholarship in 
narrative as a meaning structure, concepts of coherence and fidelity, and the dramatistic 
pentad provide explanations for the connection between storytelling and perceptions of 
reality.  
Narrative has a stronger power of persuasion than argumentation (Fisher,1984). In 
particular, transportation in narrative can have a high persuasive effect and an impact on 
the audience’s beliefs about reality and the world (Appel & Richter, 2010). 
Transportation is understood as an experiential state that allows the receiver to be guided 
by what is conveyed in the narrative. The level of transportation is moderated by the 
individual’s need for affect, or the “disposition to approach emotions” (Appel & Richter, 
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2010, p. 101). Therefore, the potential power of transportation is, in part, determined by 
characteristics of the particular person hearing the narrative.  
Relatedly, narrative can influence listeners in the ways the creator frames the 
message. Highlighting some elements in a narrative while suppressing others, or framing, 
can guide how listeners interpret the information (Entman, 1993). Frames function to 
describe problems, identify causes, issue moral judgments about the problem, and suggest 
remedies. The effectiveness of framing lies in the degree to which the frames are based 
on culturally bound meaning (Van Gorp, 2007). It is shared meaning of the group upon 
which the creator of the frame relies. Because the creation, telling, and hearing of stories 
is a basic human mechanism for making sense of reality, narrative is integral to 
communication in general and intercultural communication in particular.  
As a result of the interconnected nature of narrative, language acquisition, and 
worldview, narrative manifests tacitly held worldview assumptions (Ashdown, 2006; 
Goldberg, 2009). Narrative has been linked to the earliest forms of human learning and 
language acquisition (Abbott, 2008) and shapes cognition, societies, and culture 
(Dautenhahn, 2001). Nonverbal narratives, or social interactions, contribute to 
communication and social skills in infants (Dautenhahn, 2001). In addition, according to 
the Sapir-Whorf hypothesis (Kay & Kempton, 1984) and the worldviews convergence 
model (Fantini, 1995), language and worldview are circularly informing; language shapes 
worldview, and worldview influences language. 
Because narrative has been demonstrated as a way of knowing (Polkinghorne, 
1988), anthropological and philosophical worldview concepts, which also deal with ways 
of knowing, are directly related to narrative. The three main existing approaches to 
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worldview are sets of philosophical questions, cultural value dimensions, and universal 
categories. Although worldview addresses cognitive frameworks—that is, ontological 
concerns—some worldview philosophical questions deal with the ways of knowing, or 
epistemological concerns. For example, the ways in which one assesses global reality 
(Aertz et al., 1994) is focused on knowledge acquisition, rather than the knowledge or 
cognition itself. Similarly, in categorical approaches, Burnett (2002) proposed knowing 
as a worldview universal. However, scholars argue that knowing should not be included 
as a categorical universal because the concept of worldview is concerned only with 
ontological assumptions (Dicks, 2012). The close relationship between ontology and 
epistemology suggests, however, that narrative, as a way of knowing, should be 
investigated to reveal tacit worldview assumptions. Because the narrative paradigm 
shows how complex information can be transmitted through narrative (Fisher, 1984, 
1995), the complexity of worldview assumptions should be manifested in narratives. 
Connecting Worldview MAP and Narrative 
Every narrative contains worldview MAP universals and can also be described in 
terms of worldview MAP. First, morality, agency, and positionality can be mapped across 
the narrative arc, as described by Burke (1989). Similarly, universal worldview categories 
subsumed by MAP are related to narrative elements identified by Abbott (2008). 
Narrative concepts alone (e.g., the narrative arc, the dramatistic pentad, and elements of 
narrative) are not sufficient to reveal worldview assumptions because the cultural 
subdimensions contained in MAP are not addressed. MAP adds the cultural common 
story and common-sense aspect supported by strategic communication literature in 
framing (Van Gorp, 2007).  
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Worldview MAP is highly connected to the narrative arc components of 
beginning, events, and aspirational resolutions (Burke 1989). Morality addresses 
assumptions about the purpose of actions and acceptable behavior and provides a 
rationale for behavior; i.e., why one should or should not behave in a certain way. In 
narrative terminology, aspirational resolution is concerned with a desired or ideal end-
state that solves a problem or conflict. Both morality and aspirational resolution describe 
rationale that inform actions. 
Second, agency is related to action/event on the narrative arc. Agency includes 
assumptions about acts or forces that produce a particular effect, one’s ability to cause or 
prevent a particular effect, and the means by which change occurs or status quo is 
maintained. Narrative elements, action, and events are understood as what is being done. 
Implicit in action and events are the means by which the action is being done and relates 
directly to the MAP construct of agency. 
Lastly, positionality is related to the beginning of a narrative and the actors taking 
part in the events. Positionality refers to the role or location of self in relation to elements 
in the environment, including other people, sociocultural groups, organizations, city, 
state, nation, world, universe, nature, animals, and supernatural beings. The narrative 
beginning sets a scene, or the situation in which an act is carried out. Also, the actors 
taking part in events do so in a certain relationship to each other and to elements in the 
environment.  
Likewise, categorical approaches to worldview, which are contained in MAP, are 
related to the narrative components identified by Abbott (2008). The commonly accepted 
set of universal categories in anthropology consists of self, other, relationship, causality, 
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time, space, and classification (Kearney, 1984). Narrative components consist of 
action/events, characters, time, conflict, closure of questions and expectations, and gaps 
the listener or reader fills in based upon past experience (Abbott, 2008). Worldview 
categories of self, other, and relationship apply to narrative characters. Time is 
conceptualized similarly by both Abbott (2008) and Kearney (1984). Worldview 
causality applies to narrative action and events.  
Worldview universal categories (Kearney, 1984) do not directly address the 
narrative elements of conflict, closure of questions and expectations, and gaps filled in by 
the listener or reader. However, the morality component in worldview MAP does. 
Conflict can be described as resulting from clashing assumptions about right/good and 
wrong/bad behavior, or morality. The closure of questions or expectations are the 
resolution to conflict that resulted from a breach in morality. Both closure of questions or 
expectations and the morality construct of MAP are similar to aspirational resolution, as 
identified by Burke (1989). Moreover, MAP, the narrative arc, and narrative elements are 
interrelated. 
Organizations as Cultural Institutions and Producers of Narrative 
 Organizations, or sociocultural institutions, produce and disseminate narratives, 
providing a rich context in which to identify worldview MAP. According to a layered 
model of culture (Barney, 1973; Trompenaars & Hampden-Turner, 1998), material 
artifacts and observable behavior constitute the outermost layer, followed by 
sociocultural institutions. Sociocultural institutions are community-organized practices or 
relationships that provide the platforms or scenes in which observable behavior is enacted 
(Strauss, 2007). Eight categories of sociocultural institutions include community, 
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economic, political, and religious organizations (Strauss, 2007). Because organizations 
are an inherent part of culture, as well as contexts within which principles of acceptable 
behavior are reinforced, it follows that organizations are useful contexts for identifying 
worldviews inside the narratives they produce. Organizations are also increasingly 
intercultural in nature, and intercultural competence, noted in Problem 1, is a necessary 
element of organizational success. The connections between organizations, their 
narratives, culture, worldview, and the need for members of organizations to be 
interculturally competent suggest the potential benefit of further research in the 
connection between worldviews and intercultural competence issues.  
Empirical Approach 
 Because narrative is a way of knowing, is interconnected with culture and 
worldview, and organizations are producers of narrative, this empirical study focused on 
worldview MAP analysis of intercultural communication in an organization. Two 
problems were described and addressed. First, the field of intercultural competence, 
which emerged from practical needs in the U.S. public sector, misses academic and 
practical application opportunities because it lacks a developed worldview framework. 
Second, although the use of worldview has resulted in positive scholarship and practice, 
current conceptualizations and approaches are too broad, ambiguous, and/or redundant to 
be useful. The problems of worldview conceptualizations were addressed, and the 
worldview MAP framework was proposed as a way to resolve existing issues with 
worldview. The following empirical approach addressed Problem 1 and attends to missed 
opportunities in the intercultural competence field. 
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Having theoretically resolved limitations with existing worldview 
conceptualizations, the worldview MAP approach was applied to investigate intercultural 
competence in a multinational dual education organization in Europe and Japan. The 
focus was on identifying worldview assumptions as they relate to intercultural 
competence in a global management project by using MAP-based reflection questions to 
elicit narratives from the participants. This study attended to Problem 1: The field of 
intercultural competence, which emerged from practical needs in the U.S. public sector, 
misses academic and practical application opportunities because it lacks a developed 
worldview framework. The study attends to the following research questions:  
RQ1: What intercultural difficulties are observed (etic view) and reported (emic 
view) between members of two distinct sociocultural groups working together on 
a global management consulting project? 
RQ2: What are the worldview MAP assumptions held by members of two distinct 
sociocultural groups that underlie acceptable or expected behavior and 
perceptions of intercultural competence of self and other? 
RQ3: How do the worldview MAP assumptions of the groups relate to the 
intercultural competence difficulties? 
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CHAPTER 3 
METHOD 
The purpose of this study was to propose and apply a novel worldview construct 
in a global organization and connect intercultural difficulties with underlying worldview 
assumptions. The understanding of this connection is expected to inform new ways to 
improve intercultural competence. To these ends, this chapter includes a description of a 
worldview MAP approach to interactions in a multinational organization in Europe and 
Japan. The background for the study is set in terms of two problem statements and three 
research questions, followed by a description of and rationale for the study site, 
participants, sampling choices, and recruitment. Data collection methods, resulting data 
sets, and challenges of data collection are addressed with regard to the research questions. 
Next, methods for achieving inter-coder reliability for morality at the subdimensions 
level are described. The chapter concludes with qualitative analysis procedures to answer 
research questions 2 and 3. 
A Worldview MAP Approach to Intercultural Competence in a Multinational 
Organization in Europe and Japan 
Two problems were identified in the introduction. First, the field of intercultural 
competence, which emerged from practical needs in the U.S. public sector and has roots 
in the field of cultural anthropology, misses academic and practical application 
opportunities because it lacks a developed worldview framework. Second, although the 
use of worldview has resulted in positive scholarship and practice, current 
conceptualizations and approaches are too broad, ambiguous, and/or redundant to be 
useful. The new conceptualization of worldview MAP, which includes three composite 
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universals, morality, agency, and positionality, was proposed to address Problem 2. By 
resolving Problem 2, worldview MAP can be used to address Problem 1: The field of 
intercultural competence misses academic and practical application opportunities because 
it lacks a developed worldview framework.  
The purpose of this study was to identify intercultural competence difficulties in a 
multinational dual-education organization in Europe and Japan, identify the worldview 
MAP assumptions of the parties involved in the intercultural competence difficulties, and 
describe the relationship between the worldviews of the parties and the intercultural 
competence difficulties. The Discussion section includes inferences about how the 
understanding of the relationship between worldview MAP and intercultural difficulties 
can be used to improve intercultural competence between the parties. The research 
questions were: 
RQ1: What intercultural difficulties are observed (etic view) and reported (emic 
view) between members of two distinct sociocultural groups working together on 
a global management consulting project? 
RQ2: What are the worldview MAP assumptions held by members of two distinct 
sociocultural groups that underlie acceptable or expected behavior and 
perceptions of intercultural competence of self and other? 
RQ3: How do the worldview MAP assumptions of the groups relate to the 
intercultural competence difficulties? 
Site for the Worldview MAP Study 
The organization for this study was one center within a conglomeration of 
hundreds of independent research and knowledge transfer centers and other institutes that 
make up a private university. The university is based in Germany and accredited by the 
German government. The particular center in this study offers master’s programs in 
management and technology and is committed to developing junior executives through 
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the transfer of academic scholarship to needs-based practical applications in business. To 
accomplish this mission, the center promotes a dual-education system that combines 
formal education with apprenticeships in small- to medium-sized private-sector 
technology companies. The organization is founded on three main pillars: Generation of 
new knowledge through research, education, and consulting. Dual-education systems are 
implemented most notably in Germany, Austria, Switzerland, and South Korea. 
The management and technology center consists of approximately 50 permanent 
employees and 150 junior consultants working as both employees and freelancers in the 
center. Although based in Germany, its master’s programs are international. Student 
consultants come from all over the world. They must pass an English proficiency test to 
be admitted to the programs, which are conducted in both German and English. Second, 
student consultants participate in a total of three global management team learning 
modules that take place in the United States, Sweden, and Japan. The global management 
team modules are all conducted in English and are 2 weeks in length. The site for this 
study was a global management team module in Japan. 
The module in Japan was conducted by the German center in partnership with a 
Japanese center, which is also part of the larger German-based conglomerate. Several 
physical locations served as the sites for this study. The formal education portion of the 
module took place at the campus of a technology university in Japan. The practical 
application case studies took place in three different small- to medium-sized private-
sector Japanese technologies companies. Lastly, physical locations of the study consisted 
of various business, cultural, and tourist locations in Japan. 
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This organization and the global management team project were ideal for 
addressing the three research questions regarding the connection between intercultural 
competence difficulties and worldview MAP assumptions because the organization is 
highly intercultural in nature. For example, members of the team represent several 
nationalities, linguistic issues affect the team dynamic, projects take place in different 
physical locations and time zones, and the leadership and partnerships are globally 
diverse. Secondly, the global management team module and Japanese company case 
studies presented real-world business and engineering problems that required 
intercultural competence among the student consultants to be successful. Lastly, 
organizational leadership had expressed an interest in better understanding the 
intercultural challenges and benefits of the global module, as well as identify ways to 
improve intercultural competence. 
The data analysis of the fieldwork observations revealed the intercultural 
competence difficulties the organization is facing, attending to RQ1. The data analysis of 
intercultural competence narratives reported by the participants attends to RQ1 and RQ2 
regarding the worldview MAP assumptions of the groups beneath the intercultural 
competence difficulties. Lastly, RQ3, the relationship between the intercultural 
competence difficulties and worldview MAP assumptions, can be interpreted from the 
data sets in this context. 
Participants, Sampling Choices, and Recruitment 
The organization and its global management module in Japan were an ideal site 
for this study and research questions. Student consultants already enrolled in the master’s 
program were the most relevant population within the organization to attend to the 
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research questions because of their direct engagement on the global management teams in 
Japan. Center leadership announced the study and purpose at the global management 
team module in Japan according institutional review board (IRB) approved protocols. 
Participants consisted of student consultants from the management and 
technology center based in Germany (n = 60). They were engaged in a dual-education 
master’s program consisting of formal education plus an internship in which the 
participants are employed as junior consultants in a private-sector organization. 
Participants were also Japanese students invited from several local universities (n = 36). 
The total sample size was 96.  
This study took place at a 2-week global management team module conducted in 
Japan. The team module consisted of formal education conducted by an international 
panel of business, government, and intercultural educators and trainers. Participants 
worked in six 16-member teams on a global business management engineering project in 
three manufacturing private-sector companies in Japan (Figure 1). 
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Figure 1. Small-team Working Groups: Global Management Team Module Year 1. 
The participants were from two groups that were distinct in two ways. First, they 
were from different organizations with different roles, responsibilities, processes, and 
goals within them. Second, the participants were from at least two distinct ethnolinguistic 
or cultural groups. At the same time, neither of the two groups were homogeneous; they 
were made up of citizens from countries other than Germany or Japan or with dual 
citizenship and were multilingual. 
Due to the historical background of the dual education module in Japan, there was 
a disproportionate number of Japanese or Asian participants. Therefore, a second round 
of data collection was conducted in the same team module in the following year. All 
other information regarding the setting remained the same; however, the participants in 
Year 2 were new. Additionally, the reflection questions were translated into Japanese to 
encourage more participation, and participants were invited to answer in Japanese to 
elicit richer responses. In Year 2, 34 participants from the Germany-based management 
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and technology center and 21 from the Japanese center attended for a total sample size of 
55. Small teams were created in the same way as in Year 1, resulting in six teams of eight 
to 10 members working on three different case studies (Table 2 and Table 3). 
Table 2 
 
Demographic Information Year 1 
 
Japanese 
organization  
(n = 36) 
German organization 
(n = 60) Total (N = 96) 
Age    
     23–28 36 49 85 
     2933 0 11 11 
Gender    
     Female 11 17 28 
     Male 25 43 68 
1st Nationality    
     Germany  58 58 
     Brazil  1 1 
     Korea  1 1 
     Japan 35  35 
     Indonesia 1  1 
2nd Nationality or 
country of origin 
   
     Belgium  1  
     Columbia  1  
     France  1  
     Greece  1  
     China  1  
     Egypt  1  
 
Table 3 
 
Demographic Information Year 2 
 
Japanese 
organization  
(n = 21) 
German organization 
(n = 34) 
Total 
(N = 55) 
Age    
     23–28 21 22 43 
     2933 0 12 12 
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Japanese 
organization  
(n = 21) 
German organization 
(n = 34) 
Total 
(N = 55) 
Gender    
     Female 7 11 18 
     Male 14 23 37 
1st Nationality    
     German  31 31 
     Italian  1 1 
     Indian  2 2 
     Japanese 21  21 
2nd Nationality or 
country of origin 
Unknown or data not 
collected 
Unknown or data not 
collected 
 
 
Not included in the participant sample were staff, leadership, lecturers, or 
members of the small- to medium-sized private sector Japanese companies. The focus 
was on the student consultant experience of working on a diverse management team. 
Investigating additional intercultural competence issues internal to or between the two 
centers could prove to be useful in attending to the two problems and three research 
questions stated in this study; however, they would require different data collection 
methods and result in different data sets and are beyond the scope of this study. 
Data Collection Methods and Description of Resulting Data 
The researcher’s role was that of participant observer. The researcher was a U.S. 
citizen, native English speaker and German speaker (limited working proficiency), 
visiting and working in Japan for the first time. This role resulted in simultaneously 
observing the intercultural dynamics of others and also personally experiencing them. 
Data were collected in two ways to combine both emic and etic views of the participants 
and setting (Franklin, 1996; Pike, 1967). First, field observations and field notes were 
collected to answer the research questions. Second, participants anonymously submitted 
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narrative responses to reflection questions about intercultural competence and worldview 
MAP, as per IRB approved protocols. 
Data Collection Methods: Fieldwork 
Field work in Japan included 143 hours of observation derived from a 2-week 
project at approximately 10-12 hours per day. The purpose of field observation was to 
identify and directly report intercultural competence difficulties. The researcher observed 
and/or participated in four main types of activities. These were large group sessions, 
interactions at the private-sector companies that provided the case studies, small-team 
working sessions, and non-academic activities.  
Large group sessions consisted of lectures, discussions, and experiential learning 
activities and accounted for the formal portion of the dual-education system. They were 
delivered in a large university lecture hall and included approximately 100 students, 
leadership, faculty, and staff. Topics included intercultural communication, global 
business management, and technology.  
Interactions at the private-sector companies included presentations of the case 
studies by company leadership to the small teams. Leadership members described their 
products and technologies as well as current challenges or international marketing goals. 
Later, student consultants engaged in question and answer sessions with leadership in 
English and/or Japanese/English translations to clarify the challenges and goals and 
frame their project solutions.  
Small teams engaged in working sessions to prepare presentations and papers 
describing their proposed global marketing solutions. The case studies fulfilled 
requirements for the apprenticeship portion of the dual-education system. Field 
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observation data were collected at five team working sessions averaging 50 minutes each. 
Some sessions took place onsite at the private company that provided the case study 
where participants were able to interact with company representatives. Other sessions 
took place in university classrooms or informal settings, such as hotel meeting rooms. 
Teams also scheduled their sessions independently and spontaneously, as time allowed, 
making it challenging to gain access for observation. Lastly, non-academic activities 
included social, cultural, and free time events, such as visiting tourist sites, monuments, 
shrines, and temples, as well as meal time, casual hallway conversations, stays in various 
hotels, and parties hosted by local business and government members. 
Data Collection Methods: Narratives 
Participants anonymously submitted narrative responses to five reflection 
questions about intercultural competence and, indirectly, worldview MAP. Two 
anonymous ways to submit responses to the intercultural competence reflection questions 
were provided (i.e., via a web-based survey platform, or an external data drive). The 
questions focused on three main areas. Participants were asked to reflect on and story 
about: (a) positive intercultural competence experiences in the global team regarding any 
other team member, not just members from a different culture and story about what 
worked well and why; (b) perceived intercultural competence, whether negative or 
positive, of self; (c) perceived intercultural competence of other(s) whether from same or 
another culture group. Although this approach resulted in both intercultural and 
intracultural data, all narratives contained worldview statements that could then be 
connected to patterns of each culture group. Reporting on intercultural competence 
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difficulties holistically across the global team avoids essentializing, othering, binary 
thinking, reinforcing labels, and national culture and comparative cultures approaches.  
The reflection questions were derived from the worldview MAP construct and 
subdimensions to elicit narratives that reveal worldview assumptions about morality, 
agency, and positionality in the global team context. Specifically, morality refers to a 
system of values and principles regarding the purpose of action and acceptable behavior. 
In the case of this study, morality means acceptable ways of working in a cross-cultural 
management project. Agency refers to assumptions about acts of forces that produce a 
particular effect, self-efficacy, and how change occurs or status quo is maintained. 
Positionality is the relation of self to all elements in the environment, both visible and 
invisible, such as other people, sociocultural groups, organizations, city, state, nation, 
world, universe, nature, animals, and supernatural beings. 
The purpose of this study was not to replicate an exhaustive ethnographic 
worldview study of a single sociocultural group as is the case with some anthropology 
scholarship (Dicks, 2012). Nor was the purpose to identify a particularist worldview of an 
individual, as seen in cross-cultural psychology (Koltko-Rivera, 2004). Rather, the 
expectation was to find the specific worldview assumptions embedded in narratives 
(RQ2) that help elucidate the particular intercultural competence difficulties identified for 
RQ1 so that RQ3 could be answered. Ultimately, all three research questions may 
provide new insights for improving intercultural competence. 
Narrative collection and analysis are appropriate for this study and research 
questions for three interconnected reasons. Narrative literature demonstrates narrative as 
a way of knowing (Polkinghorne, 1988). Prompting participants to tell their story about 
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their experiences working on a global team helps to re-create and make sense of the 
events and provides insights into the participants’ understanding of the intercultural 
dynamics. Second, as a way of knowing, narrative is epistemological and is directly 
related to the anthropological and philosophical concept of worldview, which deals with 
knowledge, or ontology. The close relationship between ontology and epistemology 
suggests that narrative must be investigated to reveal the storyteller’s tacit assumptions 
about reality. Lastly, narrative elements are directly related to worldview MAP elements. 
For example, aspirational resolution is related to morality insofar as a desired end state is 
informed by an understanding of right and wrong or how conditions in the environment 
should be. For these three reasons, narrative collection and analysis support the 
identification of worldview assumptions and are highly relevant to the research questions.  
The reflection questions were as follows: 
Q1: Think about a time when the team was working together very well. Please 
describe this time in a few sentences. What were the signs that the work was going well? 
What qualities do you think made the team successful? (morality, agency, and 
positionality) 
Q2: Think about a time when you thought a teammate was doing or saying the 
wrong thing or a negative thing? Describe it in a few sentences. What made it wrong or 
negative? How would you change it to make it right? That is, what would you do 
differently? (morality) 
Q3: Think about how you communicated and acted with teammates during the 
team project time. Describe your ability to communicate and work together across 
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differences in language and culture. What did you do well? What do you wish you could 
change and why? (agency of self) 
Q4: Think about how a teammate communicated and acted in the group during 
the team project. Describe his or her ability to communicate and work together across 
differences in language and culture. What did he or she do well? What would you change 
about how this person communicated or acted and why? (agency of other) 
Q5: Think about the opportunity you have had to work on a real-world consulting 
project on an international team. What do you think are the benefits to you of having 
worked internationally, both now and in the future? (This question elicits, broadly, 
perceptions of the benefits and perhaps drawbacks, of global teams and levels of 
intercultural competence within them.) 
Description of Resulting Data 
Field work observation and participation resulted in 76 pages of notes (Times 
New Roman font, 12 point, double spaced) in which intercultural competence issues were 
identified from an etic perspective (Franklin, 1996; Pike 1967). The four areas of field 
work observation were formal education sessions, such as lectures, meetings at small- to 
medium-sized Japanese companies, small team project sessions, and non-academic 
events. However, the focus of the study was on intercultural competence and worldview 
assumptions within the small team project meetings. Field observations were conducted 
during the first year only, even though narrative data were collected for 2 consecutive 
years.  
In Year 1, a total of 63 participants responded to five reflection questions, 
resulting in 315 narrative responses in which intercultural competence issues were self-
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reported and worldview MAP assumptions were manifested. In Year 2, 54 students 
responded to five reflection questions for a total of 270 narratives. In total, over 2 years, 
participants contributed 585 narratives for data analysis (Table 4). According to 
organizational leadership, the number of students in Year 1 was abnormally high; they 
questioned whether the intercultural experiences and challenges would differ 
substantially between the 2 years (i.e., would the intercultural competence difficulties be 
less pronounced in smaller teams?). 
Table 4 
 
Population and Response Rate 
 Japanese 
organization 
German 
organization Total 
Year 1 13.9%  
5/36 participants 
96.7% 
58/60 participants 
65.5% 
63/96 participants 
315 narratives 
Year 2 95.2%  
20/21 participants 
100% 
34/34 participants 
98.2% 
54/55 participants 
270 narratives 
Total 43.9%  
25/57 participants 
97.9% 
92/94 participants 
117/151 
participants x 5 
narratives = 585 
 
Narrative data collection was necessary in Year 2 because of the low response 
rate among the Japanese participants in Year 1. Organizational leadership collected the 
data during the same international module and at the same sites and in the same way as in 
Year 1, but with a new cohort of participants. Because conditions are virtually the same 
from year to year, organizational leadership expected the intercultural competence 
difficulties to be similar. Additionally, the reflection questions were translated from 
English to Japanese, and participants had the option to respond in either language. Of the 
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20 Japanese participants in Year 2, 19 wrote exclusively in Japanese, while 1 wrote 
exclusively in English.  
Japanese language responses were translated in two ways; one was machine-based 
(i.e., via Google translate), and the second was performed by a Japanese-American 
professional translator and simultaneous interpreter with 30 years of experienced in more 
than 12 different fields. The purpose was to compare two very different translation 
approaches in an attempt to gain a more nuanced understanding of the participants’ 
intended meaning. 
Challenges of Field Work and Data Collection 
The four main categories of data collection challenges in the field were: time 
constraints, linguistic issues, participation rate among the Japanese, and limited control 
over the data collection process (Appendix D). The schedule of formal educational 
modules, company visits to introduce the case studies, small team working sessions, and 
tourist activities was extremely tightly booked. This approach minimized the time to 
reflect on field observation and make analytical notes, as well as have casual discussions 
with all members of the organization or consider additional data collection methods, such 
as in-depth interviews.  
Language was a notable challenge. In Year 1, all data were collected in English 
because the international modules of the program are conducted entirely in English. In 
Year 2, Japanese students had the option to respond in English or Japanese to encourage a 
higher participation rate. The written and verbal English proficiency was noticeably 
lower among the Japanese participants in comparison to the Europe-based participants; 
however, both groups had members with highly varied levels of English proficiency. 
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Regardless of group membership, participants with lower English skills were not able to 
articulate nuanced narratives that would better reveal intercultural competence problems 
and worldview MAP assumptions. Field observations sometimes included discussions in 
German or Japanese, which prevented the researcher from fully understanding the 
content. As a German speaker, I was able to communicate with German-speaking 
participants and also better interpret intended meanings in the narrative responses. The 
inability to engage in similar fashion with Japanese-speaking participants was a 
limitation. 
Lastly, the management and technology center managed most of the data 
collection. This approach resulted in gaps, such as missing demographic information 
from the Japanese participants. The researcher was unable to guide the research design on 
a more detailed level. 
Data Analysis of Field Observations and Narratives 
Data analysis consisted of five main processes. First, field observations were 
analyzed inductively with sensitizing concepts from the intercultural communication 
literature. The purpose was to determine the intercultural difficulties of members of the 
two cultural groups from an etic perspective. Similarly, participant-generated narratives 
of the difficulties were analyzed with the resulting coding system from field observations 
to gain an emic perspective. Outcomes from these analyses were synthesized to attend to 
Research Question 1. Although both field observations and narratives were analyzed with 
existing intercultural communication concepts as a guide, field notes were analyzed first 
because they included descriptions of intercultural difficulties that may have been outside 
the awareness of the participants or with which the participants lacked academic terms to 
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identify the difficulties. Drawing on the proposed worldview MAP framework, 
participant narratives were analyzed deductively to attend to Research Question 2. Lastly, 
the conclusions from Research Questions 1 and 2 were synthesized to respond to 
Research Question 3. The research questions are: 
RQ1: What intercultural difficulties are observed (etic view) and reported (emic 
view) between members of two distinct sociocultural groups working together on 
a global management consulting project? 
RQ2: What are the worldview MAP assumptions held by members of two distinct 
sociocultural groups that underlie acceptable or expected behavior and 
perceptions of intercultural competence of self and other? 
RQ3: How do the worldview MAP assumptions of the groups relate to the 
intercultural competence difficulties? 
Data Analysis of Field Observations for RQ1  
The purpose of field observation was to identify intercultural competence 
difficulties from an etic perspective (Franklin, 1996; Pike, 1967), directly report 
intercultural competence difficulties faced in the organization, and contribute to 
answering RQ1. The constant comparative method of analysis (Glaser & Strauss, 1967) 
guided the analysis process to inductively and deductively divide the data into units of 
meaning and construct themes that describe the intercultural competence difficulties. 
Field notes and analytic memos were open-coded for themes of intercultural competence 
difficulties using MAXQDA data analysis software.  
Based on 2 weeks in the field and intercultural competence literature, several 
sensitizing concepts informed the first round of coding. These concepts included cultural 
critical incidents, or miscues (Triandis, 1994), cultural value dimensions (Hofstede, 1980, 
2001; Schwartz, 1994), assumptions about right and wrong behavior (Csordas, 2013; 
Shweder et al., 1997), acceptable ways of making reparations for insults or damages 
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(Ting-Toomey, 2012), and ideas about cultural adaptation (Bennett, 2017; C. Fox, 1997; 
Martin & Nakayama, 2013). 
Field observation notes were analyzed approximately 1 year after collection using 
computer-assisted coding software (MAXQDA). Coding consisted of multiple rounds of 
primary and axial coding in which codes were created, defined, exemplified, combined, 
deleted, revised, and replaced (Ryan & Bernard, 2003; Saldaña, 2016; Tracy, 2013). 
Observations of team working sessions were given more weight than large group 
observations because the focus of the study and RQ1 is on the intercultural competence 
difficulties of global management teams. Team working sessions will likely provide more 
insights to intercultural competence difficulties than large group observations, such as 
lecture hall or non-academic sessions. 
Observation notes included direct statements made by participants about 
intercultural competence difficulties (emic view) and events and behavior interpreted by 
the researcher (etic view) as intercultural competence difficulties (Pike, 1967). The etic 
view is that of the trained researcher (Geertz, 1973) who can extract insights that may not 
be articulated by the participants and may even lay outside their awareness. Researcher 
interpretation accounts for the possibility or likelihood that cultural miscues took place 
but were not directly addressed by participants. Conversely, the emic view is the lived 
experience of the participant and may reveal insights that are not observable. 
Primary coding of field observations resulted in the following codes: meta 
methods, future implications, team working sessions, right/wrong behavior, adaptation, 
risk, language, nonverbal communication, low- and high-context communication, 
relationship, turn-taking in conversation, exclusion, ethnocentric, and time. Primary 
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coding resulted in 133 coded items and 14 codes. Several iterations of reading field notes, 
coding, revising definitions and examples of codes, and checking consistency between 
code definitions and coded segments resulted in re-coding of the text and the addition and 
deletion of codes.  
Codes directly related to RQ1 were right/wrong, turn-taking, adaptation, 
exclusion, language, nonverbal communication, low- and high-context communication, 
relationship, and time. Initial analysis reveals four main binary relationships between 
codes: exclusion and turn-taking, exclusion and language, nonverbal communication and 
turn-taking, and adaptation and right/wrong behavior. Exclusion and turn-taking are 
interrelated because participants who engage in a high-considerateness style of 
communication (i.e., they wait for others to finish speaking; Tannen, 2012) become 
marginalized from the exchange. This difficulty is exacerbated when different levels of 
spoken language proficiency results in participants with lower levels being marginalized 
from the interactions. Relatedly, the use of nonverbal cues to enter into conversation may 
go unnoticed by members of low-context communication style cultures. Lastly, 
adaptation, or lack thereof, may be driven by assumptions of what constitutes right and 
wrong behavior. 
During axial coding, themes were combined into parent groups (Ryan & Bernard, 
2003). Initial binary relationships from primary coding were manually mapped to confirm 
relationships. Right/wrong emerged as a central theme, followed by language and 
nonverbal communication. Hypothesizing that code frequency may reveal relationships, 
the five most frequent codes show that exclusion, turn-taking, and language were applied 
to very similar text segments. For example, hesitating in conversation because of 
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language proficiency may be linked to how interlocutors gain and yield the floor, which 
is linked to the degree to which a participant is included or excluded from interactions. 
Similarly, adaptation and right/wrong also results in coded segments that are similar. 
Ethnocentric could be subsumed by right/wrong because the defense stage of 
ethnocentrism (Bennett, 2017) addresses the most appropriate way to behave, which, in 
turn, affects the drive and ability to adapt. Unexpected codes not directly related to the 
sensitizing concepts were turn-taking, language, risk, time, and relationship. 
To summarize axial coding, exclusion, language, turn-taking in conversation, and 
nonverbal communication were found to be highly related because they were applied to 
coded segments that were very similar. Exclusion, turn-taking, and nonverbal were also 
the most frequent codes across all field observation notes and specifically in the team 
working sessions. Conversely, adaptation and right/wrong were frequent codes across 
field observation notes by infrequent small team sessions. The coding system developed 
for field note analysis was then applied to the narratives of participant-reported 
intercultural competence difficulties to answer RQ1 (Appendix E). 
Data Analysis of Participant Narratives for RQ1 
The purpose of analyzing participant narratives was to identify intercultural 
competence difficulties from an emic perspective (Franklin, 1996; Pike, 1967) and 
contribute to answering RQ1. Participants responded to five reflections questions 
(Appendix F). The questions focused on the benefits of working on a global team and the 
participant’s perceptions of intercultural competence, both positive and negative. The 
questions were designed to elicit narratives that would reveal worldview MAP 
assumptions. Three of the five questions, numbers 2, 3, and 4, specifically attend to RQ1: 
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What intercultural difficulties are observed and reported between members of two 
distinct sociocultural groups working together on a global management consulting 
project? A separate analysis of all five questions and resulting narratives was conducted 
with a worldview MAP coding system to attend to RQ2. 
The code system, developed during field notes analysis, was applied to the 
narrative responses from three reflection questions, numbers 2, 3, and 4. Narrative data 
consisted of four groups: German years 1 and 2, and Japanese years 1 and 2. The 
narratives were coded successively in small batches across these four groups to reveal 
possible differences in intercultural difficulties over time or according to culture group. 
One new code, confidence, emerged from the process. One code found in field 
observations but not found in narratives was risk. More than 50 analytic memos were 
written and linked to the code system to facilitate analysis and summary of findings. Data 
saturation was reached after coding 60 out of 92 German responses and all of the 
Japanese responses (N = 27). 
 Two main challenges of coding this data set were related to language. First, 
because of the researcher’s proficiency in German, it was easier for the researcher to 
interpret responses from German participants as opposed to the Japanese participants. For 
example, an expression that might be understood by native English speakers as overly 
direct or possibly rude could be reframed and understood by translating back to German. 
Similar nuanced meaning from the Japanese narratives could have been missed. Because 
Japanese participants in Year 2 were offered the option to respond in Japanese, much of 
the meaning had to be captured by a professional translator. 
 65 
 Field observation notes provide an etic view of the intercultural competence 
difficulties between the two distinct cultural groups in the global management teams 
(Pike, 1967). Participant narratives provide an emic view of those same difficulties (Pike, 
1967). All codes found in the field observations were also present in the narratives and 
vice versa, with the exception of risk and confidence. Synthesis of field notes and 
narrative analyses of responses to RQ1 are described in the results chapter. 
Inter-Coder Reliability of Morality (MOR) and Subdimensions 
One purpose of this study was to construct a comprehensive and parsimonious 
worldview framework that could be reliably used as a hermeneutic tool to identify 
worldview assumption of a sociocultural group and assist in drawing conclusions 
between those assumptions and intercultural difficulties. To this end, a codebook based 
on the proposed worldview MAP construct was developed. Two coders, the researcher 
and an additional coder knowledgeable in the field, independently applied the codebook 
rules to a portion of the data (10.3%) to achieve reliability. 
Contents of the codebook are as follows: Introduction and research questions, 
overview of coding, coding explanations and definitions, detailed description of main 
coding tasks, table of codes, overview of the worldview MAP construct, and process for 
coding (Appendix G). Coder training consisted of a review of the worldview MAP 
codebook, the MAXQDA data analysis software, and a set of five previously coded 
narratives. Because of the focus on inter-coder agreement, the data were coded at the 
composite level of morality (MOR), agency (AGE), and positionality (POS), rather than 
at the more complex subdimension level.  
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Five coding rounds were conducted to achieve an acceptable level of inter-coder 
agreement across morality, agency, and positionality. During this process, multiple 
revisions were made to the worldview MAP construct, its subdimensions, definitions, the 
codebook, and the coding techniques. Two preliminary main findings informed revisions. 
First, morality, agency, and positionality were self-evident throughout the data, as 
expected, especially when connected to narrative elements. That is, actors and setting 
revealed examples of positionality. Action and events pointed to instances of agency. 
Conflict and aspirational resolution were related to the morality construct. Second, 
morality text segments were typically much lengthier (paragraph length) than agency 
(sentence length) and positionality segments (sentence or phrase length). Data showed the 
nested nature of MAP; positionality was found inside of agency and agency inside of 
morality (Figure 2). 
 
Figure 2. Nested Nature of MAP. 
Agency and positionality were found to be present in almost every one-sentence 
text segment, and a high level of coder agreement was achieved with both. Morality texts, 
however, were found to be longer and more complex and resulted in a higher degree of 
coder disagreement. Both results indicated the need for more deeply investigating 
morality, so inter-coder reliability efforts were shifted to morality at the subdimension 
Morality
Agency
Positionality
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level. Text segments were defined at paragraph length, and one predominant 
subdimension was selected for each text segment. Two main points support the rationale 
for this analytic decision.  
First agency and positionality subdimensions are well documented in the literature 
across several disciplines (Hall, 1959, 1966, 1976; Hofstede, 1980, 2001; House et al., 
2004; Kluckhohn & Strodtbeck, 1961; Schwartz, 1994; Trompenaars & Hampden-
Turner, 1998). Morality and its subdimensions, shame/honor, guilt/innocence, and 
power/fear (Benedict, 2006; Mead, 1937; Muller, 2000; Shweder et al., 1997), are not 
and require more attention. The reason morality is underdeveloped in the literature is 
likely a result of a post-colonial intercultural and anthropological swing toward cultural 
relativism and efforts to avoid evaluative statements about cultures.  
Second, much of the intercultural communication literature stops at concepts 
placed in positionality and agency, focusing on actors, setting in time and place, and 
action/events, but fails to address the purpose of behavior. Positionality and agency 
concepts, therefore, lack a motivational context. Instead of looking at morality, or codes 
of conduct that explain why people act as they do, what drives behavior, existing 
intercultural approaches substitute positionality and agency concepts as motivational 
descriptors. For example, one might claim Japanese participants refrain from voicing a 
personal opinion because they are collectivists. However, the term, collectivist, does not 
explain why, rather it refers to a relationship. Shame and honor attend to the conduct 
code the drives collectivist behavior.    
Identifying why certain behaviors are acceptable or desirable, or the moral 
motivation that drives behavior, is not in conflict with cultural relativism. Rather than 
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being evaluative of cultures or worldviews, the morality construct supports and clarifies 
existing intercultural concepts. Theoretically, all three morality subdimensions exist in 
every culture, but to varying degrees and in different contexts (James & McLeod, 2014; 
Muller, 2000). Because morality is the most underdeveloped and novel composite of 
worldview MAP, it represents the greatest potential contribution to the field of 
intercultural competence. 
Qualitative Data Analysis Procedures of Narratives to Answer RQ2 
The qualitative data analysis procedures were deductive and based on the 
proposed worldview MAP. The framework was created inductively from the literature 
across multiple disciplines to address Problem 2, the limitations of current constructs of 
worldview. A codebook was developed to apply worldview MAP to observed, real-world 
intercultural interactions and specifically, to narratives. (Appendix G). As with the 
analysis of field notes and narratives to identify intercultural difficulties for RQ1, 
MAXQDA computer-assisted data analysis software was used to code narratives again, 
but with the worldview MAP coding system (Appendix H). All of the narrative data were 
coded for MOR, AGE, and POS at the subdimension level. 
Data Analysis Procedures to Answer RQ3 
 Synthesizing answers from research questions 1 and 2 results in the answer to 
Research Question 3. The process to answer Research Question 3 was as follows: 
Observe intercultural interactions, identify difficulties with sensitizing concepts from the 
literature, collect narratives of the lived experiences of the participants, apply the 
worldview MAP framework to the behaviors that manifest the intercultural difficulties, 
and identify the worldview MAP assumptions. MAP subdimensions further clarify the 
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difficulties. Comparing and contrasting results from research questions 1 and 2, as well as 
contrasting narratives across the two culture groups, resulted in the answer to Research 
Question 3. The following chapter details the results of the data collection procedures and 
shows first-level answers to the three research questions. 
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CHAPTER 4 
RESULTS 
The results of data collection procedures consist of four main topics. First, the 
results from synthesizing field observations and narrative data describe the intercultural 
difficulties of the groups and respond to Research Question 1. Second, multiple inter-
coder agreement rounds resulted in reliability in the morality construct of worldview 
MAP at the subdimension level. Third, the qualitative worldview MAP analysis of 
participant narratives addresses Research Question 2. Lastly, initial synthesis of results 
from research questions 1 and 2 answer Research Question 3 about the relationship 
between intercultural difficulties and the worldviews of the two culture groups. 
Synthesis of Results from Field Work and Narratives to Answer RQ1  
 Research Question 1 is: What intercultural competence difficulties are observed 
(etic view) and reported (emic view) between members of two distinct sociocultural 
groups working together on a global management consulting project? Two data sets were 
used to answer this question: field observations and participant narratives. Both sets were 
analyzed separately, and then results were synthesized to answer Research Question 1.  
The code system, developed inductively from field observation analysis, was 
applied to the narratives of participant-reported intercultural difficulties. Narratives from 
three of the five reflection questions were selected for analysis because of their relevance 
in identifying intercultural difficulties. Question 1 responses were not analyzed because 
the focus was on the positive elements of the global team, and Question 5 was not 
analyzed because the focus was on the benefits of the experience to the participant. 
Narratives were coded across four categories of participants: German Year 1, Japanese 
 71 
Year 1, German Year 2, and Japanese Year 2. The purpose was to determine if different 
cultural groups or members of different cohorts would report the same intercultural 
difficulties. 
Comparing and contrasting observed and reported data analyses resulted in four 
findings. First, all four categories of participants, that is, German and Japanese across 
years 1 and 2, reported the same intercultural difficulties. Additionally, no group 
described a cultural difficulty not reported by the other groups. 
Second, a total of six intercultural difficulties were identified across researcher 
observations and participant narratives. The difficulties were exclusion, right and wrong 
behavior, time orientation, relationship, risk tolerance, and confidence. Exclusion 
includes the four interrelated subcodes, turn-taking in conversation, low- and high-
context communication, language proficiency, and nonverbal communication. Concepts 
of right and wrong behavior subsumed two additional codes, ethnocentric and adaptation. 
Together, exclusion and right/wrong behavior and their subcodes describe the majority of 
the cultural difficulties on the global teams (Table 5). 
Table 5 
 
Parent Codes and Subcodes Found in Data Sets 
Parent codes Subcodes Found in data sets 
Exclusion Turn-taking Observations and 
narratives 
 Low-/high-context 
communication 
Observations and 
narratives 
 Language Observations and 
narratives 
Right/wrong behavior Ethnocentric Observations and 
narratives 
 Adaptation Observations and 
narratives 
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Parent codes Subcodes Found in data sets 
Risk  Field observations 
Time  Observations and 
narratives 
Relationship  Observations and 
narratives 
Confidence  Narratives 
 
The interrelatedness of the parent codes and subcodes became apparent through 
multiple rounds of inductive coding. Hesitating in conversation because of language 
proficiency affects turn-taking, or how interlocutors gain and yield the floor, which is 
linked to the degree to which a participant is included or excluded from interactions. 
Likewise, participants who engage in high-considerateness communication as a style of 
turn-taking (Tannen, 2012), consistently waiting for others to finish speaking, may 
become marginalized from the exchange by those who engage in high-involvement 
speech and see exchanges as much more fluid. The use of nonverbal cues may go 
unnoticed by members of low-context communication style cultures who rely less on 
nonverbal cues to create meaning, causing problems with both exclusion and turn-taking. 
An example of the complexity of exclusion and its interrelated subcodes is a 
simple comment from a German participant: “The German immediately started 
enthusiastically discussing some approaches about how we could handle the given 
exercise. By doing that, we forgot to actively include our Japanese colleagues into the 
discussions.” This insight clearly shows exclusion, but the related subcodes provide 
further explanation about the dynamic of both parties. Repeatedly in the narratives, such 
moments of exclusion were connected with language proficiency issues, turn-taking, low- 
and high-context communication, and nonverbal cues. 
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Similarly, concepts of right and wrong include subcodes of ethnocentric beliefs 
and behaviors and adaptation. Three stages of ethnocentrism—denial, defense, and 
minimization of cultural differences (Bennett, 2017)—deal with assumptions about the 
most appropriate way to behave. A person who denies cultural differences exist, defends 
his/her own culture as better, consciously or not, or minimizes the effects of cultural 
differences. 
An example of the parent concept, right/wrong, illustrates the interrelatedness of 
its subcodes, ethnocentrism and adaptation. “I would have liked him to be more direct 
and contribute more to the conversations.” The author expresses a strong statement about 
what he or she considers to be correct communication and, at the same time, fails to see 
the ethnocentric nature of the desire that the other person should adapt to his/her style. 
Such an approach, while coded as right/wrong, could also lead to exclusion if the other 
fails to adapt. 
The third finding deals with differences and correspondence between observed 
and reported intercultural difficulties. Risk was detected in field observation but not 
reported in participant narratives in either of the culture groups or in either year. 
Conversely, confidence was not detected in field observation but was reported in the 
narratives, especially by the German participants. Four remaining intercultural difficulties 
were identified in both the field observations and narratives. These were exclusion, 
right/wrong, time orientation, and relationship. Several more detailed results emerged 
from the shared group of four main difficulties.  
Participants reported two subcodes, language and adaptation, more frequently 
than were found in field observations. Further, differing ideas about right and wrong 
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behavior regarding language use pointed to nested intercultural problems. For example, 
members of both culture groups expressed differences in opinion about whether flexible 
use of German, Japanese, and English was acceptable, or whether all members should 
strictly speak in English. Relatedly, participants had different opinions about whether 
each approach was inclusive or exclusive. 
Both cultural groups described the impact of deadlines on their ability to 
communicate in English as a second language, to focus on the project deliverables, and to 
build effective relationships within the teams. Regarding relationship, participants all 
worked as apprentice/student consultants and were assumed to view each other as peers. 
Both German and Japanese participants confirmed this view; very few hierarchical 
difficulties were found. However, geopolitical, organizational, and field expertise 
differences contributed to intercultural difficulties. For example, Japanese participants 
described German expression of low power distance when interacting with leadership and 
company directors as surprising or inappropriate. This description indicates a Japanese 
view of society that is more hierarchical. 
The answer to Research Question 1 is: Five intercultural difficulties were found 
between members of two cultural groups working together on a global management 
project. These are: exclusion, right/wrong or acceptable behavior, time, relationship, and 
confidence. Exclusion consisted of four related challenges: language proficiency, 
nonverbal communication cues, turn taking in conversation, and high-/low-context 
communication. Right/wrong or acceptable behavior consisted of ethnocentric thought 
and behavior and adaptation to the intercultural environment, or lack thereof.  
 75 
The fourth and final finding lies outside the phenomenon of analysis. Examples of 
positive or successful intercultural competence were apparent in both the field 
observations and narratives. The focus of this study is on connecting worldview MAP to 
intercultural competence difficulties. The relationship between worldview assumptions 
and positive intercultural interaction are addressed in the future implications chapter. 
Inter-Coder Agreement of Morality Subdimensions 
One purpose of this study was to construct a comprehensive and parsimonious 
worldview framework as a hermeneutic to resolve Problem 2. A codebook was developed 
to apply worldview MAP to the participant narratives (Appendix G). Two coders, the 
researcher and an additional coder knowledgeable in the field, independently applied the 
codebook rules to 10.3% of all narrative data. Coder agreement was focused on the 
morality construct and its subdimensions, guilt/innocence, shame/honor, and power fear 
because they are underdeveloped in the literature and represent the greatest possible 
contribution to the field of intercultural competence.  
Inter-coder reliability at the subdimension level of morality was calculated at .727 
agreement using Cohen’s Kappa formula to correct for chance. Reflection Question 2 
specifically asked participants to tell a story about a time when someone did or said 
something that was negative or wrong. The intention was to directly elicit morality 
narratives. Inter-coder agreement for Reflection Question 2 was 1. After reaching inter-
coder reliability at the subdimension level for 10.3% of the data, the remainder of the 
narrative data was coded for morality using the same deductive procedures.  
Three findings resulted from the morality data. First, both shame/honor and 
guilt/innocence were found in both sociocultural groups. These two morality orientations 
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are also found in the literature (Muller, 2000; Shweder et al., 1997). Second, shame and 
honor were predominant within the Japanese group, while guilt and innocence were 
predominant among the Germans. Not surprisingly, very few instances of power and fear 
were found, likely because members of the small teams considered themselves to be 
peers. Table 6 shows the summary results of morality at the subdimension level. A total 
of 60 total narratives were coded, 30 narratives from each culture group.  
Table 6 
 
Inter-Coder Agreement Results 
 Shame/honor Guilt/innocence Power/fear 
Group Coder 1 Coder 2 Coder 1 Coder 2 Coder 1 Coder 2 
Japanese/Asian (n = 30) 25 19 4 11 0 0 
German/European (n = 
30) 5 4 25 25 0 1 
 
Qualitative Worldview MAP Analysis of Narratives to Answer RQ2 
To answer RQ1, four main intercultural difficulties were identified in both the 
field observations and the participant narratives, exclusion, concepts of right and wrong 
behavior, time, and relationship. One additional difficulty, risk, was found only in the 
field observations. Another difficulty, confidence, was reported by participants in the 
narrative data. Research Question 2 is: What are the worldview MAP assumptions held 
by members of two distinct sociocultural groups that underlie acceptable or expected 
behavior and perceptions of intercultural competence of self and other? Although the 
intercultural difficulties are described across the team as a whole, the underlying 
worldview MAP assumptions are unique to each sociocultural group. 
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Participants responded to five reflection questions designed to elicit narratives 
that manifest their worldview assumptions about working on a global management team. 
Interpretation of the narratives was deductive according to the worldview MAP codebook 
procedures and the theoretical construct that is based in existing literature (Appendix G). 
Analysis of narratives addresses Research Question 2. Inter-coder agreement analysis 
was focused on one construct of MAP, morality, because its subdimensions are 
underdeveloped in the literature. Also, agency and positionality were omnipresent in the 
texts, and the subdimensions are well-established in the literature. 
MAP Results for RQ2 
Three main results came from analysis of narratives with respect to Research 
Question 2. Methodologically, analytical choices during the inter-coder agreement rounds 
positively informed the theoretical construct of MAP and qualitative analysis of the 
remaining data. Worldview MAP assumptions of members of both the German and 
Japanese groups were identified to respond to Research Question 2. The worldview 
assumptions (RQ2) could then be connected to the observed and reported intercultural 
difficulties (RQ1) to result in the answer to RQ3. 
The decision to code morality at the subdimension level contributed to a more 
refined theoretical construct and more specific and novel answers to the research 
questions. Both improvements are important because the morality subdimensions are 
underdeveloped in the literature. Initial coding rounds of narratives were at the macro 
level of MAP (i.e., texts were coded as morality, agency, and/or positionality). The 
analytical choice during inter-coder agreement rounds informed the decision to code 
 78 
agency and positionality also at the subdimension level. The following results are more 
nuanced than were initially found when coding at the macro level of MAP. 
Worldview MAP Assumptions Present in German Narratives 
Narrative data from German groups over years 1 and 2 yielded four main insights 
about the worldviews underlying observable behavior, as shown in Table 7. German 
morality orientation was predominantly observed and reported as guilt and innocence. 
Some elements of shame and honor were present, and very few instances of power and 
fear were found. 
Because morality orientations describe the purpose beneath actions, they are 
manifest in outward behaviors. German agency can be described in two main ways. In the 
emic view, as storied by participants of both cultural groups, agency is described as 
proactive, direct, fast to form and express opinions, and task- and goal-oriented. Common 
expressions in German narratives leading to this result include, “German team members 
were talking quite fast,” “Japanese colleagues get reserved and shy,” and “we discussed 
and defined all topics and found a lot of synergy.” In the etic view, as observed by the 
researcher, the communication style is low context, and discussions and debates are 
centered on the topics, issues, and goals.  
Positionality was demonstrated as strongly egalitarian within the teams, as 
opposed to hierarchical. German members repeatedly referred to making sure everyone 
had the chance to voice their opinion and to contribute to discussions and tasks. A 
representative quote is, “I always tried to integrate all colleagues in the teamwork and 
interact to make everyone equal.” This sense of equality was observed outside the small 
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team dynamic in interactions with organization leadership and heads of companies 
providing the case studies.  
A narrative example shows the German worldview descriptions of guilt/innocence 
morality, proactive, direct, and task-oriented agency, and egalitarian positionality:  
One of my team members did well in integrating the Japanese colleagues 
in our discussions and asking for their opinion. The German team 
members were talking quite fast, so that the Japanese sometimes lost the 
concentration and the point we were discussing about. As soon as we 
noticed that, we slowed down, and the German colleague summed up what 
we were talking about. However, while being polite to the Japanese, the 
German said in a strong, direct tone to the other Germans to be quiet for a 
while. Even though none of us Germans took offense to that, it might have 
sounded rude for [sic] the Japanese colleagues, who are reserved and shy. 
This narrative reveals egalitarian positionality and a sense of fairness by way of 
integrating the Japanese colleagues and noticing that they sometimes lost concentration 
and were not engaged. Agency is manifest through behaviors, such as slowing down and 
summarizing, direct, strong tone in communication style, and talking quite fast. The 
morality orientation explains the purpose of behavior, or driver beneath what actions are 
acceptable, and the actions are the means by which the morality orientation is carried out. 
Guilt/innocence is seen as talking fast and with a strong, direct tone (focus on the task), 
and in slowing down and summarizing (ensuring everyone is on equal footing). 
Underlying tacit worldview assumptions associated with the German MAP 
orientations that guide behavior are the following: External laws, policies, procedures, 
and written agreements are the best ways of determining what is moral; rules and policies 
often prevail over commitment to the group. Also, structure, regularity, fairness, and 
transparency are assumed to be paramount (Shweder et al., 1997). The worldview MAP 
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orientations were connected to the intercultural difficulties in response to Research 
Question 3. 
Worldview MAP Assumptions Present in Japanese Narratives 
Narrative data from Japanese groups over years 1 and 2 yielded four main insights 
about the worldviews underlying observable behavior, as shown in Table 7. Japanese 
morality orientation was predominantly observed and reported as shame and honor, 
although some elements of guilt and innocence were present. No instances of power and 
fear were found; however, members of the German group perceived fear in the Japanese 
when discussions became heated. Power displays are likely more observable than fear 
responses, which may emerge more readily in narratives. 
Because shame/honor morality orientation is manifest in outward behaviors, 
Japanese agency can be described in two main ways. In the emic view, as storied by the 
participants, agency is reticent, indirect, and slow to form and express opinions. For 
example, Japanese storied about instances when Germans tried to interpret Japanese 
facial expressions to better understand. To correct communication or behavior, one 
participant described “reading other’s minds” to detect something wrong or negative. In 
the etic, observed view, communication was high context, and meaning was often created 
by and extracted from nonverbal cues. Discussions and debates are centered on the 
relationships in the group to preserve or enhance the reputation of self or other, as 
opposed to privileging the task. 
Positionality was described as hierarchical and group-oriented. Japanese 
participants often expressed a sense of being lower or less than their counterparts because 
of language proficiency or professional experience; an example quote of this behavior is, 
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“German students had a lot of knowledge about management, but we didn’t have enough 
knowledge in that area.” Similarly, a sense of lower position is expressed in this 
statement: “I learned German culture and compared it with Japanese (culture). This led 
me to understand for the first time what Japanese culture is like and what kind of 
weakness it has.” They described disappointment in not being able to contribute more for 
the sake of the team and its success, “So I was quite confused and felt sorry a lot that I 
could not contribute to the team with my knowledge.” 
A representative narrative shows the Japanese worldview descriptions of 
shame/honor morality, reticent, indirect, and high context agency, and group-oriented 
positionality: 
I thought I myself made a mistake and left the discussion for about 30 
minutes. . . . I felt the lack of explanation by me was the cause for the 
misunderstanding, and I wanted a time to be alone. . . . I should have 
considered a bit more about the fact that they were not familiar (with the 
topic) and I should have explained in more detail. The group members left 
me alone and gave me a little time . . . then all members tried to talk to me 
and say it wasn’t anyone’s fault. 
The narrative reveals group-oriented positionality through references to the team 
as a whole, contributions to the team, separation from the group, and then being 
reintegrated. Agency is manifest through behaviors such as leaving the discussion and 
reflecting silently. In the Japanese group, agency manifestations often appeared as mental 
constructs, such as internal reflection, whereas the German group members often 
processed thoughts out loud and directly in conversation. Shame and honor morality is 
expressed in terms of the participant’s responsibility to the team and his/her 
disappointment in having personally failed to contribute sufficient or clear information. 
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Underlying tacit worldview assumptions associated with the Japanese MAP 
orientations that guide behavior are as follows: Behavior and communication that 
minimize embarrassment and degradation while enhancing reputation and status are the 
best ways of determining what is moral. Group commitment often prevails over rules and 
policies. Group reputation and loyalty are assumed to be paramount (Shweder et al., 
1997; Table 7). 
Table 7 
 
Worldview MAP Summary of Two Culture Groups 
 MOR AGE POS 
Associated 
worldview 
assumptions 
German/ 
European 
Predominant: 
Guilt/innocence 
Minor 
presence: 
Shame/honor 
Trace instances: 
Power/fear 
Control of the 
environment 
Low context 
communication 
style 
Task focused, 
driven by the 
context.  
Relationship 
for the sake of 
the tasks. 
Agency shown 
through action  
Highly 
egalitarian 
Achieved 
status 
Highly 
individualistic 
External laws 
and procedures 
often prevail 
over group 
commitment. 
Structure, 
fairness, and 
transparency 
are paramount. 
Japanese/Asian Predominant: 
Shame/honor 
Moderate 
presence: 
Guilt/innocence 
possibly due to 
adaptation 
No instances: 
Power/fear 
Control of the 
environment 
High context 
communication 
style 
Relationship 
focused to 
maintain 
harmony and 
reputation 
Agency shown 
as a mental 
construct 
Moderately 
egalitarian: in 
context of 
small peer 
teams. 
Hierarchical: 
Lower 
position 
relative to 
European 
counterparts 
Group 
oriented to 
Behavior and 
communication 
minimize 
embarrassment 
and enhance 
reputation and 
status. 
Group 
commitment 
prevails over 
rules and 
policies. 
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 MOR AGE POS 
Associated 
worldview 
assumptions 
 both the team 
and own 
culture group.  
 
Two kinds of data unexpectedly resulted from analysis of the narratives. These 
were both intercultural and intracultural data; that is, some reflections pointed toward 
members of the participant’s own culture group, while others pointed to members of the 
other group. For example, when asked to recall a negative event during the team work, 
several German participants storied about how members of their own culture group were 
not as polite toward their Japanese counterparts as they should have been. The level of 
politeness would have been acceptable in a homogenous group of just Germans, 
according the data, but when working interculturally, it was not.  
Even though the data can be seen as intracultural, the politeness issue emerged 
only because it took place within an intercultural context. These stories demonstrated 
awareness of cultural differences about politeness as well as a need for the willingness 
and ability to adapt for the success of the group and project. Although the study research 
questions deal with the connection between worldviews and intercultural difficulties 
rather than intracultural or interpersonal communication, all narratives contained 
morality, agency, and/or positionality and revealed worldview assumptions. Analytical 
methods still revealed the intercultural dynamic of two distinct groups working on a 
small team even if the narrative data was sometimes directed within one’s own culture 
group. Therefore, both types of data were analyzed holistically to reveal shared patterns 
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in each of the two distinct culture groups. No attempt was made to parse out individual 
sentences and separate inter and intra cultural data. 
The MAP construct and subdimensions were used to deductively identify 
worldview assumptions of members from two distinct sociocultural groups working 
together on a global management team. The MAP construct synthesizes multiple 
elements from three main approaches to worldview in existing literature. Because of its 
comprehensive nature, not every element of the MAP construct was found in these two 
culture groups and in this context. The summary table points out the predominant results 
from applying MAP to the narratives. After identifying intercultural difficulties through 
observation and participant reports, the worldview results can be used to provide a more 
nuanced explanation of the difficulties by looking at how the two connect. 
Synthesis of Intercultural Difficulties with Worldview MAP for RQ3 
Fieldwork and narrative analyses revealed intercultural competence difficulties 
experienced by student members of the organization. MAP analysis of the narratives 
identified worldview assumptions of the parties involved in the intercultural 
communication difficulties. Synthesis of results from the two data sets addresses RQ3: 
How do the worldview MAP assumptions of the parties relate to the intercultural 
competence difficulties? 
The reported and observed difficulties were exclusion, the parent theme of turn-
taking, low- and high-context communication, language proficiency, and nonverbal cues 
and right and wrong behavior, the parent code of ethnocentric and adaptation. Three 
individual difficulties were time, relationship, and confidence. To answer Research 
Question 2, the worldviews of each culture group were described according to the 
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narratives and informed by the literature. Specifically, German MAP is grounded in laws, 
policies, procedures, and written agreements that prevail over commitment to the group. 
Structure, consistency, fairness, and transparency are key goals. Japanese MAP is 
grounded in minimizing embarrassment and degradation while enhancing reputation and 
status. Commitment to the group often prevails over rules and policies. 
All intercultural difficulties relate to or can be elucidated by the worldviews of the 
two cultural groups. A one-to-one correspondence between a single worldview 
assumption and a single intercultural difficulty does not necessarily exist. Rather, 
difficulties arise as a result of overarching differences in worldview assumptions. 
Problems were identified across the entire team, irrespective of the cultural group. 
Worldviews were identified according to each cultural group; each participant having 
described the problems through the lens of his or her own worldview. Although there is 
variance and heterogeneity within each culture group, the two culture groups were 
distinct because the data showed their worldviews were distinct. Intercultural competence 
problems arose not because of the worldviews of the parties but because of the gap 
between the worldviews. The difficulties between the groups can be described in terms of 
these gaps. 
Japanese Worldview MAP Connection to Intercultural Difficulties 
A single intercultural difficulty can be explained by several worldview 
assumptions, and a single worldview assumption can explain a variety of intercultural 
difficulties. For example, the single difficulty of turn-taking in conversation may have 
several underlying worldview assumptions. The observable behavior is the flow of 
communication between the parties, who holds the floor, and how it is yielded or not. 
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One Japanese participant storied, “We were raised to listen and wait until the other 
person is finished talking. The problem with the German guy is that he’s never finished.” 
Underlying rules that govern turn-taking are grounded in several MAP assumptions. 
From a morality standpoint and the shame/honor subdimension, interactions 
should preserve or increase the honor of the other person in the eyes of the group and 
minimize embarrassment. Loyalty is to the group, contributing to it, and privileging the 
group over self and external policies and procedures. From an agency perspective, one 
listens carefully and does not interrupt in order to fulfill the morality orientation of 
increasing the honor of the other person. The relevant agency subdimension is low-
context communication, or the degree to which meaning is created explicitly with words 
or more diffusely with nonverbal cues (Gudykunst et al., 1996; Hall, 1976). Positionality 
assumptions lay in the speaker’s relationship and allegiance to members of the group 
above the task (Lingenfelter & Mayers, 2003) and relate to the subdimension of 
collectivism. Together, MAP composites holistically clarify the actors in relation to each 
other and their setting, the events or actions perceived to be available and acceptable by 
the actors, and the underlying purpose of or motivation beneath those actions in that 
setting. 
Alternately, a complex intercultural difficulty can be explained by a single 
worldview assumption. Turn-taking in a conversation is governed by nonverbal cues 
(Leathers & Eaves, 2008). As observed in the setting, language proficiency also affects 
the speaker’s ability to interject and contribute to the conversation. Low- to high-context 
communication styles reflect the speaker’s need or desire to speak more frequently or 
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remain silent. All four individual communication elements are interrelated and contribute 
to the broader intercultural difficulty of exclusion.  
In the above example, the Japanese member described how he was raised, that is, 
to wait for the other to finish speaking. The resulting complex intercultural difficulty is 
exclusion. The single worldview assumption that clarifies it is the shame and honor 
subdimension of morality. A person’s reputation in the context of community and his or 
her obligation to an honor code guide observable behavior, such as deferring to others in 
conversation to display respect (Strauss, 2017). This same intercultural difficulty of 
exclusion and, specifically, turn-taking, can be viewed from a very different German 
perspective, but explained through the same gap in worldviews. 
German Worldview MAP Connection to Intercultural Difficulties 
From a German perspective, turn-taking issues are seen in this story, “Another 
problem was that the Japanese students didn’t participate in the conversations. The 
German students had to ask them every time, if they had some misunderstandings or 
points to add.” Again, the worldview explanation for the observed behavior is grounded 
in several MAP assumptions. 
From a morality standpoint, interactions should create structure, fairness, and 
transparency. Germans expected Japanese to participate in discussions proactively and 
with the same directness, speed, and confidence as they did; these are German tacit 
assumptions about how one acts and communicates in a business setting. Operating from 
this morality orientation, the participant exhibited agency by continually asking directly, 
in a low-context style, whether the counterpart understood or wanted to contribute more. 
Positionality indicated an allegiance to the task, given the time constraints over 
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relationship, as in the subdimension of individualism. Status is achieved, so preserving 
the reputation of other, as in collectivism, is undervalued in comparison. 
In a counterpoint example, one Japanese member explained, “on many occasions, 
we were asked whether a certain behavior was correct. . . . Japanese people do not speak 
out when his heart was hurt slightly, but will have a bad impression after being hurt many 
times.” The story reveals the Japanese shame/honor morality assumption that face and 
reputation are privileged over the guilt/innocence assumption that correct behavior and 
understanding of rules is more important. The resulting observable elements of agency 
are seen when the German participant directly inquires on many occasions about correct 
behavior, and the Japanese response to not speak out about an insult or uncomfortable 
moment. Because the Japanese response is actually a lack of response, it can go 
unnoticed by the German team member, resulting in a distant positionality between the 
parties and the problem of exclusion. 
This iterative example about the interplay between turn-taking/exclusion and the 
worldviews of two culture groups can be shown across all other intercultural difficulties 
in this and any other intercultural setting. Lived intercultural experiences and resulting 
problems across innumerable sociocultural or ethnolinguistic groups and in various 
contexts can be clarified through a worldview MAP analysis. The morality construct 
provides an explanation for the purpose behind events and actions and describes why 
certain behaviors are acceptable and/or expected. Resulting events and actions are 
understood as the means by which the morality drivers are carried out. Actors are 
understood in relation to each other, their setting, and place in time. 
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Comparing narratives about the same difficulty (RQ1) but from the standpoint of 
two different worldviews (RQ2) highlighted both the difficulty and the related gaps in 
tacit worldview assumptions that underlie the difficulty. The narrative descriptions 
informed the identification of worldviews, and the resulting worldviews of each group 
shed light on the gap between them. Results from a deductive MAP analysis of the 
narratives to answer Research Question 3, the relationship between intercultural 
competence problems and the worldview assumptions of the parties having the problems, 
show that intercultural difficulties are ultimately understood in terms of the gap between 
the worldview assumptions. MAP serves as a deductive heuristic for more quickly 
peeling back the layers of the observable difficulty to understand it from the level of tacit 
assumptions. 
The following discussion is a further development of the ideas in results and 
contains two main sections. First is a discussion of the relationship between the 
intercultural difficulties and the worldviews of the parties, as revealed in three prevalent 
cultural difficulties. Second is an interpretation of the results that reveals five meta-level 
worldview findings. The chapter concludes with the potential contribution of worldview 
MAP to the field of intercultural competence and how this study resolves problems 1 and 
2. 
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CHAPTER 5 
DISCUSSION 
The theoretical motivation for this study is grounded in the demonstrated need for 
intercultural scholars and practitioners to find novel and nuanced ways to improve 
intercultural competence. To better understand, anticipate, and appropriately respond in 
different cultures, approaches to intercultural competence need to identify tacitly held 
assumptions about reality that undergird cultural behavior and values. The concept of 
worldview, largely overlooked in intercultural competence, is used to address tacitly held 
assumptions about reality in several fields. Positive worldview scholarship exists in fields 
such as philosophy, cross-cultural psychology, social psychology, anthropology, and 
missiology. However, current conceptualizations consisting of philosophical worldview 
questions, typologies, and categorical approaches are too broad, ambiguous, and/or 
redundant to be useful. Two problems are the motivation for this study: 
Problem 1: The field of intercultural competence misses academic and practical 
application opportunities because it lacks a developed worldview framework.  
Problem 2: Current conceptualizations, typologies, sets of questions every 
worldview should answer, cultural values, and categorical approaches are too 
broad, ambiguous, and/or redundant to be useful.  
Therefore, the purpose of this project was to propose a comprehensive, yet 
parsimonious worldview framework based on existing scholarship and apply it in a global 
organization to understand the connection between intercultural difficulties and 
worldview assumptions. This understanding can inform ways to improve intercultural 
competence and attend to missed academic and practical application opportunities 
resulting from a lack of emphasis on worldview. 
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The proposed theoretical contribution, worldview MAP, resulted from a review of 
the literature in worldview across several disciplines. Three main approaches to 
worldview, sets of philosophical questions, cultural value dimensions, and universal 
categories inductively informed worldview MAP. Morality, agency, and positionality are 
composite universals that subsume and synthesize the three main existing approaches to 
worldview. A review of narrative literature showed the relationship between MAP 
composite universals and narrative elements; actors and setting correspond to 
positionality, action and events correspond to agency, and aspirational resolution 
corresponds to morality.  
Because narrative is a way of knowing and is connected to worldview, MAP 
analysis of narratives promised to be a useful way to detect worldview assumptions. The 
study was situated in a multinational, dual-education organization in which two distinct 
sociocultural groups were engaged in a global management project. The purpose was to 
first detect the intercultural difficulties they experienced, second to identify underlying 
worldview assumptions in their narratives about the experience, and lastly, to connect the 
difficulties with the worldviews of the participants. The study informs how the field of 
intercultural competence can benefit from understanding the connection between cultural 
difficulties and worldview assumptions using a novel worldview framework. 
Results from field observations and 585 narratives collected from 117 participants 
over 2 years showed the intercultural difficulties experienced by members of the two 
culture groups and described worldview MAP assumptions associated with the 
difficulties. Two main findings came from the analysis process to describe worldview 
assumptions. The first finding is the interconnected nature between the cultural 
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difficulties (RQ1) and the underlying worldviews (RQ2) with which Research Question 3 
is concerned. Second, the most profound worldview findings occurred at the meta-level 
of analysis.  
The discussion chapter is organized around these two main findings and includes 
the following: The interconnectedness between cultural difficulties and worldview MAP 
claims, including three specific examples of the ways in which cultural problems reveal 
worldview MAP of each group, how the morality construct further clarifies this 
connection, and five meta-level analysis findings of tacit worldviews shown in narratives 
rather than explicitly stated. The chapter concludes with a discussion on competing 
explanations and interpretations, worldview MAP as a contribution to improving 
intercultural competence, and finally, and ways in which the results resolve the two 
problems that motivated the study.  
Interconnectedness of Intercultural Difficulties (RQ1) and Worldview MAP (RQ2) 
The main objective of this study was to propose a worldview heuristic tool to 
resolve problems in current worldview conceptualizations and contribute to the 
intercultural competence field. Applying the heuristic to narratives and making 
worldview claims about the parties is central and also the most demanding; worldviews 
are inherently tacit. In the results chapter, attempts to describe worldview claims in 
isolation without simultaneously connecting them to intercultural difficulties was 
daunting, at best. That is, Research Question 2 cannot be effectively or thoroughly 
answered in isolation from Research Question 1.  
As shown theoretically, narrative is a way of knowing, and worldviews do not 
exist in isolation from narrative. It is possible to identify an intercultural difficulty 
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without a discussion of underlying worldviews; however, because intercultural 
difficulties are caused by differences in worldview assumptions, it is challenging to 
identify worldviews without connecting them back to the difficulties and the narratives in 
which both are embedded. Narratives about difficulties reveal worldview. Three 
examples clarify the interconnectedness between the difficulties and worldviews. 
Specifically, the focus is on the intercultural difficulty of confidence, the compound 
problem of cultural adaptation, and the complexity of exclusion. Additionally, the 
morality construct further clarifies the connection between cultural difficulties and 
worldviews. 
Intercultural Difficulty of Confidence 
Sensitizing concepts from the intercultural communication literature informed the 
interpretation of field observations, and participants reported difficulties as experienced 
in the setting. One unanticipated code, confidence, was reported by participants but not 
observed. That is, confidence emerged as part of the emic experience of the participants. 
Because its emic quality is not directly found in the intercultural literature, confidence 
bears further exploration in terms of MAP. 
German participants frequently described Japanese as lacking confidence or being 
shy, reserved, or insufficiently proactive. When describing how they would change the 
Japanese behaviors, German participants expressed the wish for their counterparts to be 
more direct and open, participate in discussions more actively, freely admit when they do 
not understand a point, and offer their opinions unabashedly and in the open forum. In 
short, the Germans wanted the Japanese to act more like them. The underlying 
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assumption is that direct, open, and transparent communication is correct and would be 
an improvement, while reserved behavior is somehow wrong or less effective.  
Although Germans directly expressed confidence as an issue, they did not directly 
state their ways are better and confidence is a positive trait; it was implied and likely lay 
outside their awareness. This is the very nature of a tacitly held worldview. Hall (1959, p. 
39) asserted, “culture hides most effectively from its own participants.” The example 
shows how worldviews connect back to the difficulties and are revealed by narratives in 
which both are embedded. The purpose of MAP analysis is to reveal what culture hides 
and the ways in which assumptions are unconsciously played out in narratives and 
behavior.  
By contrast, Japanese participants acknowledged their propensity for quiet 
reflection or small group discussion before speaking out loud and offering ideas. They 
shared stories about their efforts to be more direct, to speak up, be bolder and, essentially, 
to emulate German behavior and communication styles. Notably, they did not assert 
Germans should be more reserved or quiet. The reverse was often not true in the German 
stories. That is, although many Germans expressed efforts to adapt to their colleagues by 
trying to be more polite, as defined by their own worldview, few, if any, expressed the 
wish to eschew confidence and proactiveness to be more like their reserved Japanese 
colleagues. Having such an unconscious desire again reflects the very nature of a tacit 
worldview assumption about how reality should be. 
Intercultural difficulties occur as a consequence of differences in communication 
styles and the worldview MAP assumptions beneath them. The divergent understandings 
of confidence and the underlying assumptions about which approach is better reveal 
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something very striking about the morality, agency, and positionality of both groups. 
First, the narratives from both groups surrounding confidence describe their very 
different agency assumptions, or the means by which one accomplishes goals; that is, 
low-context communication and task-oriented versus high-context communication and 
focused on relationship and group harmony. 
The morality construct points to the purpose of the agency descriptions. Members 
of the German group, in general, tacitly and strongly believed their direct, low-context, 
honesty-over-face approach is the correct, better, or desirable way to act, pointing to a 
guilt/innocence morality orientation. Japanese high-context communication and focus on 
relationship and harmony points to a shame/honor morality orientation. The prevalent 
German narratives in which they coaxed their Japanese counterparts to take on an agency 
orientation that more closely mirrors them and the Japanese deference to their colleagues’ 
agency orientation reveals something more about morality and also positionality. 
Japanese attempts to comport with German expectations further reveals a 
shame/honor orientation to morality. Behavior is motivated by what enhances honor and 
cohesiveness on the team and reduces inconvenience, discomfort, or loss of reputation on 
the part of the German participant. Even though acting in a more task-oriented, direct, 
and transparent style took effort on the part of Japanese participants, they likely did so 
out of a desire to accommodate and enhance the honor of their foreign guests and 
preserve harmony. Likewise, the German efforts to encourage their Japanese partners to 
show more confidence further indicates a guilt/innocence morality insofar as the focus 
was on procedures, the project, structure, and transparency.  
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In terms of positionality, Japanese efforts to accommodate the German approach 
and thereby diminish their own way as equally acceptable indicates a lower position with 
respect to their colleagues. The implication is that the Japanese view European 
confidence as positive and desirable, a quality toward which one should strive, thereby 
elevating the German trait. One Japanese student confided during a break out session, 
“The German guy is our boss.” This is a direct positionality statement. Japanese did not 
assert, explicitly or implicitly, that Germans should strive to be more reticent, quiet, and 
slow to speak and offer insights. The implication is that the Japanese way is less desirable 
and valuable, not to be emulated. Likewise, German narratives did not include the idea 
that they, too, should suppress their tendencies to exhibit confidence in favor of the 
Japanese way. Descriptions of confidence from both groups indicate positionality 
between them, namely that German confidence is assumed to be more advanced or 
higher, while Japanese reticence and thoughtfulness are considered lower or less 
advanced. 
Challenges of Adaptation 
Intercultural competence is often discussed in the literature as necessarily, 
including adaptation to other or to an intercultural context (C. Fox, 1997; Martin & 
Nakayama, 2013). The interest in adapting and attempts to adapt are worldview 
indicators related to the MAP constructs of agency and morality, respectively. Adaptation 
deals with the means by which an event takes place or an actor acts and are driven by 
morality orientations. Two complications related to adaptation were found in the data and 
relate to worldview MAP. The first is the inability of the parties to accurately perceive 
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their own level of adaption and that of others. The second arose when one party adapted 
more than the other.  
Adaptations can easily go undetected by members of the party to whom one is 
adapting. The adapted behaviors are tacitly viewed as normal by the other party because 
expectations about how one should act, that is, worldview agency, are more closely met. 
During an informal conversation, a German participant asked why they should have to 
adapt to the Japanese: “Why don’t they adapt to us?”. His assumption is that one could 
know the level of adaptation. The Japanese desire to adapt cannot be directly observed; 
rather, it was revealed through anonymous narrative. One Japanese participant storied, “I 
think teamwork was good when we were working on our own tasks. This was the result 
of our decision to advance the project in groups, which is a German way.” The story 
included details about workflow, organization, and task assignments, expressing how the 
German way contributed to the productivity of the team. Observable adapted behaviors 
on the part of the Japanese, such as speaking quickly, more often, and more directly, 
would go largely undetected to the German participants because the style is no different 
from their own. 
Likewise, many Germans expressed their adaptation efforts to talk more slowly 
and be more patient and polite, “For Germans, we were really much more polite, but for 
the Japanese, it probably wasn’t polite enough.” The Japanese participants cannot easily 
assess the degree to which Germans were attempting to adapt to a Japanese sense of 
agency, just as the Germans cannot likely detect the effort involved in speaking directly 
and in a low-context way. The adaptations of others, like one’s own tacitly held 
worldviews, lay outside the awareness of the actors and can exacerbate the intercultural 
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difficulty. In addition to inaccurate adaptation perceptions related to agency, over- and 
under-adaptation reveal morality.  
Many Germans noted their Japanese colleagues’ adaptations and reported 
improved team cooperation and better relationships over time as the Japanese participated 
more and became more talkative. What went unnoticed or, at the very least, unreported 
was the degree to which the Japanese adapted to the German work style with respect to 
German adaptations. The high level of adaptation on the part of the Japanese participants 
is indicative of a shame and honor morality driver insofar as group loyalty and 
relationship for the sake of accord took precedence over following sets of rules and 
procedures. The reputation of the team members within the group and the reputation of 
the group reputation with respect to the leaders of the organizations were privileged over 
any unpleasant or awkward discussions about how to approach the project.  
Those who under-adapted perceive the relationship and project work are positive 
and productive, as reported in German narratives. Agency expectations are more or less 
being met. At the same time, the person or group who over-adapts may perceive insult or 
a weakening of relationship because their agency expectations are not being met. From a 
researcher reflexivity stance and guilt/innocence morality orientation, this imbalance 
seems unjust. However, a shame/honor-driven person may share this interpretation 
because it is the honor and loyalty to the group that prevail in the first place. 
Accommodating the other, especially when playing the role of national host, takes 
precedence. The difficulties of perceived adaptation and degrees of adaptation challenge 
a long-standing assumption about the role of adaptation in improving intercultural 
competence. A better way might be to develop a clearer worldview understanding of self 
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and other, holistically leverage the strengths and differences, and reduce the focus on 
dichotomistic adaptation (C. Fox, 1997). 
Complexity of Exclusion 
The third and final example of the interconnectedness between intercultural 
difficulties and worldviews is the parent code of exclusion. Exclusion, as seen in the 
narrative data and field notes, is constituted by turn-taking, high- and low-context 
communication, language proficiency, and nonverbal cues. An example of the 
complexity of exclusion and its interrelated subcodes is a German description about a 
member of his or her own culture group: “Only after the Germans shared their opinions 
and made their decision, the Japanese students were integrated into the discussion.” 
Language proficiency and time constraints resulted in speaking German and making 
unilateral decisions, excluding the Japanese counterparts.  
The story clearly shows exclusion, followed by the reversal of it, but the 
interrelated subcodes provide further explanation. Such moments of exclusion were 
connected with language proficiency issues, turn-taking, low/high context 
communication, and nonverbal cues and were prominent in the narratives. Often, text 
segments contained one or more cultural difficulty codes, leading to the creation of 
exclusion as a parent theme. Through interpretation of nonverbal cues, the narrator also 
noted the uncomfortable impact the language choice and resulting exclusion seemed to 
have on the Japanese participants. The narrator also believed the Japanese would never 
directly express dissatisfaction in a German low-context style. 
The complex exclusion difficulty and interrelated subcodes can be clarified by 
worldview MAP, which points to RQ3, the connection between participant worldviews 
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and intercultural difficulties. First, exclusion is predominantly a positionality difficulty 
because it is a description of relationship. People are connected and integrated, 
disconnected and separated, or somewhere along the continuum. Exclusion subcodes 
indicate how positionality was played out in observable action—that is, through use of 
language, high- and low-context communication styles, and nonverbal cues—and 
therefore describe agency in this situation. For example, silence on the part of the 
Japanese is connected to the nonverbal cues and their high-context communication style.  
Lastly, morality provides the purpose of the behaviors, namely the German group 
exhibited a guilt/innocence orientation, while the Japanese, as least as described by the 
participant, exhibited a shame/honor orientation. Exclusion from the German side meant 
the task, progress, structure, and procedure were privileged over group commitment, 
harmony, and mitigation of discomfort or embarrassment. Japanese silence indicated 
group loyalty, cooperation, deference, and enhancing reputation and status. 
Worldviews and cultural difficulties are interconnected. Gaps in worldviews are 
at the core of the difficulties, and both are embedded in the narrative data. Confidence, 
adaptation, and exclusion are three prominent cultural difficulties that highlight this 
connection. Attempts to clarify worldview assumptions in isolation from the cultural 
difficulties caused by them is incomplete. To further clarify the interconnectedness 
between intercultural difficulties and the worldviews, the next section focuses on the 
imperative of morality in any worldview conceptualization and how morality refers back 
to intercultural difficulties. 
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Morality: A Necessary Evil 
Morality, as shown theoretically from a review of the literature, is a necessary 
component of any worldview. It addresses the philosophical questions: How are we to act 
in this world? What is right and wrong? What are the general principles by which we 
should organize our actions? (Aerts et al., 1994). Gaps in worldview assumptions are at 
the core of intercultural difficulties. A morality construct, then, is necessary for 
understanding intercultural difficulties. Cultural value dimensions, established in the 
literature (Hall, 1959, 1966, 1976; Hofstede, 1980, 2001; House et al., 2004; Kluckhohn 
& Strodtbeck, 1961; Schwartz, 1994; Trompenaars & Hampden-Turner, 1998), are 
descriptive of behavior across cultures. The morality construct and its subdimensions in 
MAP provide an explanation of the purpose behind the behavior. Such explanations are 
underdeveloped in the intercultural competence literature.  
Post-Colonial anthropologists shifted toward a cultural relativist position and 
strove to avoid evaluative statements or labeling of culture groups; intercultural and 
critical scholars adopted this stance (Erickson & Murphy, 2013). The intention was to 
move away from the notion of cultural evolution and hierarchical conceptualizations of 
cultures and races. Scholars avoided othering, essentializing, or exoticizing culture 
groups and framing the morality orientation of one group as the evil of another group 
(Csordas, 2013). However, anthropologist Csordas (2013) argued a failure to address the 
concepts of evil or wrong behavior of a group does not eliminate the fact that morality is 
globally distributed over all institutions of culture, such as religious, scientific, and 
political institutions.  
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The MAP morality construct can be used to describe ethical motivations behind 
observed behavior without the problems adherents of cultural relativism strove to avoid. 
Three morality subdimensions explain why certain behaviors are assumed to be 
acceptable, right, and appropriate and others are not. The subdimensions are guilt and 
innocence, shame and honor, and power and fear (James & McLeod, 2014; Muller, 2000; 
Shweder et al., 1997). Both guilt/innocence and shame/honor were found to be the 
predominant drivers of behavior in this study.  
Not surprisingly, only two instances of power were found in the narrative data. 
Because the small teams consisted of peers and power distance was low, the markers of 
power/fear would likely be low, too. Each culture group exhibited different ideas about 
hierarchy and power distance (Hofstede, 2001; House et al., 2004) in the field 
observations. That is, Germans tended to operate from a flat, egalitarian perspective, 
regardless of the context or conversation partner, while Japanese adjusted their behavior 
to recognize the status of organizational and company leadership. Regardless of the 
presence or absence of the three morality subdimensions in this setting, morality is a 
necessary composite of any worldview conceptualization, but remains underdeveloped in 
intercultural competence literature. In turn, worldview is highly connected to intercultural 
difficulties. 
This section dealt with the interconnectedness between cultural difficulties (RQ1) 
and worldview claims (RQ2) and is the focus of Research Question 3. Specifically, 
narratives about confidence, adaptation, and exclusion revealed worldview MAP. A 
deeper explanation of morality as a driver of agency further clarifies the connection 
between cultural difficulties and worldview. The following section, Meta-Level 
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Worldview MAP Findings, expands on this connection and provides further answers 
Research Question 3. Five meta-level worldview findings were shown in narratives rather 
than explicitly stated. The section ends with a synthesis of the five worldview findings, 
the MAP construct, and narrative elements. 
Meta-Level Worldview MAP Findings and RQ3 
The challenge in identifying worldviews lies in their tacit nature or in detecting 
the theoretically undetectable. Because assumptions about how reality is lay largely 
outside awareness; they are demonstrated rather than directly stated. That is, the ways in 
which participants answered reflection questions reflected their worldviews. Just as 
narrative framing highlights some aspects of a situation and thereby diminishes others 
(Entman, 1993), different reporting styles indirectly pointed to underlying worldview 
assumptions. 
Five meta-level worldview findings resulted from worldview MAP analysis of 
narratives and became apparent when contrasting narratives between the two culture 
groups. Morality subdimensions are especially manifest at the meta-level. The findings 
are organized under the following headings: humility as an indicator of positionality, I 
versus we as an indicator of positionality, ascribing responsibility for difficulties as an 
indicator of morality, frequency of positive and negative intercultural competence as 
morality, and adaptation as agency. Each of the five findings are connected to a 
worldview composite and answer Research Question 3. The section ends with a synthesis 
of the five meta-level worldview findings, MAP composites, and narrative elements.  
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Humility as an Indicator of Positionality 
Humility as an indicator of positionality arose from the comparison of German 
and Japanese descriptions about the positive elements and benefits of working on a global 
team. Japanese often told narratives from a humble perspective. They expressed the need 
to learn more, work hard (or harder), and contribute more to benefit the whole team. For 
example, one participant wished he or she had done more background investigation and 
learned more about the Germans’ professional experience to contribute more to the 
quality of the presentation. By contrast, this theme was largely absent from German 
narratives. Expressions of humility implied the Japanese sense of positionality in this 
context as lower than their counterparts.  
Lexical searches of the narratives did not yield the word humble or any of its 
derivatives, but humility is indirectly woven through the stories in a nuanced way. Also, 
analyzing German narratives alone did not yield the theme of humility. Implied 
understandings of positionality came about by viewing narratives of each vis à vis the 
other. Following is a theoretical explanation that connects this finding back to the 
literature. 
A review of the worldview literature revealed two related ideas that informed the 
worldview MAP construct. First, anthropologists proposed categories to which every 
worldview must attend (Burnett, 2002; Dicks, 2012; Kearney, 1984; Redfield, 1952). 
Three categories common to all were self, other, and relationship. German philosopher 
Heidegger (1998) asserted that the self and other cannot be adequately understood outside 
of the context of relationship. Together, these ideas resulted in the MAP composite 
universal of positionality. Because the positionality composite deals with relationship and 
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subsumes the three anthropological worldview categories of self, other, and relationship, 
it follows that detecting worldviews is facilitated through comparison of two people’s or 
group’s in relationship with each other. The empirical finding of the worldview came 
about only through a juxtaposition of narratives and supports Heidegger’s argument that 
self and other are understood only in the context of relationship. 
I versus We as an Indicator of Positionality 
The second theme, I versus we, is an indicator of positionality assumptions. 
Regarding positionality, Japanese often wrote in the plural—we—while Germans tended 
to invoke the singular—I. The high frequency of the use of we in Japanese narratives 
seemed to indicate their interpretation of all reflection questions as being directed to the 
entire group. For example, one member stated, “Japanese team communication was 
difficult because of our class schedules; we couldn’t share the information well. Next 
time, we should know our schedule.” Here, self was interpreted as the whole cultural 
group. The much more prevalent use of the singular, I, by Germans indicated an 
assumption that questions were posed to them individually, and they were directed to 
respond from an individual stance.  
Relatedly, Reflection Question 3 was designed to elicit narratives about self-
perception of intercultural competence, while Reflection Question 4 was concerned with 
perceptions of other. Germans often distinguished more clearly between self and other 
across these two questions. Japanese often storied holistically and did not separate self 
from the group as often as the Germans. In the Japanese example above, the participant 
was asked about perception of self (Q3), but the narrative was framed in the context of 
the whole culture group. The more frequent use of I and distinguishing self from other 
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clearly indicate individualism across the German group. The frequent use of we, 
subsuming self into the group, and speaking holistically indicate a collectivist 
positionality among the Japanese members. 
Ascribing Responsibility for Difficulties as an Indicator of Morality 
The third theme, the attribution of responsibility for intercultural difficulties, is an 
indicator of morality. The latent connection between use of first person and positionality 
points to the morality subdimensions of guilt/innocence and shame/honor. 
Guilt/innocence is concerned with laws, policies, procedures, and what is right with 
respect to the rules. Shame/honor is concerned with minimizing embarrassment, 
enhancing reputation, and group commitment to inform acceptable behavior (James & 
McLeod, 20014; Muller, 2000).  
When specifically asked about negative instances of intercultural competence of 
another team member (Q2), all team members attributed intercultural difficulties to self 
and other. Likewise, all members attributed difficulties to their own and the other 
sociocultural group. However, Japanese often redirected responsibility inwardly or 
distributed criticism across the whole culture group instead of a single member. By taking 
personal responsibility, the culture group reputation is preserved. By diffusing criticism 
across the whole culture group, the reputation of the German group is preserved. A 
similar way of reporting an intercultural difficulty caused by a German team member was 
to downplay the negative event and quickly explain how the conflict was resolved; 
consider this example: “While we Japanese didn’t know how to solve the problem, 
German members sometimes moved far ahead. It was helpful when they realized it and 
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asked if we understood . . . which was easy because of their summary and simple 
English.” 
Conversely, German participants distinguished very clearly between self and 
other when describing intercultural competence of another team member. German 
participants assigned criticism across the entire team, including self and others, and 
without regard to the culture group. Across 92 participants, 2 years, and 460 narratives, 
German responses ran the gamut of equitably ascribing responsibility for difficulties to 
self, own culture group, or the Japanese group. Focus was on the wrong or negative 
instance, judged according to established procedures and rules, and without regard for 
who caused the difficulty. The reputation of the person within the group is sacrificed for 
the sake of identifying the wrongdoing. 
Frequency of Positive and Negative Intercultural Competence as Morality 
The fourth worldview theme is the frequency with which members of each culture 
group reported both positive and negative events in the teams. The intention behind 
reflection questions 3 and 4 was to elicit impressions of intercultural competence of self 
and other respectively and suggestions for changing negative behavior. German 
participants reported negative and positive events with fairly equal frequency, while 
Japanese reported positive events much more frequently than negatives ones. Japanese 
also reported negative events much less frequently than German students and tended to 
downplay them, highlight positive events, or even deny the difficulties existed; consider 
this example: “I think that there was no such thing as a clash of opinion.” Not 
surprisingly, German students were quicker than Japanese students to point out possible 
solutions for effective of less-than-optimal behavior. German descriptions of the 
 108 
problems and solutions were more detailed and longer than those of the Japanese, even in 
Year 2, when the Japanese were invited to respond in their native language.  
Morality orientations lay within the differences in overall reporting trends of 
positive and negative intercultural competence. Contrasting the narratives across the two 
culture groups clarifies the different latent morality constructs. The German approach to 
directly state both the difficulties and successes without regard to culture group or who 
was responsible for the problem points to the guilt/innocence subdimension of morality. 
The emphasis was on the event and evaluation of the event, and was virtually 
independent of the actor. The writer privileged the problem over the person’s reputation 
or face. Getting at the truth of the matter—that is, to accurately and transparently report 
problems and success—was paramount.  
In contrast, the Japanese trend in reporting is connected to the shame/honor 
subdimensions of morality. Focusing on positive aspects, rather than revealing difficulty 
or assigning blame, reflects the shame and honor morality subdimension. Preserving and 
enhancing the face of self and other takes precedence over expressing absolute truth and 
honesty. Loyalty to and support of the group are assumed to be paramount. While 
members of both groups strove to be interculturally competent and polite to other, the 
purpose beneath actions of politeness are different; in other words, politeness is 
understood in terms of guilt/innocence and shame/honor. The purpose is for fairness to 
the individual, and harmony, honor, and face preservation, respectively. 
Adaptation as Agency  
The fifth and final worldview theme is concerned with the intercultural difficulty 
of adaptation, identified in both field observation and narratives. Adaptation in this 
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context refers to the actions people took or did not take to be interculturally competent. 
Because reflection questions dealt with the challenges of working on a global team as 
well as suggestions for improving intercultural competence, it follows that adaptation to 
the other culture group and the environment is a central theme. The data showed how and 
the degree to which members of each culture group modified their behavior to meet the 
expectations of the other. Adaptation is connected to the agency construct in worldview 
MAP. 
Overall, Japanese reported more instances of adaptation to other than did the 
Germans; however, Japanese adaptation was also less overt and discernable than were the 
Germans’ adaptations. Many Japanese assumed from the outset that the German way 
should be privileged. In many instances, Japanese members exhibited adaptation in order 
to resolve a German group difference of opinion: “Japanese people would often 
compromise and give way to the other,” and “I think it is better to know the German way 
first, and we should adjust our ways of thinking to the German people . . . we can proceed 
with a Japanese way only if the German team agrees with it.” Such examples of 
adaptation likely remain at the mental construct level of the person adapting and go 
unnoticed by the culture group to whom the adaptation is directed. 
German adaptation was more explicit and often expressed as attempts to be extra 
polite. Germans slowed the conversation, repeated themselves for clarity, divided the 
team into groups of three or four, and constantly checked with their Japanese counterparts 
to confirm the other’s comprehension. In the team meetings, Germans adapted to the 
Japanese but sometimes reverted when speaking to members of their own culture group. 
In a story about integrating Japanese colleagues and recognizing when they were not 
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following, “the German colleague summed up . . . however, while being polite to the 
Japanese, the German said in a strong, direct tone to the other Germans to be quiet for a 
while.” The narrator continued to explain that the Japanese colleagues likely perceived 
this switch in adaptation as rude. 
Cultural adaptation is a central issue in the context of a global team experiencing 
intercultural difficulties. Adaptation to the environment is a theme of agency and, 
specifically in this context, to the subdimension of task and relationship (Schwartz, 
1994). Japanese adaptations were seen as more of a mental construct and subtle, while 
German adaptations were more explicit and observable. Japanese tended to conform more 
to German approaches and cultural expectations than did the German group to Japanese 
behaviors. 
Synthesizing Worldview Themes, MAP, and Narrative Elements 
Five meta-level worldview findings emerged when identifying intercultural 
difficulties and worldview MAP orientations in narratives and contrasting results across 
the two culture groups. Each finding was focused on a single, predominant MAP 
composite; however, connections can be drawn to the remaining two. This connection is 
true because morality, agency, and positionality, while conceptually distinct, are 
inextricably related. For example, adaptation is predominantly understood through 
agency because it has to do with the means by which an actor acts. Simultaneously, the 
Japanese adaptation to the German way reflects harmony, group orientation, and 
preserving face for all members and is consistent with a shame/honor morality 
orientation. Positionality may be revealed in terms of a host/guest relationship or as 
citizens of different countries that circularly inform agency rules. MAP composites are 
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omnipresent throughout a narrative. One composite may be predominant, but all three are 
related and are the lens through which the story is told. 
From a sociological perspective, morality is the result of experiences in the 
context of various sociocultural institutions. Further, morality is an evaluative assertion 
or judgment that orders human relations with respect to the particular actions played out 
in society’s institutions (Evans, 1997). This perspective contains all three MAP 
composites and shows their interdependence. Morality is explicitly stated as an 
“evaluative assertion or judgment.” Agency is implied in the expression, “actions played 
out.” Lastly, positionality is implied in “the order of human relations in society’s 
institutions.”  
Relatedly, in narrative literature, an experience inherently consists of actors and 
their relation to each other, setting in time and place, events between actors, including 
conflicts, and aspirational resolutions, or purpose for action (Burke, 1989). Narrative 
elements and MAP both include actors taking action to achieve a certain result for a 
certain reason. There is a deep morality driver beneath the results of an action. In other 
words, actions are not simply a preference to gain a certain result; rather, actions are 
driven by what is right, honorable, or powerful. 
The purpose of this project was not to derive a comprehensive worldview 
description of both parties involved. Rather, the goal was to deductively apply the 
inductively created worldview MAP construct to the data to draw connections between 
the cultural problems and underlying worldviews of the parties. Through an iterative 
process of constantly comparing narratives between two culture groups using the lenses 
of intercultural difficulties and worldview MAP, deeper level tacit assumptions could be 
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found. The first level of MAP analysis indicated whether and why events were positive or 
problematic. Contrasting the trends in how each group reported intercultural events shed 
light on worldview indirectly. The organizational setting in Japan is an example of only 
one context in which a worldview MAP analysis could be conducted. Additional contexts 
and future implications are described in separate sections. 
Competing Explanations and Interpretations 
The purpose of this study was to propose a parsimonious worldview heuristic and 
apply it in an intercultural setting to find connections between the worldviews of 
members of two distinct culture groups (RQ2) and intercultural difficulties (RQ1) 
experienced between them. RQ3 deals directly with this connection. The ensuing 
discussion chapter contains descriptions of ways in which worldview assumptions, often 
deeply hidden and implied, illuminate the more surface level intercultural problems 
observed in communication and behavior. Because the resulting MAP framework 
emerged inductively from existing literature across multiple disciplines and synthesized 
those approaches, many competing explanations and interpretations are inherently 
addressed. That is, weaknesses in existing worldview conceptualizations, as contained in 
the second problem statement were resolved in the proposed approach. 
Missing from the study are conceptualizations of worldview or worldview-like 
concepts originating from ethnolinguistic or sociocultural groups not represented in 
existing literature. Future investigation is required to understand the nature of such 
concepts in different cultures. Relatedly, conceptualizations of intercultural competence, 
as discussed in Deardorff (2009), and their relationship to worldviews require further 
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research to address possible competing explanations and interpretations for the 
connection between worldview and intercultural competence presented in this study.  
Although the connection between worldviews and intercultural difficulties was 
shown to exist, worldview MAP cannot account for every difficulty. Alternative 
explanations include material world forces, individual personality traits, gender, and 
mental and physical health conditions (R. Strauss, personal communication, June 19, 
2019). For example, material world elements include economic resources and different 
levels of opportunity such as access to food, water, health care, education, and 
transportation. These forces can contribute to difficulties between culture groups yet lie 
outside that group’s worldview. In this study, the two culture groups may have different 
levels of education regarding the technologies used in the case studies. One Japanese 
participant described the lack of academic background in business and marketing to take 
new technologies to international markets; rather, their focus had been more on 
engineering and natural sciences. This resulted in some participants’ decreased ability to 
contribute to the team project and may account in part for the problems with confidence.  
Individual innate personality traits can also account for intercultural interaction. 
Members of both culture groups storied about one Japanese participant who spoke 
absolutely no English and yet was able to use his gregarious personality to communicate. 
He used positive nonverbal cues, drew pictures, leveraged the skills of bi-lingual 
participants, sent photos through the team’s online platform, and built relationship during 
meals and evening parties. By contrast, one participant from the German cohort with 
limited English skills remained more peripheral to the team and shied away from such 
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adaptations. Although this story exhibits elements of agency, the more predominant 
driving force in this situation is personality rather than worldview differences. 
Worldviews about gender roles, behavior, and appearance are greatly influenced 
by sociocultural forces, and yet, there are also physiological differences which can affect 
intercultural engagement in various contexts. For example, in the International Olympic 
Committee, a completely multinational organization, intercultural difficulties exist 
regarding policy and procedure between nations and within the organization. Levels of 
hormones naturally found in some athletes and therefore the determination of the gender 
group in which the athlete should compete, fueling intercultural and international debate. 
Additionally, mental and physical health conditions such as illness, fatigue, or stress can 
account for missteps and conflict across cultures that are not related to worldview, rather 
are merely human limitations. Difficulties can be explained in part by morality, agency, 
and positionality, but biological forces outside worldview are also at play. 
Specific to this study, intercultural difficulties such as confidence are not 
completely devoid of worldview explanations, and yet confidence, or lack thereof, can 
also be caused by other factors. Linguistic proficiency, perhaps connected to material 
world access to resources, the participant’s role as an invitee to the program, or lack of 
scientific or other knowledge about the topic or case study are some examples. 
Identifying the connection between worldviews and intercultural problems was the 
motivation for the study; however, additional factors can contribute to or explain the 
difficulties between the groups.  
One theoretical framework in communication literature relevant to worldview 
MAP is coordinated management of meaning (CMM) (Pearce, Harris, & Cronen, 1981). 
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CMM refers to the ways people create their own sense of reality while communicating. 
They act and communicate according to their sense of reality and use different sets of 
rules for different contexts. Social meaning is continually managed during exchanges. Six 
hierarchical levels of meaning are coordinated while communicating. From lowest to 
highest, they are content, speech act, episodes, relationship, life scripts, and cultural 
patterns.  
The purpose of CMM is to understand the hidden rules that guide communication 
at the six levels and according to the social realities constructed by the actors. However, 
CMM lacks two elements to accomplish this that are included in the MAP construct. 
First, CMM lacks MAP subdimensions to guide the discovery of how and meaning is 
created. For example, the relational level of CMM lacks MAP positionality 
subdimensions such as patron/client, achieved/ascribed status, hierarchy/egalitarianism, 
time orientation, or the use of proxemics when communicating. These subdimensions 
refer to the position between actors and serve as a guide for understanding how meaning 
is made and the social realities connected to the meaning.   
Second, since the purpose of CMM is to understand how meaning is created in 
social interaction according to the social realities of the actors, it is necessary to uncover 
behavioral drivers and identify the hidden rules that govern the interaction; that is, why 
the actors communicate as they do. CMM lacks MAP’s morality subdimensions that 
attend to the purpose for which people act and reveal social realities of the actors. 
Awareness of the three morality subdimensions deductively guides both detection and 
understanding of communication acts across the six levels. For example, the CMM 
content level focuses on the explicit spoken word. When examining an exchange at the 
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content level, analysts can apply guilt/innocence, shame/honor, and power/fear to search 
for and describe the content of the communication as well as understand the motivation 
beneath messages. Specifically, an exchange with a high degree of procedural or legal 
language points to a guilt/innocence orientation which, in turn, sheds light on the 
motivation beneath the communication act and the social realities of the actors. 
Not surprisingly, worldview MAP most strongly informs the cultural patterns 
level of CMM. Both CMM and MAP are concerned with reality constructs, and yet, 
CMM does not integrate any worldview concepts. MAP enhances the cultural patterns 
level because it integrates intercultural communication, anthropology, and worldview 
concepts for understanding the rules that govern communication events. CMM applied in 
a multinational organization setting would be more effective if integrated with the 
cultural elements contained in MAP. 
Multiple rounds of inter-coder agreement revealed how worldview MAP could be 
applied. The codebook, coding procedures, and theory were refined during coding 
rounds. Rather than discovering competing explanations or new interpretations, coding 
and analysis revealed both the deductive power and flexibility of the MAP construct. 
Deductive coding at the MAP and subdimension level facilitated the identification of 
statements that reveal tacit assumptions about reality. Subdimensions are flexible and 
lend themselves to more sophisticated analysis (Koltko-Rivera, 2004). Because 
dimensions are a main constituent of MAP, essentializing sociocultural groups can be 
avoided. Categories such as ideological or stereotypical labels that exist in typological 
approaches can be rendered dimensionally to MAP (Koltko-Rivera, 2004). Worldview 
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MAP accounts for multiple ways in which worldview has been conceptualized by 
subsuming three overarching approaches found in the literature. 
Worldview MAP Contribution to Intercultural Competence 
The purpose of this project was to identify intercultural difficulties between two 
distinct sociocultural groups working together on a global project (RQ1) and connect the 
problems to their tacit worldview assumptions (RQ2, RQ3). A logical follow-on research 
question is: How does understanding the connection between intercultural difficulties and 
worldviews contribute to improved intercultural competence? Intercultural competence is 
broadly understood as appropriate and effective communication and behavior in 
intercultural situations (Deardorff, 2009). In this study, worldview MAP analysis showed 
how individuals adapted or did not adapt to mitigate cultural differences and solve 
resulting difficulties. Following is a rationale for how worldview MAP contributes to the 
field of intercultural competence by informing more effective behavior and adaptation 
across cultures. 
Adaptation with and without Worldview 
Ways to identify worldview assumptions are underdeveloped in intercultural 
competence literature. Current approaches to intercultural competence often rely on 
identifying cultural value dimensions of self and members of other culture groups 
(Hofstede, 2001; House et al., 2004; Kluckhohn & Strodtbeck, 1961; Schwartz, 1994). 
Cultural values can be used to label and describe a variety of behaviors across cultures, 
but they lack a broader context. Cultural values are not simply preferences; tacit 
assumptions about reality and the world undergird them and provide the missing context.  
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Efforts to improve intercultural competence without worldview are restricted. 
Without a worldview understanding of intercultural behavior, members of a global team 
will continue to implement the same ineffective measures to attempt to solve their 
difficulties or increase productivity. That is, they will continue to operate unconsciously 
from their own worldview and inadvertently impose it on others, regardless of their best 
intentions. For example, German participants often relied on encouraging the Japanese to 
participate more and constantly checked for comprehension to show fairness and 
equality. Japanese participants often compromised and privileged the German working 
style and pushed themselves to form opinions quickly and speak directly and more often 
to show respect to their German counterparts. Likely, neither group saw how their 
attempts to adapt and be interculturally competent were driven by their own worldviews. 
Worldview MAP understanding includes the purpose beneath behaviors 
(morality) and the means by which behaviors are carried out (agency) by actors in a 
particular setting in time and place (positionality). Global team members would be able to 
describe intercultural problems and explain the problems using the construct and 
language of worldview MAP. Specifically, the intercultural actor could not only describe 
or label behavior (e.g., low-context communication or collectivism), but could also 
connect the behaviors to tacitly held conceptualizations about moral and accepted 
behavior. Then, the understanding of the connection could be used to inform more 
effective adaptations in the global team. 
Relatedly, improved ability to connect intercultural difficulties to worldviews 
means cultural patterns can be identified, and the actor can begin to anticipate behaviors 
in global contexts. Identifying and anticipating cultural patterns leads to improved 
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intercultural competence through metacognitive cultural knowledge (Van Dyne et al., 
2012). Although no culture group or nation is homogeneous (Martin, 2015) and myriad 
combinations of MAP and its subdimensions can be present in any group and in a given 
context, patterns of cultural behavior and underlying worldview can still be detected. By 
definition, a culture is constituted by the shared patterns of perception and behavior of its 
members. Deductive application of the MAP framework aids in detecting the patterns and 
allows for the heterogeneity within culture groups. 
A Narrative about Apology and Morality 
Constructs for identifying the moral purpose and motivation beneath observable 
behaviors and cultural values are underdeveloped in the literature (Csordas, 2013). The 
three morality subdimensions of shame/honor, guilt/innocence, and power/fear attend to 
this void (James & McLeod, 2014; Muller, 2000; Shweder et al., 1997). A field 
observation example illustrates how the three subdimensions of morality are powerful 
drivers of behavior. 
During a large group formal education session, a lecturer delivered a module 
about Japanese culture. One key point was the importance of apologizing sincerely and 
several times, if necessary, to express regret for dishonor caused and to restore honor and 
reputation. Recent media examples were discussed in which the person apologizing did 
so through tears to demonstrate the deep level of remorse. One participant asked about 
apologizing even if the person “didn’t do it”—that is, was innocent. The Japanese 
lecturer insisted that the apology was paramount and must be given. Several German 
students expressed a complete inability to conceive of why one would apologize for 
something one did not do. Likewise, the Japanese lecturer had difficulty understanding 
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why one would not take whatever steps necessary, by way of apology, to restore honor, 
reputation, and harmony.  
Both parties were operating unconsciously from their own worldview morality 
orientations. For the German students, apologizing is an admission of guilt, something to 
be avoided at all costs in a guilt/innocence culture, whereas in a shame/honor culture, 
one’s reputation in a group is of prime importance, and an apology mitigates shame to the 
individual and the group; it restores honor in the context of the group. Those who are 
guilt/innocence-oriented are so fixated on accurate, objective truth that the group 
relationship and reputation are easily sacrificed. Without conscious knowledge of these 
dynamics, intercultural competence is limited. 
At a meta-level of analysis, not only did several German participants have 
difficulty with the ideas of apology, honor, and innocence, but also they demonstrated 
their own guilt/innocence morality driver by directly challenging the professor. Not 
surprisingly, the Japanese students said nothing. They likely understood the professor’s 
point completely and without second thought, and they also did not publicly diminish 
group harmony and reputations by taking the professor’s role and trying to explain it in 
another way. Both responses support the argument that MAP can facilitate the 
identification of worldview assumptions beneath behavior and patterns of behavior, 
leading to the ability to anticipate cultural events and improved intercultural competence. 
Related to apology is the idea of redemption and how one makes reparations for 
negative or unacceptable behavior. Early one morning, the German staff received the bad 
news that some physical damage to the hotel property had been done. The first questions 
were about the extent of the damage and how much money it would cost to fix it. The 
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monetary cost of the damage was of little concern to the Japanese leadership; they sensed 
an urgent need to identify the person and arrange a face-to-face apology. The fact that 
such an apology required a 2-hour train ride to accomplish this action was of little 
consequence. When a wrong is committed in a predominantly guilt/innocence-based 
culture, the way to reparation is through righteousness, restoring damages, or serving a 
prison sentence in the case of a crime. In a predominantly shame/innocence culture, 
redemption begins at the moment of public shame and apology. 
Scholars argue that all three morality subdimensions are found in every culture, 
but that one is more predominant than the others. Also, the most predominant 
subdimensions will vary with the context (James & McLeod, 2014; Muller, 2000). 
Although the power/fear subdimension was not detected in the data, the construct is 
established in the literature (James & McLeod, 2014; Muller, 2000; Shweder et al., 1997; 
Wilson, 2013). Recognizing the fundamental morality orientation that drives all other 
behavior within a given culture and context is key to improving intercultural competence. 
The power/fear subdimension is addressed in future implications.  
Stories of Positive Intercultural Competence 
Because the reflection questions posed to the participants asked them to share 
stories about positive situations or times when the small group sessions were effective, 
many instances of positive intercultural competence were included in the narratives. 
Positive intercultural competence helps frame the difficulties by providing a contrast. For 
example, both Japanese and Germans indicated that time was necessary to slow down, 
speak English together as a team and focus on the relationships, which includes spending 
leisure time together, and develop strategies for the project. One prominent theme was 
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the benefit of dividing the teams into smaller units of three to four people to improve 
communication and increase inclusivity by providing opportunities for everyone to 
contribute.  
Positive instances also demonstrate why a worldview construct is needed in the 
intercultural field to solve problems 1 and 2: The field of intercultural competence misses 
academic and practical application opportunities because it lacks a developed worldview 
framework to identify tacit assumptions about reality. Current conceptualizations, 
typologies, sets of questions every worldview should answer, cultural values, and 
categorical approaches are too broad, ambiguous, and/or redundant to be useful.  
As noted, when one party adapts excessively to mimic the other, the other may 
not detect the adaptation and mistakenly believes the relationship and project are positive 
and successful. Analysis of positive intercultural experiences should be conducted in 
contrast to the challenges to identify levels of adaptation and mitigate the possibility that 
positive cultural experiences are overstated. The focus of the study was on the cultural 
complications of working on a global team and the associated worldview assumptions 
connected to them. Instances of positive cultural exchanges are beyond the scope of this 
study. Identifying the worldview MAP assumptions connected to the intercultural 
competence successes can shed light on findings in this study as well as inform future 
directions for worldview in the field of intercultural competence. 
Solving Problems 1 and 2 
Two problems identified in this study are based on the following assertion: To 
better understand, anticipate, and effectively respond in different cultures, approaches to 
intercultural competence need to identify tacit assumptions about reality and the world 
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that undergird cultural behavior and values. One way to do this is through the concept of 
worldview. Problem 1 is the field of intercultural competence misses academic and 
practical application opportunities because it lacks a developed worldview framework. 
Although positive scholarship has resulted from worldview constructs, Problem 2 is 
current conceptualizations and approaches are too broad, ambiguous, and/or redundant to 
be useful.  
Problem 2 was solved theoretically beginning with a multidisciplinary review of 
the worldview literature. Three main ways worldview has been approached are through 
sets of philosophical questions, cultural value dimensions, and categorical elements. First, 
the proposed worldview MAP conceptualization emerged inductively from the literature 
and integrates the three main existing approaches to worldview. Second, worldview MAP 
was used empirically to show the connection between intercultural difficulties and the 
worldviews of members of two distinct cultural groups working together on a global 
management project (RQ3). 
The study results and connection between cultural difficulties and underlying 
worldviews resolves Problem 1. Intercultural competence now has a developed 
worldview framework to identify tacit assumptions underlying observable behavior. 
Understanding the connection between difficulties and worldviews contributes to 
improving intercultural competence, as discussed in the previous section, attending to 
Problem 1. 
Worldview MAP, the solution to Problem 2, produces opportunities or helps 
prevent missed opportunities in intercultural competence that would otherwise be missed 
by existing approaches, such as cultural value dimensions alone. Specifically, MAP adds 
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the morality construct, a purpose for action that is largely missing from existing 
descriptions related to agency and positionality. For example, for what reason does one 
engage in low-context communication? A guilt/innocence orientation to morality 
provides the otherwise missing context. 
MAP adds predictive power to the intercultural environment. Intercultural 
problems can be better understood by one or more worldview MAP subdimensions and 
aid in identifying cultural patterns. Seeing patterns translates to the ability to anticipate 
cultural behaviors and problems and, therefore, improved intercultural competence. 
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CHAPTER 6 
LIMITATIONS 
Two main weaknesses in this study are cultural validity and limits inherent in the 
data set. Cultural validity is the degree to which research design has been appropriately 
adapted for the cultural setting (Penã, 2007). Specific cultural validity issues in this study 
are the design of reflection questions posed to the participants, linguistic and translation 
challenges, and inter-rater reliability. The data set was limited with respect to 
organizational access, the degree to which the participants described their experiences, 
and the fact that not all theoretical elements proposed in worldview MAP were found in 
this particular setting. 
Cultural Validity 
In a study focused on improving intercultural competence through worldview 
understanding of sociocultural groups, obvious and important limitations regarding 
cultural validity must be considered (Penã, 2007). For example, conceptualizations of 
person or self, the most fundamental element of worldview, vary across cultures (Kuiper, 
1990). Proponents of categorical approaches to worldview (Burnett, 2002; Dicks, 2012; 
Kearney, 1984; Redfield, 1952) searched for elements universal to every culture. 
Although this search resulted in very broad and inclusive categories, Kearney (1984) 
qualified these efforts by conceding that any attempt to create a worldview framework is 
itself bound by worldview. This study, like any study, is also bound by culture and 
worldview; there are inherent cultural validity limitations in the proposed framework and 
the associated codebook. However, intercultural communication literature and Kearney’s 
worldview insight informed the research design choices to mitigate cultural validity 
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limitations. Following are brief descriptions of three specific ways in which cultural 
validity played a role in this study. 
Culture-Bound Reflection Questions 
While synthesizing meta-level MAP findings, it became apparent that worldview 
assumptions are embedded not only in the participant narratives, but also in the reflection 
questions designed to elicit worldview. Evidence is seen in the difference between the 
ways the two groups responded. For example, Japanese members tended to underreport 
negative issues, as compared to the Germans, who were more open and direct when 
describing the intercultural problems. Asking participants to evaluate the intercultural 
competence of colleagues can be problematic in a society focused on enhancing the 
honor of others in the group and mitigating embarrassment, whereas an evaluation 
focused on transparency and honesty would be expected in a guilt/innocence society. 
However, it is necessary to ask about performance evaluation in order to elicit narratives 
that manifest morality. 
One way to mitigate this limitation is to check understandings with participants 
for clarity (Penã, 2007); however, the very process of directly asking participants about 
impressions of difficult situations or group conflict may be of limited effectiveness in 
shame/honor and high-context communication cultures. This dynamic was apparent in 
the narratives; the Germans repeatedly and directly asked their Japanese counterparts if 
they understood, and Japanese members endeavored to adapt to this different style. The 
understanding of how worldview is reflected in the way participants respond, as 
described in the discussion, is needed to further investigate worldview MAP and reduce 
cultural validity issues. 
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Linguistic Challenges 
Highly related to cultural validity are linguistic challenges. Although none of the 
participants were native English speakers, the international program was conducted in 
English. Language was a challenge for two reasons. Not only did differences in English 
proficiency cause problems in data collection and interpretation, but also the participants 
were limited in their ability to provide sufficiently nuanced narratives to reveal 
worldview assumptions. For example, a European team member speaking to a Japanese 
counterpart in slow, short sentences with simpler words was likely related to language 
issues; however, such low-context communication style could also be related to task 
orientation and a guilt/innocence orientation.  
Because of the obvious difficulties and disparity in English proficiency, a second 
round of data was collected the following year. Reflection questions were posed in 
English and Japanese, and Japanese students were provided the opportunity to respond in 
either language. This accommodation resulted in a much higher response rate and 
lengthier narratives that played a pivotal role in the study. Every effort was made to 
create linguistic, functional, and cultural equivalence in translations of the Japanese 
narratives to enhance cultural validity (Penã, 2007). 
Coder Agreement Limitations across Cultures 
In this study, inter-rater reliability was achieved between two coders who are both 
culturally close to each other. Because any worldview conceptualization is inherently 
bound by the worldview of the person who created it (Kearney, 1984), coding procedures 
might be applied differently by members of other cultures depending on both language 
and cultural value differences. A member of the Japanese team, for example, may 
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understand a complex construct like morality and wrong or negative behavior in different 
terms. A way to mitigate this limitation is to focus future studies on cultural, functional, 
and linguistic equivalence (Penã, 2007) and on cross-cultural conceptualizations of 
intercultural competence (Deardorff, 2009). Scholars argue that every interaction is an 
intercultural interaction and is bound by cultural assumptions (Scollon & Scollon, 2001); 
therefore, scholars in all fields should consider how their investigations hold or do not 
across cultures. 
Potential challenges with agreement among cross-cultural coders is distinct from 
the argument that MAP elements and its subdimensions are universal in every culture. 
For example, the morality subdimension of power/fear was not prevalent in this data set. 
The positionality subdimension of hierarchy was not prevalent. Rather than indicating a 
weakness in the MAP construct that emerged inductively from the literature, these 
examples suggest the need to investigate various contexts, as discussed in future 
implications. A focused study on interactions between the student participants and the 
organizational leadership of the companies providing the case studies would likely reveal 
insights about hierarchy.  
Lastly, the more culturally close the analyst is to the culture being investigated, 
the more difficult it is to identify worldview assumptions because the analyst likely 
shares the same or similar assumptions. Anthropologist Hall (1959, p. 139 argued, 
“Culture hides more than it reveals, and strangely enough what it hides, it hides most 
effectively from its own participants.” Culture goes without saying because it comes 
without saying (Bourdieu, 1977), so tacit worldviews seem obvious and could go 
undetected. Effects of cultural closeness were mitigated in this study through analysis of 
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the contrasts between two distinct culture groups. That is, contrasting patterns between 
participants from both groups highlighted cultural worldviews. 
Limitations Inherent in the Data Set 
 Two main limitations of the study emerge from how data were collected and the 
nature of participant responses. First, organizational leadership maintained control of 
researcher access to the participants and influenced means of collecting data. Because of 
time constraints and survey practices already in place in the organizations, narratives 
were collected via anonymous electronic submission rather than in one-on-one 
interviews. This approach prevented in vivo follow-up questions that might have 
provided more nuanced responses to reveal deeper worldview insights. However, written 
responses meant more narrative data could be collected in the time available and group 
size (N = 96 in Year 1) and participants could preserve total anonymity, perhaps speaking 
more freely and saving face, than might have been afforded in a face-to-face interview.  
The reflection questions were designed to elicit worldview assumptions, but 
leaders of the organization also wanted to better understand how participants perceived 
intercultural competence on the team and if they benefitted personally and professionally 
from the global experience. The goals of both the organization and researcher had to be 
taken into account. Interview protocols focused solely on revealing MAP might be 
different without this organizational requirement. Findings indicate ways in which 
interview or survey protocols might be enhanced. 
Lastly, the nature of some participant responses could be seen as a study 
limitation. The reflection questions were written with the intent of eliciting narratives. 
Because that intention was not made explicitly, some participants responded with short 
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phrases, sentences, or bullet points. Achieving inter-coder agreement and applying the 
MAP construct with subdimensions were treated as a problem in these instances. These 
abbreviated responses also called the nature of narrative into question but reinforced the 
claim of narrative as a way of knowing and the interconnectedness between narrative and 
worldview. MAP composites are connected to narrative elements. Future worldview 
analysis of narrative may be enhanced by data collection protocols that more intentionally 
and explicitly discourage abbreviated responses. 
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CHAPTER 7 
FUTURE IMPLICATIONS 
 The field of intercultural competence emerged from needs in the practical domain 
and are grounded in anthropology scholarship. Therefore, future implications include 
both research and practical application. The very act of communicating and acting 
competently across cultures suggests the practical application nature of the field. First, 
theoretical and methodological suggestions to further worldview MAP are described, 
followed by implications in various academic fields. 
Theoretical and Methodological Implications for MAP 
 In this study and from a quantitative perspective, the morality construct of MAP, 
underdeveloped in the literature, was shown to be reliable at the subdimension level 
between two coders. The entire MAP framework and subdimensions were used to 
qualitatively analyze narrative data, find themes, and make claims about the worldview of 
the two culture groups. Because quantitative and qualitative research methods can be 
viewed as dimensional, rather than binaries (Tashakkori & Teddlie, 1998), quality 
markers of qualitative research are also worthy of consideration. That is, the qualitative 
criteria of credibility, transferability, and dependability should be pursued in parallel with 
the quantitative criteria of validity, generalizability, and reliability (Curry & Nunez-
Smith, 2015; Lincoln, Lynham, & Guba, 2011). To that end, six specific ways to further 
investigate worldview MAP, both quantitatively and qualitatively and in terms of these 
markers, are briefly described. 
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Generalizability and Transferability in Religiopolitical Contexts 
As noted in the Limitations section, not all elements of MAP were found in the 
particular setting of this study. Applying MAP in additional contexts can reveal as yet 
unobserved MAP elements and strengthen transferability of findings to various 
populations and conditions. Most notable are religiopolitical contexts. Such settings are 
particularly important because of the interconnectedness among narrative, religion, 
politics, worldview, culture, and, therefore, intercultural competence. Additionally, the 
morality construct of MAP, underdeveloped in the literature, particularly the power/fear 
subdimension, is likely to figure prominently in religiopolitical contexts. 
Narrative connects the areas of religion, politics, worldview, culture, and, 
therefore, intercultural communication. Religion can be understood as a system of beliefs 
about supernatural beings. Politics are constituted by activities, affairs, and policies 
associated with a country, organization, those who have power, and those who aspire to 
have it. Narrative manifests tacitly held assumptions and has been linked to the earliest 
forms of human learning and language acquisition (Abbott, 2008). Social interactions, or 
nonverbal narratives, contribution to both communication and social skills in infants 
(Dautenhahn, 2001).  
Religious beliefs are connected to political ideology (Froese & Bader, 2008) 
insofar as religion is belief and politics is the enactment of beliefs. That is, religion 
provides narratives and a sense of purpose that is pivotal in grouping people into political 
communities (Leege & Kellstedt, 1993). Religion is fundamental, if not central, to every 
society and helps describe the worldview of a social group or paint a picture of how 
reality is (Geertz, 1973). Scholarship in intercultural communication shows religion as a 
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form of intercultural discourse (Watt, 2012). Because of the fundamental role of religion 
and politics in society, and the interconnectedness among narratives, religion, politics, 
worldview, culture, and intercultural communication, religiopolitical contexts and 
narratives associated with them are promising sources for the identification of worldview 
MAP composite universals. Specifically, such contexts might strengthen the morality 
construct of MAP and its subdimensions of shame/honor, guilt/innocence, and 
power/fear.  
Lastly, religious and political worldview typologies are problematic because they 
ultimately function as ideological labels and tend to homogenize groups of people, 
leading to stereotypes. There are unique differences in groups that often thought of as 
homogeneous, such as African Americans (Obasi, Flores, & James-Myers, 2009) or 
members of the church of Jesus Christ of Latter-Day Saints (Leege & Kellstedt, 1993). 
Lind (2011) proposed five main political worldviews in the United States: neoliberal 
globalism, social democratic liberalism, populist nationalism, libertarian isolationism, 
and Green Malthusianism. Each of these types can be deconstructed and described in 
terms of morality, agency, and positionality; all are rife with examples of relationships, 
perceptions of causality, and ideas of good or acceptable behavior. Worldview MAP can 
be applied to existing typologies of worldviews such as religious and political ideologies 
to deconstruct stereotypes by better understanding individual assumptions and 
heterogeneity within groups.  
Additional Quantitative and Qualitative Opportunities 
In addition to further investigation of generalizability and transferability of 
worldview MAP in religiopolitical contexts are five specific implications for expanding 
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validity and reliability, as well as credibility and dependability. Future study 
opportunities include improvement of interview protocols; the development of validated 
scales; expanded inter-coder agreement; analysis of unprompted behavior, 
communication, and narratives; and investigating correlations between subdimensions 
across the MAP construct. 
First, future studies should focus on improved interview protocols to better elicit 
MAP and the subdimensions and, therefore, expanded inter-coder agreement, such as in 
different contexts. For examples, reflection questions 1 and 5 were largely driven by the 
goals of the organizations. Analysis procedures revealed a greater degree of coding 
difficulty because the questions did not specifically or directly ask for MAP elements. 
Coders reached perfect agreement for Reflection Question 2 concerned with morality 
subdimensions because the interview question was closely aligned with the worldview 
assumptions the coders wanted to reveal. It may appear circular to employ such a 
strongly deductive approach to identify a highly tacit understanding, but it is exactly 
because of the tacit nature of worldview that a finely tuned question can better elicit it.  
Related to interview protocols, further research should focus on validated scales 
to identify worldview on an individual basis and then across a group. The purpose and 
benefit of validated scales would be the ability to view worldview and their connection to 
observable behavior in groups within an organization, across organizations, or more 
broadly, to plot worldview across a geopolitical or ethnolinguistic map of the world. 
Ultimately, worldview identification connected to cultural behavior and communication 
would provide the context for cultural value dimensions that is currently lacking in the 
field.  
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Third, the methodological decision was made to code morality at the 
subdimension level because of constraints in time and scope, but moreover, because they 
are the most underdeveloped elements in the literature. Future studies should expand to 
empirically validate inter-coder agreement on all parts of MAP, either at the macro level 
of MAP, the subdimensions, or both, as discussed in cross-cultural psychology literature 
(Hills, 2002; Ibrahim & Kahn, 1987). Additionally, because the power/fear construct was 
not prevalent in this data set, future work is necessary to investigate power and fear 
further, such as in religiopolitical contexts, as noted above. Relatedly, future empirical 
study should address both theoretical and methodological cultural validity by utilizing 
cross-cultural coders. 
A fourth future opportunity is concerned with analysis of unprompted behavior, 
communication, and narratives such as real-time intercultural communication 
experiences, video, news reports, and other media and settings. Participants in this study 
were given interrogatives based on the proposed worldview construct to act as prompts 
for narratives that specifically contained elements being sought. To further test the 
framework and how it is applied, data sets, collected in different ways and in multiples 
contexts, should be pursued. 
Lastly, future work should focus on measuring correlations between 
subdimensions within MAP. For example, what is the relationship between power 
distance, a subdimension of positionality, and power/fear, a subdimension of morality? 
Likewise, how are individualism (positionality) and guilt/innocence (morality) 
correlated? Investigation into subdimension correlations could build upon or iteratively 
inform work in validated scales and extended work in inter-coder agreement. Knowing 
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how morality, agency, and positionality move together, as well as the subdimensions, can 
enhance the understanding of the connection between worldview and observable 
behavior, leading to improved intercultural competence. Accordingly, the ability to detect 
patterns and anticipate behavior across cultures would improve. 
Multidisciplinary MAP Applications 
 Three fields would benefit from multidisciplinary approaches and future 
investigations into applications of the proposed worldview framework. Organizations are 
producers of narrative. Organizations are also increasingly intercultural in nature, and 
intercultural competence, noted in Problem 1, is a necessary element of organizational 
survival and success. The connections between organizations, their narratives, culture, 
worldview, and the need for members of organizations to be interculturally competent 
suggest the potential benefit of further worldview research. At the intersection of 
academic research and practical domain application are three fields that would benefit 
from further research regarding the impact of worldview and intercultural competence. 
These field are, first and foremost, intercultural communication, followed by 
organizational and strategic communication, the use of narrative and framing within 
organizations, and the intersections between these fields. 
Intercultural Competence Implications 
Ramifications of a unified, parsimonious worldview framework are most relevant 
in the fields of intercultural competence and communication. First, worldview MAP 
provides a deeper, more nuanced context to frame existing approaches mainly focused on 
cultural value dimensions such as proposed by Hofstede (1980). Understanding 
worldviews and their relationship to cultural difficulties provides value to the values, the 
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usefulness of which are often misunderstood and often debated (Fang, 2003; Jackson, 
2015; Venkateswaran & Ojha, 2019). 
Second, the focus of this study was the application of a worldview framework to 
better understand difficulties across cultures. However, many instances of positive 
cultural competence were also found in the narrative data. What are the worldview 
assumptions underlying the successes of the global teams? These data can be used to 
better frame the difficulties through contrasting which behaviors are effective and which 
are less so. Potential exists for using worldview as a model for positive intercultural 
competence and avoiding difficulties from the outset. Resolving and preventing 
intercultural difficulties is at the core of Problem Statement 1: The field of intercultural 
competence misses out on academic and practical opportunities because it lacks a 
worldview framework. The MAP contribution attends to ongoing efforts regarding how 
competence across cultures can be learned, taught, or measured (Deardorff, 2009). 
Strategic Communication Implications 
Strategic communication consists of purposeful messages, created by members of 
an organization to further its goals with respect to a targeted audience (Hallahan, 
Holtzhausen, van Ruler, Verčič, & Sriramesh, 2007). Narratives transmitted by the 
organization members to various audiences are a part of its strategic communication and 
can be seen in origin and purpose stories, as well as in mission and vision statements. 
Audiences include staff, volunteers, employees, donors, partners, competitors, and the 
general public, as well as potential staff, volunteers, and so on. Organizations are 
inherently multicultural and have an organizational culture; therefore, they project and 
reinforce culture and worldviews in their messages, whether intentional or not. 
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Organizations communication strategically and use narrative to communicate 
strategically. Worldview analysis of organizational narratives used in strategic 
communication can reveal underlying assumptions and inform ways to create more 
effective messages for the target audiences. 
One way to enhance strategic communication through a worldview approach is to 
first understand the story of the audience to tell the story of the organization. MAP 
analysis of the target audiences can inform the creation of the strategic messages of the 
organization. For example, campaigns of the United Nations to increase frequency of 
vaccinations in children of developing countries could benefit from understanding the 
implied assumptions about the cause, cure, and prevention of illness (agency), the 
relationship between parents and the United Nations as a large multinational organization 
(positionality), and practices that are and are not acceptable in the local sociocultural 
group (morality.) 
To successfully tell the story of an organization, leadership must first be clear 
about what that story is and whether it comports with internal and external 
communication. Comparing and contrasting worldviews embedded in internal 
organization communication among leadership, such as in mission and vision statements, 
with those found in external strategic communication to detect disconnects. Identifying 
differences can provide insights to leadership about their goals and inform ways to adapt 
external strategic messages to be in better alignment. That is, worldview analysis can 
shed light on whether the goals of the organization are clearly understood and stated by 
leadership and whether the strategic messages to target audiences really reflect the 
intention of the leadership. 
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Scholars in strategic communication and narrative argue for renewed attention on 
the impact of culture and worldview on effectiveness (Entman, 1993; Hallahan, 1999; 
Johnson, 2007; Van Gorp, 2007; Zalman, 2010). In particular, narrative framing is 
closely connected to culture. Messages are based on a common story, common history, 
and common sense, and frames are effective because they are based on culturally-
bounded meanings such as metaphors and visual images (Van Gorp, 2007). Frames and 
messages act as a bridge between cognition and culture because they rely on the shared 
meaning of the group. Given worldview implications in both the fields of organizational 
and strategic communication and religiopolitical contexts, research at the intersection of 
these fields and contexts can lead to new subfields such as intercultural strategic 
communication and better inform policies that govern sociocultural institutions and are 
produced by them. 
Practical Domain Implications 
Problem statement one of this study states that the field of intercultural 
competence is missing opportunities because it lacks a worldview construct. 
Recommendations for practical domain application of the study’s outcomes must focus 
on how a parsimonious worldview framework can enhance intercultural interactions in 
global organizations. Two such recommendations resulted. First, worldviews are implicit; 
materials developed in this study can be used by practitioners to make people more aware 
of their worldviews and those of others. Specifically, the MAP codebook, used to analyze 
narrative data, is a starting point for understanding the theoretical construct and using it 
to detect worldview assumptions in narratives, film, or behavior experienced in 
intercultural settings. 
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The second recommendation for practical application centers around cultural 
adaptation as a means to achieve intercultural competence. Results in this study showed 
the problems that arise when one party adapts to mimic the behaviors of the other party 
and also the difficulty of how each party perceives their own and others’ adaptations. 
Data analysis results begged the question of whether adaptation is a necessary element of 
intercultural competence or if it is even desirable. Members of both culture groups 
experienced a certain amount of difficulty or stress in either trying to adapt to be more 
like the other or in trying to encourage the other to be more like them. The study suggests 
that identifying worldviews in self and other is a positive, alternate route to improving 
intercultural competence.  
Many intercultural competence education and training programs are focused on 
revealing implicit/unconscious bias. Likewise, academic attempts to reveal invisible 
understandings of reality are found in ethnographic work through thick description and 
strive to uncover tacit knowledge (Tracy, 2013) or emic perspectives (Pike, 1967). 
Deductively applying the methods described in the MAP codebook to narratives and 
intercultural experiences can enhance these efforts in a systematic way. Increased 
awareness of one’s own worldview and those of others may address the problems that 
arise from a focus on cultural adaptation, over adaptation, and a failure to perceive the 
adaptation efforts of others.         
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CHAPTER 8 
CONCLUSIONS 
 The motivation for this study emerged from both academic and practical 
application needs. The field of intercultural communication emerged from public sector 
needs in the United States and drew on existing and emerging scholarship in 
anthropology. Positive outcomes have resulted from the intersection of research and 
application; however, in an increasingly interconnected world, more advanced and 
nuanced ways of effectively functioning across cultures, regardless of the sector, are 
necessary. There is a continued demonstrated demand for novel frameworks and 
instruments to extend existing knowledge and practice in the global arena. Intercultural 
competence requires the ability to discern more than outward and observable differences 
in behavior across culture. A deeper, implied, and explanatory driver beneath those 
behaviors is required to both mitigate cultural difficulties as they occur and to anticipate 
behaviors before being emerged in the setting. Problem 1 was: The intercultural 
competence field misses out on opportunities because it lacks a worldview framework for 
recognizing implied, subtle assumptions about reality that drive what is observed and 
experienced. Problem 2 dealt with the limitations of existing approaches to worldview 
across multiple disciplines. To address Problem 1, it was first necessary to resolve 
Problem 2, review existing worldview literature, and propose a parsimonious, yet 
comprehensive worldview framework that could then be applied to resolve Problem 1.  
 To this end, a review of the literature inductively led to the creation of the 
worldview MAP framework, consisting of three universal composites, morality, agency, 
and positionality, which subsume elements of three main approaches to worldview. The 
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approaches were philosophical questions to which every worldview must attend, cultural 
value dimensions, and, universal categorical approaches. Worldview MAP, having 
resulted inductively from existing literature and approaches to worldview across several 
disciplines, was then applied in a multinational organization. The focus was on 
interactions and intercultural competence between two distinct sociocultural groups. 
Three research questions framed the study:  
RQ1: What intercultural difficulties are observed (etic view) and reported (emic 
view) between members of two distinct sociocultural groups working together on 
a global management consulting project? 
RQ2: What are the worldview MAP assumptions held by members of two distinct 
sociocultural groups that underlie acceptable or expected behavior and 
perceptions of intercultural competence of self and other? 
RQ3: How do the worldview MAP assumptions of the groups relate to the 
intercultural competence difficulties? 
The study was situated in a multinational, dual-education organization based in 
Germany. Participants were master’s of engineering students who took part in formal 
education modules and were simultaneously employed in real-world, junior consulting 
positions in small- to medium-sized companies in Europe. As part of the program, 
student consultants took part in several international modules in the United States, 
Sweden, Korea, and Japan. The setting for data collection for this study was in Japan. 
Japanese participants represented several local universities in Japan and came by way of 
invitation from the Japanese counterpart of the German university. 
Field observation and narrative data analysis determined intercultural difficulties 
(RQ1) between the two cultural groups working together on small consulting teams for 
case studies in local Japanese companies. Research Question 2 was answered by applying 
the proposed worldview framework to the narrative data describing the challenges of 
 143 
working on a global team. Then, worldview findings from each group were connected to 
the observable intercultural difficulties to attend to Research Question 3 and to provide 
an understanding of tacit assumptions about reality beneath experiences in the team 
project. Results of these analyses provide a deeper context for existing cultural value 
dimensions approaches prevalent in the intercultural competence field and inform ways 
to improve interactions in future research. The results respond to Problem 1 regarding the 
missed opportunities in intercultural competence, as well as the need for novel 
approaches to successful engagement across cultures. 
The first goal of this study was to propose a novel and parsimonious worldview 
heuristic to resolve problems in current worldview approaches and address ongoing needs 
in the intercultural competence field. An artifact of that effort is the MAP codebook, 
developed both for the purpose of validity and reliability, as well as credibility and 
dependability (Curry & Nunez-Smith, 2015; Lincoln et al., 2011). Application of the 
worldview framework to the narrative data resulted in four overarching findings.  
First, intercultural difficulties and worldview claims are inextricably connected; 
therefore, Research Question 2 identifying worldviews cannot be effectively answered in 
isolation from Research Question 3 regarding the connection between worldviews and 
difficulties. Second, the most profound worldview findings occurred at the meta-level of 
analysis; that is, contrasting patterns in the ways in which participants responded to 
reflection questions revealed additional insights into their worldviews.  
Third, a morality construct is a necessary part of worldview and clarifies 
intercultural difficulties because it addresses fundamental ideas about accepted and 
expected behavior. The moral motivation beneath behavior is largely overlooked in the 
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intercultural competence literature. Instead, the general focus is on describing behavior 
with cultural value dimensions. The subdimensions of shame/honor, guilt/innocence, and 
power/fear address morality and provide an explanatory context for the cultural value 
dimensions. Inter-rater reliability for morality, the most underdeveloped MAP construct 
in the literature, was achieved at .727 when correcting for chance using Cohen’s Kappa 
formula, further reinforcing the use of a morality construct in worldview and intercultural 
competence.  
Limitations of the study were centered around cultural validity issues. 
Specifically, data collection and analysis may not have been sufficiently adapted to the 
cross-cultural environment. English, German, and Japanese were spoken throughout the 
program and likely contributed to cultural validity issues during the analysis process. In 
addition, the data set had inherent limitations because organizational goals and 
constraints set by the leadership influenced the overall research design and access to 
participants. That said, leaders, staff, and participants were all highly supportive of the 
motivation behind the study and provided 585 narrative responses over two years. 
Future directions to resolve the limitations are twofold. Worldview analysis 
should be conducted in various contexts and organizations, such as religiopolitical, where 
difficulties are likely much more complex, highly contested, and laden with strong 
markers of morality, agency, and positionality. Because gaps in worldview are at the core 
of misunderstanding and conflict, settings rich in contested spaces and wicked problems 
require a worldview approach to understand the problems and solve them. Further, 
additional studies are needed to find evidence of subdimensions not present in the data set 
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of this study. Specifically, instances of power/fear, subsumed by morality, were not seen 
in this data set.  
The motivation behind the creation of a worldview framework was to mitigate 
missed opportunities in the field of intercultural competence in both academic and 
practical domains. Crucial to that endeavor is the need to recognize and resolve issues of 
cultural validity. Future studies should include both participants and analysts from 
various cultures to check for theoretical and methodological understandings of worldview 
MAP across cultures.  
Virtually all organizations engage in intercultural interactions. Scholars and 
practitioners in the fields of organizational and strategic communication would benefit 
from considering their intersection with intercultural communication and placing more 
attention on a worldview approach to culturally adapt messages, solve difficulties, and 
achieve goals. The field of intercultural communication was born of practical needs in 
public sector organizations, so it follows that members of all organizations should 
consider the impact of cultural and worldview differences on their objectives.  
Fundamentally, every human interaction in every context has roots in worldview 
and can be enhanced by understanding the ways in which actors cognitively perceive and 
unconsciously assume their environment to be. Worldviews are a powerful omnipresent 
force that direct everything humans think, say, and do, and they are created by narratives 
that surround us from the earliest stages of language acquisition. Highly complex 
conceptually, worldviews are critically important to make sense of cultural difficulties 
and conflict, to recover from them, and to prevent them in the first place. In The Universe 
Next Door, Sire (2010, p. 12) posited, 
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For any of us to be fully conscious intellectually, we should not only be 
able to detect the worldview of others but be aware of our own—why it is 
ours and why in the light of so many options we think it is true. 
Results of this study provided conceptual parameters for worldview, informed ways to 
detect worldviews in oneself and in cultural Others, and prompted ways to unravel the 
narrative-based epistemologies that create them.  
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Aertz et al., 1994 
1. What is the nature of our world? How is it structured and how does it function? 
2. Why is our world the way it is, and not different? Why are we the way we are, 
and not different? What kind of global explanatory principles can we put forward? 
3. Why do we feel the way we feel in this world, and how do we assess global 
reality and the role of our species in it? 
4. How are we to act and to create in this world? How, in what different ways, can 
we influence the world and transform it? What are the general principles by which 
we should organize our actions? 
5. What future is open to us and our species in this world? By what criteria are we to 
select these possible futures? 
6. How are we to construct our image of this world in such a way that we can come 
up with answers to (1), (2), and (3)? 
7. What are some of the partial answers that we can propose to these questions? 
 
Kluckhohn & Strodtbeck, 1961 Value Orientations Theory  
1. What is human nature, good, evil, or a mixture? 
2. What is the relationship between humans and nature? Do humans dominate? Does 
nature dominate? Is there harmony between the two? 
3. What is the relationship between humans? Hierarchical, collateral/equal, or 
individualist? 
4. What is the preferred personality? Doing, growing (spiritually), being? 
5. What is the orientation toward time? Future, present, or past? 
6. What is the orientation toward space? Here, there, or far away? 
 
Sire, 2010 
1. What is prime reality—the really real? 
2. What is the nature of external reality, that is, the world around us? 
3. What is a human being? 
4. What happens to a person at death? 
5. Why is it possible to know anything at all? (Sire, 2010) Responses connect 
epistemology and ontology, analogous to Burnett, 2002 universal category, 
knowing. Narrative as a way of knowing.  
6. How do we know what is right and wrong? (How we know is an epistemological 
q. Narrative is a way of knowing.) 
7. What is the meaning of human history? 
8. What personal, life-orienting core commitments are consistent with each 
worldview? 
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Cultural value dimension Definition Citation 
Achieved/ascribed social 
status 
Degree to which status is 
earned by an individual 
over time and as a result of 
effort and action or 
involuntarily acquired or 
assigned by society as a 
result of who or what a 
person is; e.g., as a result of 
identity markers such as 
age, gender, kinship, 
family, tribe, race, or ethnic 
group 
Trompenaars & 
Hampden-Turner, 1998 
Doing/being Focus on action, 
measurable 
accomplishment, and 
structured use of time 
versus orientation toward 
people, relationships, a 
focus the present 
context/environment and 
fluid use of time.  
Kluckhohn & Strodtbeck, 
1961; Koltko-Rivera, 
2004; Triandis, 1995; 
Trompenaars & 
Hampden-Turner, 1998 
Fate/control of the 
environment 
Internal or external locus of 
control. Likely correlated 
with doing/being and time 
orientation. 
Trompenaars & 
Hampden-Turner, 1998 
Guilt/innocence Focus on right/wrong, 
legality, righteousness, 
maintenance of innocence, 
and justice. Behavior 
driven by rules, 
regulations, and policies. 
Benedict, 2006; Evans, 
1997; James & McLeod, 
2014; Muller, 2000; 
Shweder et al., 1997 
Hierarchical/egalitarian 
power distance 
Extent to which inequality 
and power are accepted and 
expected. 
Hofstede 1980, 2001; 
House et al., 2004; 
Schwartz, 1994 
High/low contact  Degree to which touch is 
suppressed or reinforced or 
is considered invasive of 
personal space or a display 
of openness and 
friendliness.   
Hall, 1976; Leathers & 
Eaves, 2008 
High/low context 
communication 
Degree to which meaning 
is conveyed explicitly 
through verbal messages or 
conveyed through 
Hall, 1976 
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Cultural value dimension Definition Citation 
embedded contexts and 
nonverbal cues. 
Individualism/collectivism Extent of autonomy or in-
group embeddedness. 
Lineal (driven by 
authority), collateral 
(driven by peers), or 
individualist (driven by an 
internal concept of right). 
Integration, human-
heartedness, moral 
discipline, and Confucian 
work dynamism. 
Chinese Culture 
Connection, 1987; 
Hofstede, 1980, 2001; 
House et al., 2004; 
Kluckhohn & Strodtbeck, 
1961; Triandis, 1995 
Masculinity/femininity Degree of assertiveness & 
competitiveness or 
cooperation and solidarity. 
Degree to which gender 
roles are differentiated. 
Attitudinal and behavioral 
gender orientations. 
High/low gender equality. 
Hofstede, 1980, 2001; 
House et al., 2004; 
Triandis, 1994 
Patron/client Parties in a relationship in 
which the power or status 
levels are asymmetrical 
while the obligations and 
benefits are mutual. The 
client holds the lower 
economic and/or power 
status; the patron holds the 
higher status; benefactor 
and beneficiary 
relationship which relies on 
reciprocity of and access to 
resources. 
Shweder et al., 1997; 
Strauss, 2017 
Power distance Degree to which 
differences in power and 
status are accepted in a 
community or sociocultural 
group 
Hofstede, 1980, 2001; 
House et al., 2004  
Power/fear Focus on resources and 
exchange. Driven by need 
for security or to increase 
or maintain dominance. 
Benedict, 2006; Evans, 
1997; Georges, 2016; 
James & McLeod, 2014; 
Muller, 2000, 2015; 
Shweder et al., 1997 
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Cultural value dimension Definition Citation 
Proxemics Use of space. Related to 
high/low contact cultural 
value 
Hall, 1959, 1966; 
Kluckhohn & Strodtbeck, 
1961; Leathers & Eaves, 
2008 
Shame/honor Focus on community & 
family reputation. Driven 
by preserving face, a code 
of honor, and community 
or in-group expectation.  
Benedict, 2006; Evans, 
1997; Georges, 2016; 
James & McLeod, 2014; 
Muller, 2000, 2015; 
Shweder et al., 1997 
Task/relationship Extent to which goals are 
accomplished by focusing 
on management of time 
and tasks as opposed to 
relying on relationships and 
group identity.  
Lingenfelter & Mayers, 
2003 
Time orientation Perspective of past, 
present, and future. Long 
and short-term orientation. 
Tradition versus change. 
Time as linear, cyclic, and 
event-related. Mono or 
poly-chronic sense of time.  
Ø. Dahl, 1995; Fang, 
2003; Hofstede, 1980, 
2001; House et al., 2004; 
Scollon & Scollon, 2001 
Uncertainty avoidance Tolerance for ambiguity. 
Degree to which people 
espouse or attempt to 
mitigate risk or 
unpredictability. Level of 
status quo maintenance or 
disruption. 
Hofstede, 2001; House et 
al., 2004 
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Redfield, 
1957 Kearney, 1984 Kraft, 1994 Burnett, 2002 Dicks, 2012 
Self Self Person/group Self/other Self/other 
Other Other    
 Relationships Relationships Community Allegiance 
 Classification Classification Cosmos Classification 
Birth and 
death 
Causality Causality  Causality 
Space Space Space  Space 
Time Time Time Time Time 
   Values  
   Knowing  
Used with permission from the author (Dicks, 2013). 
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Hours Spent 
Collecting Data 
Total Double-Spaced Typed 
Pages 
Field Observations year 1 
only, consisting of: 
132 76 
--Large group lectures (N = 96 
student consultants) 
  
--Small team working sessions   
--Large group lectures   
--On-site briefings at Japanese 
case study companies 
  
--Final presentations to 
Japanese case study companies 
  
Narrative Responses to 
Reflection Questions 
11 281 
Total 143 357 
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Field Observation (etic view) and self-reported by participants (emic view) 
 
1. Meta methods, descriptions of: 
a. Data collection techniques 
b. Rationale for coding choices 
c. Sample size implications 
d. Analytic memos 
e. Sampling argument 
f. Researcher stance and self-reflexivity 
2. Future implications: Ways in which intercultural competence could be improved 
based on understanding the relationship between worldview assumptions and 
intercultural difficulties.  
3. Team working sessions: Observations in this context were weighted because of 
their relevance to RQ1 and the narrative data reported by participants. 
4. Exclusion: Marginalization of a person or group b/c of language and/or behavior 
and/or race or other identity issues 
a. Turn-taking: Gaining, holding, and/or yielding the floor in conversation 
(Tannen, 2012) 
b. Low/high-context communication: Degree to which meaning is created 
explicitly with words or more diffusely with nonverbal cues (Gudykunst et 
al., 1996; Hall, 1976) 
c. Language: Challenges resulting from different levels of language 
proficiency 
d. Nonverbal communication  
5. Right and wrong: Assumed/implied/tacit ideas about acceptable behavior 
a. Ethnocentric: Denial, defense, or minimization of cultural differences 
(Bennett, 2017) 
b. Adaptation: Degree to which one regulates behavior and communication 
to cultural norms different from one’s own 
6. Risk tolerance: Degree to which one tolerates uncertainty (Hofstede, 1980, 2001) 
7. Time: Orientation to time, such as past, present, future, linear, circular, or event 
based 
8. Relationship: Rank, status, hierarchy, or power distance.  
9. Confidence: Emerged inductively from informant narratives. Degree to which one 
is reticent and reserved or outspoken and brusque. 
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These questions are centered around participant perceptions of their own IC competence, 
that of members of their own culture, and that of members of the other culture. MAP 
elements are embedded in the questions and answer. 
 
The questions are designed to elicit statements about: 
• Sense of self, other relationship (position). 
• Sense of self-efficacy/agency/locus of control/causality (agency). 
• Sense of the right/good vs. wrong/bad way to work in a cross-cultural 
management project (morality). 
 
Lastly, the participants assess and describe perceived personal and professional benefits 
of collaborating in a cross-cultural management project.  
 
1. Think about a time when the team was working together very well. Please 
describe this time in a few sentences. What were the signs that the work was 
going well? What qualities do you think made the team successful?  
2. Think about a time when you thought a teammate was doing or saying the wrong 
thing or a negative thing? Describe it in a few sentences. What made it wrong or 
negative? How would you change it to make it right? That is, what would you do 
differently?  
3. Think about how you communicated and acted with teammates during the team 
project time. Describe your ability to communicate and work together across 
differences in language and culture. What did you do well? What do you wish you 
could change and why?  
4. Think about how a teammate communicated and acted in the group during the 
team project. Describe his or her ability to communicate and work together across 
differences in language and culture. What did he or she do well? What would you 
change about how this person communicated or acted and why?  
5. Think about the opportunity you have had to work on a real-world consulting 
project on an international team. What do you think are the benefits to you of 
working internationally both now and in the future? 
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This project represents an endeavor to develop a novel heuristic to identify 
culturally based worldviews in the narratives of members in a global organization. The 
framework emerged from an inductive synthesis of existing literature and consists of 
morality, agency, and positionality perceptions (MAP). For purposes of this study, 
narratives are defined as a story-form means of communication and “the representation 
of an event or a series of events” (Abbott, 2008, p. 13). Organizational narratives reveal 
perceptions about behavioral expectations, process, progress, potential, and roles and 
hierarchy within the organization. Worldview MAP has the potential to identify cultural 
and tacit assumptions about reality from an analysis of narratives elicited from the 
members of organizations in response to open-ended questions based on worldview 
MAP. 
Rather than rely on philosophical questions each worldview is supposed to 
answer, cultural value dimensions, or worldview categories, worldview MAP synthesizes 
all three existing approaches of worldview, resulting in a more parsimonious approach 
and revealing a more holistic cultural understanding. The goal is to contribute to the 
literature in intercultural competence by contributing to conflict resolution, mitigation, 
and prevention. 
The main distinction between worldview MAP and other approaches to 
worldview is the move away from comparative culture such as national culture typologies 
that are essentializing and ultimately produce ideological labels. Instead, worldview MAP 
moves toward deep cultural understanding of a group (whether organizational or social), 
as storied by its members. Cultural variation within a social group, as well as differences 
in individuals and personality are accounted for in the MAP framework. In this way, a 
deductive approach can be used to more quickly gain an emic understanding of others in 
comparison to purely inductive approaches and thereby to contribute to intercultural 
competence.  
The outcomes of worldview MAP analysis of this narrative dataset are implied 
assumptions of  
• right/good and wrong/bad, or negative behavior 
• action, cause and effect, how change occurs, and how the status quo is 
maintained 
• the role or location of self and others in relation to elements in the 
environment 
In consideration of academic literature in intercultural competence and worldview 
across a variety disciplines, this study examines the following hypotheses and research 
questions: 
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H1: Intercultural competence difficulties are grounded in and can be described by 
differences in worldview assumptions across the three composite universals of 
morality, agency, and positionality.  
RQ1: What intercultural competence difficulties are observed (etic view) and 
reported (emic view) between members of two distinct sociocultural groups 
working together on a global management consulting project? 
RQ2: What are the worldview MAP assumptions held by members of two distinct 
sociocultural groups that underlie acceptable or expected behavior and 
perceptions of intercultural competence of self and other? 
RQ3: How do the worldview MAP assumptions of members of the two 
sociocultural groups relate to the intercultural competence difficulties? 
Answers to these three research questions will inform how worldview MAP 
understanding can be used to mitigate intercultural competence difficulties between 
members of different sociocultural groups. 
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Overview of Coding 
 The objective of developing an integrated worldview analysis heuristic is to 
provide a parsimonious, yet comprehensive and flexible way to identify a variety of tacit 
worldview assumptions through analysis of narrative. The expectation is that a 
coder/analyst can use MAP to highlight macro worldview concepts in a narrative without 
the need for immediate recall of myriad combinations of subdimensions subsumed by 
MAP. A coder can then refer to the MAP construct chart to locate specific philosophical 
questions, cultural value dimensions, and/or categories to investigate and further refine 
analysis of tacit assumptions. To this end, coding will consist of two main categories: 
text-level codes associated with the reflection question topics and worldview MAP codes 
associated with narrative elements. A code in qualitative research is understood as the 
symbolic representation of a topic to detect patterns, categorize, make theoretical claims, 
or otherwise analyze data (Saldaña, 2016). 
 Each response will be coded across two categories: 
• Text level codes, at the level of five narrative responses for each participant. Each 
response will be coded as Q1 for Question 1, Q2 for Question 2, and so on. This 
approach means the analyst can organize the data for each question across the 
entire group in addition to investigating all five responses for a single participant. 
Organizing data according to the question number affords a thematic view, while 
organizing data according to each participant may reveal a more holistic narrative 
for an individual. 
• Worldview MAP codes, at the level of MAP composites and MAP 
subdimensions. This approach enables the analyst to organize data according to 
the three worldview universals to identify patterns within the groups and answer 
RQ2. Such identification, when combined with a description of the intercultural 
competence difficulties, will inform the answer to RQ3. 
Coding Definitions and Explanations 
 
Coding Techniques, Macro Level 
 
Code every text segment. 
Text segments are paragraph or response length for MOR and sentence length for AGE 
and POS. 
Just as narrative elements, actor and events, are omnipresent in almost every sentence, so 
too, are AGE and POS. 
Separating events/action from evaluation of events/action will reveal worldview 
assumptions about AGE and MOR respectively and their sub dimensions.  
All actions are driven by a larger MOR assumption; the evaluative keyword reveals MOR 
assumptions.
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Table G-1 
 
Coding Techniques According to Reflection Question 
Reflection question Theme Morality (MOR) Agency (AGE) Positionality (POS) 
RQ1 Think about a time 
when the team was 
working together very well. 
Please describe this time in 
a few sentences. What were 
the signs that the work was 
going well? What qualities 
do you think made the 
team successful? 
 
Working as a team: 
Positive 
intercultural 
competence 
experience 
Code paragraphs with 
evaluative words as MOR. 
 
RQ1 will likely always have 
positive evaluative words b/c 
the q asked for judgments 
about what worked well.  
Code sentences with 
action/events as AGE. 
Code sentences with 
actors and relation to 
elements in the 
environment as POS. 
RQ2 Think about a time 
when you thought a 
teammate was doing or 
saying the wrong thing or 
a negative thing? Describe 
it in a few sentences. What 
made it wrong or 
negative? How would you 
change it to make it right? 
That is, what would you do 
differently? 
 
Detecting/changing 
the “wrong” thing: 
Perceived negative 
morality issue of 
other (same or 
other culture) 
Code paragraphs with 
evaluative words as MOR. 
Code paragraphs about the 
wrong or negative thing as 
MOR. 
Code behavior that one would 
change as MOR. 
 
RQ2 will likely have negative 
evaluative words. 
Code sentences with 
action/events as AGE. 
POS is assumed to be 
about other, a 
teammate. 
 
 
RQ3 Think about how you 
communicated and acted 
with teammates during the 
team project time. Describe 
Perceived positive 
and/or negative 
intercultural 
competence of self 
Code paragraphs with 
evaluative words as MOR. 
Code sentences with 
actions/events as 
AGE. 
POS is assumed to be 
about self, the 
respondent.  
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Reflection question Theme Morality (MOR) Agency (AGE) Positionality (POS) 
your ability to 
communicate and work 
together across differences 
in language and culture. 
What did you do well? 
What do you wish you 
could change and why? 
 
Code positive behavior or 
behavior that one would 
change as MOR. 
RQ4 Think about how a 
teammate communicated 
and acted in the group 
during the team project. 
Describe his or her ability 
to communicate and work 
together across differences 
in language and culture. 
What did he or she do 
well? What would you 
change about how this 
person communicated or 
acted and why? 
 
Perceived positive 
and/or negative 
intercultural 
competence of 
Other 
Code paragraphs with 
evaluative words as MOR. 
Code positive behavior or 
behavior that one would 
change as MOR. 
Code sentences with 
actions/evens as AGE. 
POS is assumed to be 
about other, whether 
from the same or 
other culture group. 
RQ5 Think about the 
opportunity you have had 
to work on a real-world 
consulting project on an 
international team. What 
do you think are the 
benefits to you of having 
Benefitting: 
Benefits, and 
perhaps challenges 
or drawbacks, of 
global teams and 
levels of 
intercultural 
Code paragraphs with 
evaluative words as MOR. 
 
Code sentences with 
actions/evens as AGE. 
Code sentences with 
actors and relation to 
elements in the 
environment as POS 
  
177 
Reflection question Theme Morality (MOR) Agency (AGE) Positionality (POS) 
worked internationally, 
both now and in the future? 
competence within 
them. 
Note. The questions were translated into Japanese for the Japanese students in Year 2, so there may be nuanced differences in 
meaning. 
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Table G-2 
 
Worldview MAP Level Codes 
Code details Morality (MOR) Agency (AGE) Positionality (POS) 
Definition A system of values and principles 
regarding the purpose of actions 
and acceptable behavior; a 
rationale for behavior; how one 
should act. Morality is a code of 
conduct. Addresses why actors 
behave as they do. 
Assumptions about acts or 
forces that produce a particular 
effect, one’s ability to cause or 
prevent a particular effect (self- 
efficacy), and the means by 
which change occurs or status 
quo is maintained. Locus of 
controls is internal or external. 
Addresses how actors behave or 
what they do/refrain from doing. 
Role or location of self and 
others in relation to elements in 
the environment, including other 
people, sociocultural groups, 
organizations, city, state, nation, 
world, universe, nature, animals, 
and supernatural beings. POS 
can be described in terms of 
class, race, gender, and identity 
markers. The setting of the 
action. 
Key interrogatives Why? For what purpose? Why do 
we do what we do? Why 
do/should I do/not do x? Why 
do/should other do/not do y? What 
is the motivation beneath action? 
There are two levels of why. I did 
x (why?) to get y (AGE). But why 
y is desirable to achieve is MOR 
and is often implicit in events. 
How? By what means? What 
does x do to achieve or prevent 
y? Causality. 
What affordances are available 
to self, non-self, and 
supernatural beings? 
Who? Where? When? In 
relation to whom? 
Associated narrative 
element 
Aspirational resolution 
Purpose 
Action, events Setting, introduction of actors, 
time, and place 
 
Subdimensions/cultural 
value dimensions 
 
Guilt and innocence 
Shame and honor 
Power and fear 
 
Fate/control of the environment 
Uncertainty avoidance 
Masculinity/femininity  
 
Patron/client  
Hierarchy/egalitarianism 
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Code details Morality (MOR) Agency (AGE) Positionality (POS) 
(gender role differentiation) 
High/low context 
communication styles 
Doing/being  
Task/relationship 
Achieved/ 
ascribed status 
Proxemics 
Contact/noncontact 
Individualism/ 
collectivism 
Time orientation 
Power distance 
Keywords ashamed, bad, belief, benefit, 
better compliance, decency, direct, 
embarrass, ethical, evaluate, fair, 
fear, good, guilt, have to, honor, 
important, innocence, loyalty, 
moral, must, necessary, need to, 
negative, opinion, ought, policy, 
polite, power, qualities, 
righteousness, relaxed, reputation, 
required, respect, right, rules, 
shame, should,  
standards, succeed, successful, 
worse, wrong 
ability, affect, agency, agree, 
capability, cause, change, 
choose, decide, dismantle, 
divide, effect, how, ignore, 
impetus, improve, must (in 
terms of causality), 
responsibility, result,  
ancestors, animals, another 
perspective, characteristic, city 
names, colleague, community, 
comparison/compared to, 
country, culture, different, 
environment, everyone, family, 
global, god, hierarchy, kinship, 
location, nature, no one 
organization, Other, partner, 
place, quality, social group, 
space, spirit, supernatural 
beings, teammate, time,  
Text examples “Do the right thing.” 
“He has to apologize in person for 
the damage.” 
“It’s not your fault.” 
“In my opinion, this was a wrong 
move.” 
“This was the sign that everything 
was going well.” 
“I decided to…” 
“No one kept quiet.”  
“We worked successfully 
because of active listening and 
patience.” 
“I tried to explain myself with 
other words.” 
“We gave them a few minutes to 
think and discuss.” 
“My colleagues and I.” 
“They went home, and we 
stayed in the conference room.” 
“We weren’t from any particular 
country, just all the same.” 
“Some students address the 
leadership in the companies like 
peers.”   
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Table G-3 
 
Worldview Morality Subdimension Level 
Morality 
subdimensions and 
codes 
Shame/Honor 
(MOR S/H) 
Guilt/Innocence 
(MOR G/I) 
Power/Fear 
(MOR P/F) 
Focus 
 
 
Behavior 
Orientation/driver 
(Muller, 2015, p. 
88) 
Community & 
family reputation 
 
Action driven by 
preserving face, 
honor code, and 
community 
expectation.  
 
 
 
 
Decisions are 
based on needs of 
the in group. 
Legality & 
individual rights 
 
Action driven by 
legality and the 
individual 
conscience 
informed by rules, 
regulations, and 
policies.  
 
 
Decisions are 
based on internal 
code of conduct. 
Resources & exchange 
 
 
Action driven by need 
for security or to 
increase or maintain 
dominance.  
 
 
 
 
 
Decisions are based on 
perceived threat. 
 
Objective 
 
Avoid disloyalty 
and 
insubordination to 
prevent disgrace 
and humiliation 
 
 
Avoid 
lawbreaking to 
prevent 
punishment 
 
Avoid subjugation and 
minimize uncertainty. 
Keywords ascribed status 
collectivism 
community 
conformity 
embarrass 
face preservation 
family name 
group 
relationships 
reputation 
hierarchy 
achieved status 
consistency 
equality  
fairness 
guidelines 
honesty 
individualism 
individual rights 
laws 
legality 
policies 
procedures 
righteousness 
self-efficacy  
transparency 
truth 
compliance 
loyalty 
obedience 
position 
power 
stratification 
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Morality 
subdimensions and 
codes 
Shame/Honor 
(MOR S/H) 
Guilt/Innocence 
(MOR G/I) 
Power/Fear 
(MOR P/F) 
Key observable 
behavior, key 
indicators 
Indirect 
communication 
Group 
accountability 
Relationship-
centric 
negotiation 
 
Historical events 
drive today’s 
relationships 
 
 
Performance 
assessment is 
linked to the 
group 
 
Relationship often 
placed over rules 
 
Verbal 
commitment 
builds 
relationships 
 
Direct 
communication 
Individual 
accountability 
Goal/issue-centric 
negotiation 
 
 
Laws are used to 
establish 
innocence and 
argue for 
individual rights 
 
Performance is 
linked to 
individuals 
 
 
Rules often placed 
over relationship 
 
 
Telling the truth 
Written 
agreements, 
codes, contracts, 
and standards 
Aggressive, direct, 
strong communication 
 
 
Benefactor/beneficiary 
accountability   
 
 
Resources and 
benefits-centric 
negotiation 
 
 
 
Position of power used 
to instill fear to 
achieve compliance of 
to empower others 
 
Performance is linked 
to dominance or 
control of resources. 
 
Relationship is focused 
on exchange and 
benefits. 
Key Sociocultural 
Institutions 
family 
extended family 
kinship 
codified law 
justice system 
law enforcement 
family 
religion 
political groups, 
military, police 
 
Conscience 
construct 
 
inner grandmother 
“For shame! I’m 
so embarrassed! I 
let everyone 
down!” 
 
inner lawyer 
“That’s wrong! 
You’ll get caught! 
You’ll get in 
trouble!” 
 
inner demon  
“Fear me! I will punish 
you!” 
    
 
Georges, 2016; Muller, 2015; Shweder, 1997; Strauss, 2017; Williams, 2018; Wilson, 
2013. 
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Table G-4 
 
Worldview MAP Theoretical Construct Based on Three Existing Approaches to Worldview: Macro Level 
Code details Morality (why?) Agency (how?) 
Positionality (what? where? 
when?) 
Philosophical 
questions 
• How are we to act and to 
create in this world? 
• What is right and wrong? 
• What are life-orienting core 
commitments? 
• What are the general 
principles by which we 
should organize our actions? 
• By what criteria are we to 
select possible futures? 
• How do we assess global 
reality and the role of our 
species in it? 
• Is human nature good, evil, 
or both? 
• Why is our world the way it 
is, and not different? 
• How does the world 
function? 
• We are we the way we are, 
and not different? 
• What kind of global 
explanatory principles can 
we put forward? 
• How can we influence and 
transform the world? 
• What future is open to us 
and our species in this 
world? 
• What happens to a person at 
death? 
• What is the preferred 
personality? Doing, growing, 
or being? 
• Why do we feel the way we 
feel in this world? 
• What is the nature of 
external reality? 
• How is it structured? 
• What is a human being? 
• What is the meaning of 
human history? 
• What is the relationship 
between humans and nature? 
• What is the relationship 
between humans? 
• What is the orientation 
toward time? 
• What is the orientation 
toward space? 
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Code details Morality (why?) Agency (how?) 
Positionality (what? where? 
when?) 
Cultural value 
dimensions 
Shame/honor 
Guilt/innocence 
Power/fear 
Fate/control of the 
environment 
Uncertainty avoidance 
Masculinity/femininity (gender 
role differentiation) 
High/low context 
communication styles 
Doing/being 
Task/relationship  
Patron/client 
Hierarchy/egalitarianism 
Achieved/ascribed status 
Proxemics 
Contact/noncontact 
Individualism/ 
collectivism 
Time orientation 
Power distance 
Worldview universal 
categories 
Values Causality Self, nonself/other, 
relationship, allegiance, space, 
time, and classification 
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Table G-5 
 
Individual Approaches Level: MAP and Philosophical Questions 
Code details Morality (why?) Agency (how?) 
Positionality (what? where? 
when?) 
Proposed composite 
philosophical 
questions 
• How are we to act and to 
create in this world? 
• What is right and wrong? 
• What are life-orienting core 
commitments? 
• What are the general 
principles by which we 
should organize our actions? 
• By what criteria are we to 
select possible features? 
• How do we assess the role 
of our species in the world? 
• Is human nature good, evil, 
or both? 
• Why is our world the way it 
is, and not different? 
• How does the world 
function? 
• We are we the way we are, 
and not different? 
• What kind of global 
explanatory principles can 
we put forward? 
• How can we influence and 
transform the world? 
• What future is open to us 
and our species in this 
world? 
• What happens to a person at 
death? 
• What is the nature of the 
world? 
• How is it constructed? 
• What is a human being? 
• What is the meaning of 
human history? 
• What is the relationship 
between humans and 
nature? 
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Code details Morality (why?) Agency (how?) 
Positionality (what? where? 
when?) 
Rationale for 
connection to MAP 
These philosophical questions, 
regardless of the interrogative 
word, are all related to an 
orientation toward or 
evaluation of behavior/actions 
of actors. The questions 
address why actors behave as 
they do. 
These philosophical questions, 
regardless of the interrogative 
word, are all related to cause 
and effect, or how things 
happen or function as they do. 
These philosophical questions, 
regardless of the interrogative 
word, are all related to 
relationship and location in 
time and space. 
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Table G-6 
 
Individual Approaches Level: MAP and Cultural Value Dimensions 
 
Code details Morality (why?) Agency (how?) 
Positionality (what? where? 
when?) 
Cultural value 
dimensions 
Shame/honor 
Guilt/innocence 
Power/fear 
 
Fate/control of the 
environment 
Uncertainty avoidance 
Masculinity/femininity  
(gender role differentiation) 
High/low context 
communication styles 
Doing/being  
Task/relationship 
Patron/client  
Hierarchical/egalitarian power 
distance 
Achieved/ascribed status 
Proxemics 
Contact/noncontact 
Individualism/ 
collectivism 
Time orientation 
Rationale for 
connection to MAP 
Shame/honor, guilt/innocence, 
and power/fear are drivers of 
behavior or orientations toward 
what is assumed as acceptable 
behavior. Morality explains the 
motivation beneath an action. 
Agency describes what actions 
are perceived to be available 
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Table G-7 
 
Individual Approaches Level: MAP and Categories 
Code details Morality (why?) Agency (how?) 
Positionality (what? where? 
when?) 
Worldview universal 
categories 
Values Causality Self, nonself/other, 
relationship, allegiance, space, 
time, and classification 
Definition    
Rationale for 
connection to MAP 
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Process for Coding 
 
 The coding process involves three main steps, as follows: 
1. Select a set of five reflection question responses from a single participant, i.e., one 
participant file. Read the entire response to each question from the single participant 
to gain a holistic understanding of the participant’s experience.  
2. Select code Q1, Q2, Q3, Q4, or Q5 for the response to each question. This text-level 
coding provides a holistic view of what occurred and clues as to what elements of 
MAP to expect. Text-level coding also enables the analyst to sort data across specific 
reflection questions that were designed to elicit different elements of WVMAP.  
3. Code the responses according to Worldview MAP level codes detailed above: 
3.1. Code MOR: Right/good and wrong/bad behavior. This code addresses why an actor 
chooses/does not choose an action or thinks another actor should choose/not choose 
an action.  
3.2. Code AGE: Action/cause and effect, how change occurs, or the status quo is 
maintained. This code addresses actions and events—how the actor behaves and 
what natural/supernatural events take place—to cause.  
3.3. Code POS: Role of self and others in relation to elements in the environment. 
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APPENDIX H 
MAXQDA MAP CODING SYSTEM 
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RQ2 Coding System: WVMAP and Subdimensions Analysis of Participant Narrative 
 
1. Text level 
a. Reflection Q1 
b. Reflection Q2 
c. Reflection Q3 
d. Reflection Q4 
e. Reflection Q5 
2. WVMAP 
a. MOR (Morality)  
i. S/H (shame/honor) 
ii. G/I (guilt/innocence) 
iii. P/F (power/fear) 
b. AGE (Agency) 
i. FATE/CON (fate/control of the environment) 
ii. UNAV (uncertainty avoidance) 
iii. MAS/FEM (gender role differentiation) 
iv. H/LCON (high/low context communication styles) 
v. DO/BE (doing/being orientation) 
vi. TASK/RELA (task/relationship orientation) Relationship exists in all 3 
MOR, but the goals are different--really just a POS statement, a 
description, like patron/client. 
c. POS (Positionality) 
i. PATCLI (patron/client relationship) 
ii. PDI (power distance index; hierarchy/egalitarianism) 
iii. ACHASC (achieved/ascribed social status) 
iv. PROX (proxemics: relationship with and in space; distance) 
v. CONTACT (contact/noncontact) 
vi. INDCOLL (individualism/collectivism) 
vii. TIME (time orientation; past, present, future, circular, linear) 
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GLOSSARY 
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Achieved status: degree to which status is earned by an individual over time and as a result of 
effort and action; contrasted with ascribed status. 
Agency: assumptions about acts or forces that produce a particular effect, one’s ability to cause 
or prevent a particular effect (self-efficacy), and the means by which change occurs or status quo 
is maintained. Locus of control is internal or external; means by which actors act and events take 
place.  
Aspirational resolution: narrative element concerned with a desired or ideal solution to a 
conflict or problem; outcome desired by an actor or actors. 
Ascribed status: degree to which status is involuntarily acquired or assigned by society as a 
result of who or what a person is; e.g., as a result of identity markers such as age, gender, 
kinship, family, tribe, race, or ethnic group; contrasted with achieved status.  
Being: a cultural value dimension in which a person or group is oriented toward people, 
relationships, who a person is rather than what s/he does, a focus on the present 
context/environment, and a fluid use of time; contrasted with doing. 
Causality: represents the connection between cause and effect; the connection between a process 
and the resulting phenomenon, condition, or other action.  
Classification: Means of categorizing similar and dissimilar objects or concepts, such as 
real/not-real, human/animal, natural/super natural, physical/spiritual. 
Client: a party in a patron/client relationship in which the power or status levels are 
asymmetrical while the obligations and benefits between the two parties are mutual. The client 
holds the lower economic and/or power status; the beneficiary in a relationship which relies on 
reciprocity of and access to resources. 
Collectivism: value dimension in which group unity and loyalty are privileged over the 
individual self; group orientation can be lineal (driven by authority) or collateral (driven by 
peers); contrasted with individualism or in-group embeddedness. 
Composite worldview universal: one of three parts of the proposed worldview MAP construct, 
morality, agency, and positionality, which constitute worldview statements and are constituted 
by related subdimensions. 
Contact: a cultural value which refers to the acceptable degree and contexts of physical touch. 
Doing: a cultural value dimension in which a person or group is oriented action, measurable 
accomplishment, and structured use of time; contrasted with being. 
Egalitarian: low level of accepted and expected inequality or differences in power; equality and 
equal treatment of all people; contrasted with hierarchical. 
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Fear: part of the power/fear morality orientation focused on a need to increase security and gain 
access to resources to mitigate danger, pain, or threat. 
Femininity: focus on collaboration and solidarity rather than competition and assertiveness; also, 
low level of gender role differentiation; contrasted with masculinity. 
Guilt: commission of an offense, crime or wrong-doing; part of the guilt/innocence morality 
orientation in which the focus is on right/wrong, legality, righteousness, maintenance of 
innocence, and justice; behavior is driven by rules, regulations, and policies.  
Hierarchy: high level of accepted and expected inequality or differences in power; social and/or 
economic stratification; unequal treatment of people; contrasted with egalitarian. 
High context: communication style in which meaning is embedded in contexts and nonverbal 
cues as opposed to being conveyed through explicit verbal messages. 
Honor: part of the shame/honor morality orientation referring to a focus on community & family 
reputation, face preservation, a code of honor, and community or in-group expectation. 
Incidents: Recurring actions, characteristics, experiences, phrases, explanations, images and/or 
sounds. Identify the concepts that underlie the incidents. 
Individualism: value dimension in which the individual person and autonomy are privileged 
over group interdependence; contrast with collectivism. 
Innocence: freedom from wrong doing or causing an offense; part of the guilt/innocence 
morality orientation in which the focus is on right/wrong, legality, righteousness, maintenance of 
innocence, and justice; behavior is driven by rules, regulations, and policies. 
Low context: communication style in which meaning is conveyed explicitly through verbal 
messages as opposed to being embedded in contexts and nonverbal cues. 
Masculinity: focus on competition and assertiveness rather than cooperation and solidarity; also, 
high level of gender role differentiation; contrasted with femininity. 
Morality: a system of values and principles regarding the purpose of actions and acceptable 
behavior; a rationale for behavior; how one should act. Morality is a code of conduct (Shweder et 
al, 1997). 
Narrative: A story-form of communication that represents events with a beginning, middle, end, 
setting, actors, action/events, and an aspirational resolution to a conflict or problem (Burke, 
1989). 
Non-self: the total environment that is distinct from self, including other people, nature, and 
superhuman beings; contrasted with self. 
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Other: beings distinct from self; other people; similar to non-self but limited to living beings; 
contrasted with self. 
Patron: a party in patron/client relationship in which the in which the power or status levels are 
asymmetrical while the obligations and benefits between the two parties are mutual. The patron 
holds the higher economic and/or power status; the benefactor in a relationship which relies on 
reciprocity of and access to resources. 
Politics: implementation of policies through popular support or elections; policies or programs to 
promote the collective good of a society. 
Positionality: the role or location of self and others in relation to elements in the environment, 
including other people, sociocultural groups, organizations, city, state, nation, world, universe, 
nature, animals, and supernatural beings. Positionality can be described in terms of class, race, 
gender, and identity markers; describes the setting of the action. 
Power: part of the power/fear morality orientation focused on a need for security, to increase or 
maintain dominance, or maintain access to resources.  
Power distance: degree to which differences in power and status are accepted in a community or 
sociocultural group. 
Proxemics: study of the use of space. 
Religion: a system of beliefs about supernatural/spiritual beings and their character or an 
ultimate reality beyond earth that includes teaching, traditions, or sacred stories which tell about 
the beings and includes rituals or traditions to influence or direct the powers of the beings for the 
benefit of the self or group. 
Relationship: the dynamic value-based interaction between self and other taking place in 
sociocultural institutions; connection between concepts, objects, or people. 
Shame: part of the shame/honor morality orientation referring to a feeling of humiliation, loss of 
respect, embarrassment, or diminished reputation as a result of a disloyal or non-conforming 
action within a social group. 
Time orientation: linear, cyclic, event-based orientations.  
Uncertainty avoidance: tolerance for ambiguity; degree to which people espouse or attempt to 
mitigate risk or unpredictability; level of status quo maintenance or disruption. 
Value dimensions: representation of culturally-based orientations expressed along a continuum; 
e.g., low to high power distance or doing contrasted with being. 
Worldview: A socially-learned, narrative-based cognitive framework of a person’s natural and 
supernatural environment that includes morality, or a rationale for behavior, assumptions about 
agency in the environment, and positionality in relation to elements in the environment, 
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including other people, groups, institutions, objects, nature, other living beings, and supernatural 
beings. 
 
 
